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Progress Since the Previous Visit

The Conditions Not Met listed in the 2013 NAAB
Visiting Team Report are:

* Long Range Planning. “Despite the current
strengths and admirable legacy of the
program, the team could not find evidence of
requisite long-range planning strategies and
processes by which the program identifies
its objectives for continuous improvement.
Planning appears to occur ad hoc and
at the discretion of a few key individuals.
Given the lack of a broadly informed and
clearly organized process for planning and
implementation, the strengths and assets of
the existing program are at risk of loss when
the current leadership is transferred.”

*  Professional Degrees and Curriculum.
“The YSoA MArch Il program has no plan
to change the post-professional degree
program’s title, which conflicts with future
NAAB criteria to have all schools retitle their
nonaccredited programs. The school has
ignored this requirement, which is a cause of
concern.”

Program Response

I. Upon becoming Dean in 2017, Deborah Berke
initiated a year-long strategic planning process
(link to 5.2.1) that redefined the school’s mission
and articulated a set of guiding principles. This
effort in turn led to a comprehensive assessment
and redesign of the school’s curriculum in 2018-
2019. The strategic plan is considered to be

a living document and was reassessed and
updated in Spring 2021 in order to better reflect
the ongoing growth and evolution of the YSoA
community. Further information on the impact of
the strategic planning process and the mission
and guiding principles it lays out is provided in
this report.

Il. The School of Architecture, in consultation with
our peer institutions, has carefully considered the
option of renaming the Post-Professional Master
of Architecture degree, which is non-accredited.
This program attracts talented students from
around the world who wish to enhance their
design training at Yale, and potentially teach in
the future. As such, the name of the degree and
its identity and history are crucial characteristics
of the program itself and there are no immediate
plans to change it. Our communications to
potential students and the public at large clearly
indicates that the Post-Professional program
results in a non-accredited degree, and further we
have instructed the University Registrar to place
the following language clearly at the top of each

transcript issued for our Post-Professional students:

The Master of Architecture degree described
on this transcript is not accredited by the
National Architectural Accreditation Board
(NAAB) and does not fulfil the education
requirement for licensure in those jurisdictions
adhering to the requirements established

by the National Council of Architectural
Registration Boards (NCARB).

We believe this language addresses the potential
confusion on the part of licensing authorities
about the Post-Professional MArch degree while
allowing Yale to continue to grant the degree
under its current name. Finally, as we are currently
examining the possibility of adding other post-
professional degrees to our portfolio, we will
re-examine this question further, in consultation
with the President and Board of Trustees of the
University, with whom the ultimate authority for
degree nomenclature lies.

Program Changes

The changes made to the program since the
last accreditation in 2013 are numerous and

described throughout this report. Changes made
in response to the revised 2020 Conditions for
Accreditation include the school’s Learning and
Teaching Policy. Issued in Spring 202I, the new
policy is intended to codify and strengthen the
school’s culture and enable students, faculty

and staff to collectively fulfill Yale School of
Architecture’s mission. The policy highlights values
critical to the culture of the school and shared by
students, faculty and staff.

The emphasis on self-assessment in the 2020
Conditions added urgency to a number of
initiatives already planned for Spring 2021. These
included a survey of alumni focused on post-
graduation career development; a culture survey
of students, faculty and staff; and the strategic
plan update.

The Yale School of Architecture will return to fully
in-person operations for the 2021-2022 academic
year. For information on how the school adapted
to the global pandemic in 2020 and 202I, see the
Statement on Covid-Related Operations in the
Appendix.
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Context and Mission

Setting Within Yale University

Yale University is a global center for research and
scholarship, comprising an undergraduate college,
a robust Graduate School of Arts and Sciences,
and twelve professional schools. In addition to
architecture, these include schools of art, drama,
and music; medicine, public health, and nursing;
law, management, engineering, divinity, and

the environment. The School of Architecture is
an independent professional school with equal
standing to the other twelve graduate and
professional schools within the university.

M:ission of the University

The University’'s Mission Statement declares: “Yale
is committed to improving the world today and for
future generations through outstanding research
and scholarship, education, preservation, and
practice. Yale educates aspiring leaders worldwide
who serve all sectors of society. We carry out this
mission through the free exchange of ideas in an
ethical, interdependent, and diverse community of
faculty, staff, students, and alumni.”

Yale’s reach is both local and international.

It partners with its hometown of New Haven,
Connecticut, to strengthen the city’s community
and economy. And it engages with people

and institutions across the globe in the quest
to promote cultural understanding, improve
the human condition, delve more deeply into

the secrets of the universe, and train the next
generation of world leaders.

The University’s mission statement is reviewed
periodically by the Institutional Policy Committee
of the Yale Corporation, in order to ensure

its accuracy and completeness in a changing
University climate.

Mission of the School of
Architecture

The mission of the Yale School of Architecture is to
educate architects, scholars, teachers, and leaders
who will shape the future through design. Our
collective vision is of a world in which architecture
matters, and of architecture in which the world
matters.

Guiding Principles:

Upon becoming dean in 2017, Deborah Berke
initiated a year-long strategic planning process
that redefined the school’'s mission as stated
above and articulated a new set of guiding
principles.

The work of the Yale School of Architecture
engages a broad spectrum of architectural
concerns, from the details of construction to

the future of the discipline, explored within an
intellectual culture founded on teaching, research
and outreach. In all things, we are guided by the
following core principles.

We foster creativity and innovation, stretching our
modes of study by drawing upon the scholarly
ethos of the larger University in which we are
situated.

We commit to a culture of collaboration and
inclusion that actively seeks many perspectives
and backgrounds and integrates architecture with
other disciplines.

We act on our intellectual curiosity and spirit of
inquiry to explore, research, and experiment and
to solve real design challenges.

We engage with the world beyond the academy
to create an ethical, relevant architecture that
supports a sustainable, resilient planet for all.

Yale School of Architecture
Rudolph Hall


https://www.yale.edu/about-yale/mission-statement
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YSoA's role in the University Community

Student Coursework

Students at the School of Architecture are
encouraged to avail themselves of the entire
University and its many resources, and students
regularly take courses in the Graduate School
of Arts and Sciences, the other professional
schools, as well as in Yale College. The breadth
and quality of Yale’s academic offerings provide
a strong interdisciplinary context for required
coursework. Over the past two semesters alone,
students from the School of Architecture have
enrolled in 137 different courses in departments
and schools across the university.

Faculty Teaching

The faculty of the School of Architecture also
teach courses in other departments and schools
across the university. These include the School

of the Environment, the School of Management,
and Yale College -- where they lead classes in
American Studies, Global Studies, Urban Studies,
and of course the undergraduate major.

Interdisciplinary Collaboration:

The Yale School of Architecture offers several dual
degrees, allowing students a more formalized way
to benefit from other professional schools at Yale.
Specifically, YSoA offers an MArch/MBA with the

Yale School of Management; an MArch/MEM
with the Yale School of the Environment; and a
Master of Environmental Design (MED), a research
degree from the School of Architecture.

The School of Architecture’s ongoing exhibitions
program, lecture series, and academic symposia
comprise a significant contribution to the scholarly
life of the broader university. Free and open to
the entire academic community as well as the
general public, these events are consistently well
attended by students and faculty from across
campus (an average of 200 people attended
remote lectures held over the past year with
some speakers drawing over 400), as well as by
visitors from other academic institutions and local
residents of the greater New Haven area. Faculty,
administration, and students are all involved in
the conception and curation of these events.

University Resources:

Yale University’s collection of nearly 15 million
print and electronic volumes is housed across

the campus’s 15 libraries. These include Sterling
Memorial Library, the “heart of the university”; the
Beinecke Rare Book and Manuscript Library; and
of course the Haas Arts Library, located on the
ground floor of Rudolph Hall.

Yale’s museums and collections—the Yale
University Art Gallery, the Yale Center for British
Art (YCBA), the Peabody Museum of Natural
History, the Yale Collection of Musical Instruments,
the WERTL Center, Hume American Furniture
Study Center and the special collections held in
the University Library—are among the best and
most well-supported institutions of their kind in
the country. As primary resources for teaching
and research, they are fundamental to the
intellectual life of the campus. The Art Gallery
and YCBA are open to all without cost, and the
Peabody Museum is free one afternoon a week,
with reduced rates for the many visiting groups.
Students, faculty, and staff at the school likewise
enjoy access to two of Yale’s newest collaborative
media laboratories, the Center for Collaborative
Arts and Media (CCAM), and the Center for
Engineering Innovation and Design (CEID).

Student Organizations and Resources:

The School of Architecture plays host to a number
of student-run organizations and extracurricular
initiatives whose activities reach well beyond the
walls of Rudolph Hall. Among these are Equality
in Design (EiD), a coalition of committed students
seeking equity in the architecture profession

and throughout the built environment; the Yale
National Organization of Minority Architecture
Students (Yale NOMAS) and YSoA East, which
strive to foster greater inclusion, unity, and
representation for our increasingly diverse student
body, and to support the needs and interests of
the School's robust population of international
students; Paprika!, a weekly broadsheet written,
edited, and autonomously managed entirely by
students from the School of Architecture, with
graphic design services provided by students
from the Yale School of Art; Green Action

in Architecture, a student group devoted to
addressing issues pertaining to sustainability and
environmental health and wellbeing within the
School, as well as promoting broader discussion
of environmental considerations as they pertain to
the built environment; and Outlines, an advocacy
group for lesbian, gay, bisexual, transgender,
queer, and dallied students in Rudolph Hall, which
provides a support system and social network
focusing on the exploration of LGBTQ issues in
the School of Architecture, on the Yale campus
and in future professional settings. Beyond these,
Architecture students also participate in a range
of graduate and professional intramural sports
throughout the academic year, including soccer,
softball, volleyball, and basketball.

Architecture students likewise participate in,

or otherwise seek the services of, a number of
campus-wide organizations, clubs, and graduate
student groups. These include the Graduate
Writing Lab at the Poorvu Center for Teaching
and Learning; the Yale Graduate Student
Christian Fellowship; the Black Graduate Network
at Yale; the Tsai Center for Innovative Thinking;
and Yale’s Cultural Centers: the Afro-American
Cultural Center, the Asian American Cultural
Center, the Latino Cultural Center and the Native
American Cultural Center.


https://yalecollege.yale.edu/communities/cultural-centers
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Excerpts from the Dean’s Statement

Architecture is a broad and complex discipline,
a profession and a part of culture, an art

that shapes the built environment but is also
influenced by the world at large. Architects
create, respond, direct, and elicit. They can
draw inspiration from nearly anything: rap,
ballet, philosophy, the social sciences, and

the expanding digital universe, but also from
meditative moments of solitude, hand-wrought
objects, and everyday urban and domestic
life. | believe in embracing this expansive
interdisciplinary approach.

Here, at Yale, we understand architecture as

the most public of arts, and as a discipline that

is inextricably linked to others, including the
humanities, the social and physical sciences,

the applied and fine arts, and business and
finance. We seek to respond to the complexity

of today’s globalized world—rapid urbanization
and climate change, contested spatial and
geographic borders, the increasing disparities in
living conditions—with the claim that architecture
has never been more important, more challenging
to create, and more potentially transformative.
We also approach architecture with curiosity,
appreciation, and—when necessary—a healthy
dose of skepticism. We encourage lively debate
even as we foster inclusion and respect and
embrace diverse perspectives. These values are a
part of our tradition; | believe strongly that they
continue to represent the way forward.

Context and Mission Summary
Statement

The school’s mission is to educate architects,
scholars, teachers, and leaders who will shape the
future through design. Toward that end, the larger
university plays a crucial role in the experience

of students and faculty through student
coursework in other schools and departments;
faculty teaching outside of YSA; interdisciplinary
collaboration through joint degree programs

and events; and access to university libraries,
museums, and other facilities. Primary among
these physical resources is the school’'s landmark
building, Paul Rudolph Hall, designed by Paul
Rudolph and most recently renovated in 2008.

The school fosters student initiative, and student-
led organizations centered within Rudolph Hall
reach outward to the campus, the city and
beyond, while Yale’s cultural centers and other
organizations provide services to YSoA students.
As Dean Deborah Berke writes, “We seek to
respond to the complexity of today’s globalized
world—rapid urbanization and climate change,
contested spatial and geographic borders, the
increasing disparities in living conditions—with
the claim that architecture has never been more
important, more challenging to create, and more
potentially transformative. We also approach
architecture with curiosity, appreciation, and—
when necessary—a healthy dose of skepticism.
We encourage lively debate even as we foster
inclusion and respect and embrace diverse
perspectives. These values are a part of our
tradition; | believe strongly that they continue to
represent the way forward.”
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Dean Berke's Semester Introduction
Rudolph Hall
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Design

individual creativity, and the capacity for problem
solving in the course of architectural practice.

Curriculum

Design work, as such, is hardly limited to the
studio, however, and students are encouraged to
apply knowledge developed through design in
their work across the curriculum. Throughout the
first four semesters, such work often proceeds in
close and productive dialogue with specific Core

Condition . ] . g ;
studio projects. The current design curriculum is
2.1 the product of a recent and ongoing process of
curriculum planning and review, initiated in the
2.2 The School of Architecture’s mandate is for each summer of 2017 and was reassessed in Spring
student to understand architecture as a creative, 2021. It runs parallel to a concurrent review of the
2.3 productive, innovative, and responsible practice. YSoA Strategic Plan. More information on Design
Core 1: Plan-Unplanned To this end, design maintains a central place and the Curriculum is included in PC.2 Design.
2.4 Student: Lillian Agutu . .
Faculty: Brennan Buck in the overall structure of the curriculum. It
Fall 2019 emphasizes the breadth of design as an area of
L both intellectual exploration and studio practice,
2.6 from the scale of the individual construction detail

through that of the global metropolis. Likewise,

it emphasizes the depth of design as an area

of study, from the fundamentals of aesthetic
education and inquiry explored in the four-
semester Core studio sequence, to the specificities
of applied design work explored in the Advanced
studios over the final two semesters.

Studio

The design studio remains central to the School’s
curriculum, emphasizing the interrelationships
between concepts, design, competition,
collaboration, innovation, and open discussion

in an environment that values risk-taking and
experimentation. Each studio section is a
workshop in which 9-to-11 students come together
to present and discuss projects and proposals
with fellow classmates, faculty, visiting critics,
professionals, and members of the public. Design
studios combine individual and group instruction,
varying from desk critiques with individual faculty,
to pin-ups before several faculty members, to
more formal midterm and final reviews before
faculty and guest critics—all undertaken with

the intention of fostering critical thinking, spatial
form-making skills, and the capacity for tectonic
expression and communication. A studio-based
education seeks to foster leadership skills,
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Environmental Stewardship and Professional Responsibility

Curriculum

Design studios, other required courses, and
elective seminars at YSoA are infused with

ethical questions related to social justice and
environmental sustainability from the beginning.
As the curriculum has continued to evolve since
the initiation of a school-wide review in 2017,
such questions have become ever more central to
the intellectual and design culture of the school,
as they have to the broader YSoA community’s
collective understanding of its mission. More
specific descriptions of the courses and initiatives
described below can be found in PC.3 Ecological
Literacy and Responsibility.

Design and Visualization

In the four-semester sequence of Core design
studios, the curriculum has been reformed over
the past three years to engage more explicitly
with the problem of climate change in an
expanded field of intellectual and design inquiry,
and to emphasize the architect’s professional
responsibility to support the development of safe,
healthful, and socially just built environments. The
Core 3: Design Studio (1021a) plays a central role
in defining the broader curriculum’'s engagement
with issues of equity, inclusion, and social justice,
facilitating student engagement with a wide array
of social and cultural contexts and, likewise, a
number of real-world, community-based clients.
The Core 4: Design Studio (1022b) addresses
sustainability at the urban scale, focusing on
issues of ecology, sea level rise, and storm water
management through specific lectures, workshops
and assignments. More than a studio addressing
the urban context at the level of planning or
design, Core 4 demands that students consider
the full environmental and ecological contexts

in which architectural work in the modern city
proceeds. These two studios, taken in the second
year, are fundamental to YSoA's Integrated Design
Studio Curriculum, and are taken in concert with

Environmental Design (2021a), Building Envelopes
(2018a), Introduction to Urban Design (4011a),
and Systems Integration (2022b).

Technology and Practice

Courses in technology explore architecture’s
material, environmental, and technological
contexts; the properties of natural forces and their
relationship to architectural form; and building
systems. Other courses explore the professional
contexts of architectural practice, with a special
emphasis on the architect’s responsibility for, and
stewardship of, the natural and built environment.
The heart of this study area is a five course
sequence that includes: Structures (2011a & 2012b),
Building Project (2016b & 2017c), Environmental
Design (202la), Systems Integration (2022b), and
Architectural Practice and Management (2031a).

History and Theory

Courses in History and Theory provide a forum for
the examination of architecture’s social, cultural,
philosophical, and environmental underpinnings,
imparting technical knowledge and awareness

of intellectual trends that inform the reception
and role of architecture around the world. In this
way, the curriculum emphasizes the cultural and
social heterogeneity that has shaped the built
environment throughout history and continues to
provide the context for the contemporary practice
of architecture. The required sequence includes
Modern Architecture (3011a) and Architectural
Theory (3012a).

Urbanism and Landscape

Courses in Urbanism and Landscape address the
study of aesthetic, economic, political, ecological,
and social issues impacting the form and
character of large-scale environments. This area
deals with how architecture shapes and is shaped
by urban and natural contexts. Introduction to
Urban Design (4011a) is required.

Interdisciplinary Study

Interdisciplinary study and research focused

on social and environmental problems are
strongly supported at Yale as well. Faculty and
students participate in a number of institutional

initiatives related to environmental studies,

and in a variety of campus contexts. These
include two recently initiated programs, the Yale
Center for Ecosystems in Architecture (CEA) and
the Ecosystems in Architectural Sciences track

for students in the PhD program, as well as
numerous interdisciplinary opportunities within the
University.

History of Landscape Architecture
Student: Maya Sorabjee

Faculty: Bryan Fuermann

Fall 2019
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Equity, Diversity and Inclusion

In July 2020, Dean Deborah Berke wrote to the
school community after the murder of George
Floyd. That letter read, in part:

“The complicity of the built environment in
reinforcing the racial injustices in our culture
requires structural change. Letters alone will
not bring that change; we must challenge and
dismantle racism through action.

“We recognize the culpability of architectural
education, at Yale and elsewhere, in perpetuating
the structural exclusion of BIPOC voices from
positions of leadership in both professional
practice and scholarly discourse -- a discourse
still predominantly and conspicuously defined by
a culture of Eurocentricity and white hegemony.

It is our responsibility to recognize the racism
underpinning these structures, and to do the work
necessary to dissolve them.

“Consequently, the school administration is
working together with faculty to develop more
inclusive teaching methods, more expansive
topics, and more diverse sources to draw from
in scholarship and design. We are working in
partnership with students to move forward with
curricular change, and to increase our support
for their organizations. We have been listening
to alumni and learning from their experiences
while at the school and in the profession since
graduating. And we will be asking the University
administration to increase the financial support
they provide for the urgent work we need to do,
including the re-opening of our faculty searches
and the hiring of an Equity and Diversity Officer.
We have engaged Michelle Wonsley-Ford of
the Center for Racial Justice in Education as an
advisor.

“How can YSoA better embody the values of
equity and inclusion it claims to strive for? Such
work is necessarily ongoing, but begins with

a commitment to dismantling inequities in the
school’s culture and curriculum, and to increasing
access for BIPOC students. It continues by

way of expanding our collective engagement

on issues of race and inequity in the areas of
architectural education and professional practice,
thereby contributing to the construction of a more
equitable, inclusive, and fundamentally just built
environment.

Over the past year, the Yale School of Architecture
has launched a number of new initiatives
addressing its curriculum, the composition of its
faculty, and the make-up of its student body, with
the intention of fulfilling our promise to make

the school a more inclusive environment and
institution for all. More specific information on
these initiatives can be found in PC.8, 5.5 and
the Diversity, Equity, and Inclusion at YSoA page
on the school’s website. More broadly, the School
remains committed to nurturing and supporting
an intellectual and creative community built on
the values of equity, diversity, and inclusion in the
following ways:

Diversity and Faculty & Student Body

The composition of the YSoA faculty reflects

a variety of professional perspectives and
personal life experiences, and its student body
encompasses a diversity of backgrounds, interests,
and identities. The expansion of choice and
diversity in the curriculum, the development of a
diverse body of leading architectural educators on
the faculty, and the enhancement of recruitment
strategies aimed at students of color and other
underrepresented groups remain fundamental

to the School’s long-term goals and objectives.
Consequently, the establishment of a climate that
is both welcoming and supportive of a diverse
body of students and faculty is understood to be
absolutely essential.

Equality in Design Méetmé
4th Floor, Rudolph Hall



https://www.architecture.yale.edu/about-the-school/diversity-equity-inclusion
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Equity, Diversity and Inclusion

Education and Culture

As noted in the school’s Learning and Teaching
Policy, “Yale School of Architecture aspires

to sustain a school culture that is rooted in
inclusivity and collaboration. YSoA welcomes
many perspectives and backgrounds. The
responsibility of sustaining a positive, respectful
learning environment is shared by the entire YSoA
community, including the administration, faculty,
staff and students.”

The faculty and administration are collectively
committed to forging an open, evolving and
inclusive curriculum that responds to student
interests, current circumstances, and a diverse set
of constituents and audiences. This commitment
extends to all forms of academic learning,
including student travel, exhibitions and
publications, media resources, and fabrication
facilities.

Student groups, including NOMAS, Equality in
Design, and the MED Working Group for Anti-
Racism focus on a range of academic, cultural,
political, and community-based issues extending
beyond the general curriculum. The Visibility
Project is an initiative led by a group of concerned
students and recent alumni, whose goal is to
analyze and illuminate the range of structural
biases and prejudices endemic to schools of
architecture and other, related institutions. The
YSoA administration encourages such efforts

on the part of its students to engage with these
issues, as it strives to construct a culture of
collaboration, equality, and inclusivity at the
School. The School’s recent Climate and Culture
Survey of the entire school community has
allowed it to assess its educational culture and
better understand the experiences of students,
staff, and faculty.

Income Diversity and Financial Aid

The School of Architecture is committed to
reducing the financial burden associated with
a Yale degree, and to making the benefits

of advanced design education accessible to
students from lower-income families. This is in
keeping with the University’s broader efforts to
expand — and retain — the number of talented

low-income students enrolled at the institution.
YSoA's Strategic Plan identifies the reduction of
student debt as a key long-term goal. To this end,
the amount of financial aid awarded annually

by the School of Architecture has increased from
$3.5 million in 2016 when Deborah Berke became
Dean to approximately $5.5 million as of 2020
(see YSoA's 2020 Impact Report). In the 2019-2020
academic year, 84% of the student body received
scholarship support. The School is committed to
raising $75 million in scholarship endowment to
fully support demonstrated need. The School will
increase targeted recruitment efforts by creating
a new annual fund dedicated to Diversity / Equity
/ Inclusion. Unlike many of its peer institutions,
YSoA does not limit financial aid to Americans,
providing financial support to international
students as well.

Gender Balance

Recognizing the persistence of gender inequity

in the field of architecture at large, and in light

of the various structural and cultural factors
contributing to the underrepresentation of women
in the profession, the Yale School of Architecture
assumes as a matter of policy the active
promotion of gender balance on its faculty, within
its student body, and among its visiting critics,
jurors, and guest speakers. As of the 2020-202I
academic year, women represented 56.3% of the
total student population — up from 50.5% in 2016.
Given the presence of tenured professorships,
turnover on the faculty is a much slower process,
however the percentage of women has increased
from 29% to 40% since 2016. In 2020-2021, Visiting
Professors were nearly evenly split with 13 men
and 12 women joining the school with short-term
appointments.

Symposia: Beyond the Visible Mental Health Symposia
Spring 2021


https://www.architecture.yale.edu/academics/programs/3-m-e-d/working-group-for-anti-racism
https://www.architecture.yale.edu/academics/programs/3-m-e-d/working-group-for-anti-racism
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Equity, Diversity and Inclusion

Ethnic Diversity and Representation

In recognizing and embracing the diversity

of architectural culture, YSoA is committed to
understanding and supporting the needs of

our students and faculty, who come from an
increasingly diverse variety of backgrounds
themselves. Recent initiatives intended to
increase inclusivity in the School community
include changes to the curriculum, a critical focus
on institutional culture, the expansion of access
to School and University resources, and the active
recruitment of a more diverse faculty and student
body.

YSoA is striving to improve the representation

in its student ranks. Since 2015-2016 the share of
students who are international, who are women,
or who identify as Black / African American or as
Asian American have all increased. More detailed
information on faculty and student representation
can be found in Condition 5.5. Detailed statistics
on student enrollment by race/ethnicity, gender,
and nationality from 2014-2021 can be found here.

Policy Development

Faculty, staff, and students in the School of
Architecture collaborate in the development

of policies related to equity, diversity, and
inclusion, primarily by serving on the School’s
many committees — both inside the department,
and across the broader University. The Student
Curriculum Advisory Committee meets monthly
with the administration as a representative body
voicing a range of student concerns and policy
suggestions. The Dean and associate Deans
meet regularly with NOMAS, Equality in Design
and other student groups and are available

for informal discussions and input on policy
through appointments with all faculty, staff,

and students. The Yale School of Architecture
adheres to and enforces the overall Yale University
policies on diversity. These policies are further
supported by scholarships targeted at promoting
diversity within the School. For more details on
YSoA Resources and Student groups related to
equity and Inclusion, see PC.8 Social Equity and
Inclusion.

Institutional Resources at Yale University

Yale University maintains a wide array of
resources, programs and offices devoted to
diversity, equity, and inclusion, fostering a
learning environment and campus community in
which everyone feels a sense of belonging. For
more information, see PC.8 Social Equity and
Inclusion.

Rudolph Hall, 6th Floor


https://oir.yale.edu/sites/default/files/w010_enroll_race_gender_2021.pdf
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Knowledge and Innovation

Innovation, supported by rigorous research,

is a core tenet of the curriculum at the Yale
School of Architecture. The school is committed

to sponsoring innovation, among faculty and
students alike, through research on technology
and the environment, as well as sociological and
cultural study. The development of research-
based, innovative approaches to environmental
design and technological systems integration are
supported by major investment in a variety of
digital media and fabrication technologies, and
by a concerted effort on the part of faculty to fold
these technologies into the curriculum and culture
of the School.

YSoA also benefits from its integral place within
the vibrant and diverse intellectual community
of Yale University, where the tenets of academic
freedom, intellectual pluralism, and scientific
innovation remain fundamental to the culture
of the campus. The Yale School of Architecture
strives to embody these same ideals, and both
its culture and curriculum emerge from a deep,
institutional concern for design and the cultivation
of architectural knowledge at a range of scales,
from the individual building to the urban
landscape.

Curriculum

Alongside the studios, courses in Design and
Visualization, Technology and Practice, History
and Theory, and Urbanism and Landscape
provide the basis for a rich and comprehensive
approach to architectural design. The diversity
of courses and extracurricular programs offered
by the school are richly supplemented by
offerings from the University’s other schools and
departments, where students from the School of
Architecture are encouraged to take courses. For
more information on the role of Innovation in the
curriculum, see PC.5 Innovation.

Advanced Technology

Advanced technology and integrated information
systems are an integral part of the School’s
curriculum as described further in PC.5.
Innovation in the studio is supported by a wide
array of advanced digital tools and fabrication
technologies. These include a variety of labs

and equipment stations, located throughout the
building, and are maintained by the School’s
in-house Advanced Technology office. The digital
media department supports all aspects of the
design and fabrication process to allow students
to explore design in various phases and with
different representational means. All students are
provided with a high-end computer workstation,
equipped with all of the school’s software, and
dual LCD monitors. The School provides facilities
and resources for students’ design, research,
computational, communication, and fabrication
needs. Students also have access to a robust
array of University resources and facilities,
including the Center for Collaborative Arts and
Media (CCAM), the Center for Engineering
Innovation and Design (CEID) and the Digital
Humanities Lab.

CEA Lab
Rudolph Hall

Advanced Academic Study

Advanced academic study and research in
architecture and urbanism are supported
throughout the curriculum, and they are a primary
focus in the Doctor of Philosophy (PhD), Master
of Environmental Design (MED), and Post-
Professional (MArch Il) programs. These advanced
students are integrated with the broader student
body in a number of ways: working at their desks
in the Rudolph Hall studios, enrolling in courses
including advanced studios in the School of
Architecture, and serving as teaching assistants
and guest critics for courses in the MArch |
sequence. For more information on the advanced
degree programs, see PC.4 History and Theory.

6th Floor - Rudolph Hall
Fall 2020
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Senior Design Studio (Undergraduate Studies)
Student: Hana Davis

Faculty: Turner Brooks

Fall 2019

Knowledge and Innovation

Undergraduate Major

As is the case with most other Yale Professional
Schools, faculty members from the School of
Architecture participate in the teaching of Yale
undergraduates. The undergraduate major at
Yale has been conceived within a broad-based
and comprehensive liberal arts education. It
leads to a bachelor of arts degree with a major
in Architecture, a nonprofessional degree. Alumni
of the program are prepared for graduate study
in architecture, as well as advanced study in a
variety of fields, including art, art history, urban
planning, environmental studies, social studies
and public affairs. The program was expanded
in 2019 with the addition of a new Urban Studies
major. Master of Architecture students have the
opportunity to work in this program through
Teaching Fellowships and Assistantships.

Research Initiatives

A number of research-based programs and
initiatives at YSoA further expand opportunities
for innovation at the School. These include the
Center for Ecosystems in Architecture (CEA),
focused on the development of transformative
systems for the built environment; the Ecological
Living Module (ELM), a prototype dwelling unit
based on the principles of resiliency, renewability,
and sustainability, which was recently installed
on the UN Plaza in New York City; and Stalled!,
an ongoing project exploring the inclusion

of transgender men and women -- and other
“non-compliant bodies” -- in the design of
public restrooms. For more information on these
initiatives, see PC.5 Innovation.

Extracurricular Programs and Publications

Knowledge production at YSoA reaches far
beyond the studio, classroom, and other
conventional spaces of education. The school
supports a robust exhibitions program, a host
of scholarly publications, and a broad range
of student and faculty initiatives. For more
information on these programs, see PC.5
Innovation.

University Resources

The various schools and departments comprising
the University are conceived not as individual
units, but as connected parts of an indivisible
whole. As such, they contribute to an especially
lively educational atmosphere at Yale, one where
interdisciplinary thinking flourishes, and where
the interaction among individual units makes

the broader University something more than

the sum of its parts. The University provides
students at YSoA with access to a wide range

of innovation-focused resources, including the
Center for Collaborative Arts and Media (CCAM),
where members of the University community
come together to explore points of intersection
between art, science, and technology; and the
Center for Engineering Innovation and Design
(CEID), a hub for collaborative design and
interdisciplinary activity. Both the CCAM and
CEID support a wide range of courses, clubs, and
student organizations, at both the undergraduate
and graduate levels. For more information on
university resources, see PC.5 Innovation

Long-Range Planning for Innovation

The School of Architecture is committed to
increasing opportunities for long-term innovation
among students and faculty alike, to which

end the permanent faculty has recently been
expanded to include new tenure-track positions
in Architectural Design Technology, Architectural
Sciences, and Landscape Architecture. These
searches were begun in 2019, temporarily frozen
during the pandemic and will be reopened next
year. The PhD program has likewise been recently
expanded to include a second “track,” Ecosystems
in Architectural Sciences, with the goal of making
Yale a major center for sustainable building
systems research. More information on Planning
for Innovation can be found in Condition 5.2.
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YSoA Incoming Students - Fall 2019

Leadership, Collaboration, and Community Engagement

The Yale School of Architecture recognizes that
architectural practice proceeds within a complex
web of collaborative processes, developed
through the coordinated efforts of designers,
engineers, clients, community members, and
other constituents. Collaboration is sponsored
throughout the curriculum in the following ways:
among students; with other design professionals
and consultants; with clients, stakeholders, and
communities; between faculty; and beyond the
School.

Cultivating Collaboration and Leadership
Among Students

Frequently, design studios and electives require
that students work in groups to develop basic
resedrch, create site models or complete
analytical exercises. There are several courses that
specifically require students to work in groups
throughout the design process, including the first-
year Building Project, Systems Integration, and the
fourth-semester Urban Design Core studio. The
Building Project in particular contributes greatly
to the construction of shared identity among
members of the first-year class, demanding that
students collaborate on the detailed design and
construction of a house, which serves each year
as an icon of collective achievement. Reviews for
the Core studios are held collectively, encouraging
students and faculty alike to take stock of

their colleagues’ work across the Core, and to
understand their mission as a common one.
Individual section instructors collaborate with the
coordinator to develop the studio brief and, later,
to discuss grading across the studio as a whole.

The spatial character of Rudolph Hall, the School
of Architecture’s home since 1963, encourages
this open culture and environment by providing
spaces of interaction within the studio floors as
well as central review spaces that are open to
multiple studios. Students are encouraged to
engage in critiques outside of their assigned
studios for exposure to multiple viewpoints.

We encourage a culture of leadership among
students at the School of Architecture, in required
coursework and the community more broadly,

by providing ample room for students to assert
agency. The School seeks to provide students with
a social and academic structure -- formal and
informal, curricular and extracurricular -- in which
collective, democratic, and fundamentally student-
driven initiatives and endeavors can take shape.
This occurs by way of generous engagement,
activism, and participation, by and within the
student body.

Collaboration with Design Professionals and
Consultants

Multiple required and elective courses prompt
students to work with consultants, clients and
other experts, including the Building Project,

in which teams work closely with the client, a
local non-profit organization; Core 3 Studio; and
Systems Integration, where student teams meet
weekly with a consultant group composed of an
architect, a structural engineer, and a mechanical
engineer. For more information on collaboration,
see PC.6 Leadership and Collaboration.
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Leadership, Collaboration, and Community Engagement

Community Engagement

The School of Architecture emphasizes its role

in the community through a variety of curricular
and extracurricular courses and programs. These
include Building Project, which exposes students
to a diverse set of clients, local neighborhoods,
and non-profit organizations; Core 3 Studio, in
which students work closely with actual client
groups on the development and articulation of
public-interest programs and civically-minded
projects; the Yale Urban Design Workshop, a
community design center in which students

and faculty collaborate with a variety of clients,
consultants, and other stakeholders on projects
of public interest; and, for the first time last year,
Design Brigade, a 10-week summer program

in which students work with city clients and
professional mentors to solve a variety of spatial
problems related to the ongoing pandemic. For

“garden - pleasure”
Yale Architecture Gallery
March 2020

more information on these programs and others,
see PC.6 Leadership and Collaboration.

Public Programs

The School of Architecture lecture series is open
to the public, drawing members of the local
and architectural communities. Additionally,
the School hosts symposia throughout the year
that draw students, faculty, local practitioners,
and community members alike. The School also
maintains an active program of exhibitions.
The Architecture Gallery, located on the second
floor of Paul Rudolph Hall, is open to the public
Monday through Saturday and free of charge.
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Lifelong Learning

The core curriculum at the Yale School of
Architecture has been conceived and developed,
from the beginning, to be a platform for future
learning. Its primary goal is to leave students
intellectually and creatively nimble enough to
navigate the vicissitudes of a rapidly changing
profession. It begins with the development of
architectural skills that are transferable — that

is, skills related to the articulation of space

and form, and to the visual representation and
communication of complex ideas — before asking
students to frame and apply those skills within

a more involved set of creative and discursive
processes. The curriculum stresses the value

of collaboration as a fundamental aspect of
architectural practice — and indeed of work

in design, broadly considered. It encourages
collaborative work in a variety of contexts, at
numerous scales, from the local to the global.

In addition to the curriculum, several other
facets of the School grant current students
exposure to a culture of lifelong learning, and

to an understanding of architecture not just as

a profession, but as a way of understanding

and engaging with the world around them.
Many of the public events hosted by the

School of Architecture are conceived and
organized in collaboration with scholars from
other departments, providing opportunities

for all members of the community to engage

in the development and sharing of emerging
scholarship. Recent events have included the
symposium, My Bauhaus: Transmedial Encounters,
which brought together historians, artists,
architects, and educators from around the world;
and the important and timely lecture by Wendy
Chun, “Authenticating Figures,” examining the
structural biases of various facial recognition
platforms.

YSoA lectures and symposia are heavily attended
by practitioners hailing from throughout the

state of Connecticut; an average of 27 accredited
design professionals attended each of the

ten conferences held over the last five years.

The School hosts many joint events with the
Connecticut chapter of the AlA, including an
annual meeting with representatives from NCARB
to discuss the process of earning AXP credits and
taking the ARE exam. Finally, YSoA is beginning a
new executive education program in collaboration
with the Yale School of Public Health this fall.

In November 2021, approximately 20 senior
architects will spend three days on campus as
part of a program that will serve as a model for
expanded offerings in continuing education in the
future.

Lectures, exhibitions, and symposia often serve
as venues for the sponsorship of student-led
initiatives. Each year, the student-editors of
Perspecta select and invite a different speaker to
participate in the School’s lecture series. Recent
invitees have included Walter Hood, Tod Williams
and Billie Tsien, Francis Kéré, and Tammy Eagle
Bull. For a complete list of YSoA lectures from
2018-2021, see Condition 5. Since 2019, the
School's North Gallery has been reserved for a
host of special exhibitions initiated, curated, and
designed by students. And in the fall of 202I,
YSoA students convened a special symposium,
Beyond the Visible: Space, Place and Power

in Mental Health, bringing awareness to the
built environment’s capacity to affect access to
mental health services, and the architect’s role in
improving cultural perceptions of mental illness.

Direct experience of contemporary and historical
architecture and urbanism, as well as firsthand
contact with experts in a range of related fields,
remain fundamental to the School’s educational
mission. To this end, many studios and classes
incorporate both domestic and international
travel into their course work. These include, in
particular, a suite of programs offered each
summer in Europe: an intensive drawing course
in Rome, ltaly (“Continuity and Change: Rome”);
a course in archival research in Madrid, Spain
(“Deploying the Archive: Madrid”); and a program
on urban design based in Gothenburg, Sweden
(“The Urban Atlas: Gothenburg”).

The School provides numerous opportunities

for students to gain broad exposure to the
global context of contemporary practice and
scholarship free of charge. The Advanced
Studios travel every semester to sites around the
world in Asia, Europe, Africa, North and South
America, as well as the United States. These
faculty-directed trips and project briefs expose
students to the breadth of historical and current
issues critical to the academic setting and the
profession. Students tour precedents, visit offices,
research and study different cities and sites, meet
clients and constituents, and engage in realistic
contemporary scenarios of architectural practice.
Recent studios have included travel to: Mexico,
Brazil, Chile, and Costa Rica; Austria, Iceland,
Italy, and Greece; Rwanda, Ghana, and Dubai;
Chinaq, Japan, Indonesia, and Nepal.

My Bauhaus Symposium
Fall 2019
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Michielli Smith Guest Visiting Lecture
Fall 2019

Lifelong Learning

Student Empowerment

The School of Architecture’s curriculum is built

on a tradition of student empowerment, its
primary focus being the personal, intellectual
and professional growth of our students.
Students are involved in every facet of life at the
School, from the planning of the curriculum on
participatory committees and the development of
extracurricular programs, to the editing, design
and production of School publications. The
School's admissions process, which includes both
faculty and students, is intended to assemble

a student body of exceptional diversity and
independence. Independent student initiative
and study are not simply encouraged, they are
expected. Structurally, both the University and
the School of Architecture are publicly committed
to non-discrimination and affirmative action
within their descriptive policies. Furthermore,
several scholarship funds, traveling fellowships,
and internship programs allow students to pursue
self-directed summer study abroad, independent
research, and travel.

The School hosts a vital culture of student
activities and activism highlighted by student-run
organizations and publications, student-curated
exhibitions and student-initiated symposia and
other events. In addition, the school sponsors
numerous additional programs outside of regular
studio providing students the opportunity to find
agency as designers in a variety of contexts.
These include Design Brigade, which connects
students with local clients and interest groups to
create collaborative solutions to design problems
in the community; the Dreamer Institute, a new
school in Afghanistan designed by students in
collaboration with faculty at the Yale School of
Architecture and the Yale School of Engineering
and Applied Sciences; and the Regenerative
Building Lab, under whose auspices students
designed and built a new Coastal Research
Station on the Connecticut shore.
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Program Criteria

PC.1 Career Paths

PC.2 Design

PC.3 Ecological Know. & Responsibility

PC. 4 History & Theory

PC. 5 Research & Innovation

PC.6 Leadership & Collaboration

PC.7 Learning & Innovation

PC. 8 Social Equity & Inclusion

Year 1

Fall

Arch 1011a:
Architectural Design 1

Arch 1011a:
Architectural Design 1

Spring

Arch 2016b: Building
Project |

Arch 1012b: Architectural
Design 2

Arch 1012b: Architectural
Design 2

Arch 3012b: Architectural
Thoery

Arch 2016b: Building
Project |

Arch 2016b: Building
Project |

Arch 1012b: Architectural
Design 2

Arch 2016b: Building
Project |

Student Criteria

SC.1 HSW in the Built Environment

SC.2 Professional Practice

SC.3 Regulatory Context

SC.4 Techinical Knowledge

SC.5 Design Synthesis

SC.6 Building Integration

Arch 2011a: Structures |

Arch 2011a: Structures |

Arch 2011a: Structures |

Arch 3011a: Modern
Architecture and Society

Arch 2012b: Structures Il

Arch 2016b: Building
Project |

Arch 2016b: Building
Project |

Arch 2016b: Building
Project |

Arch 2012b: Structures Il

Arch 2012b: Structures Il

Arch 2016b: Building
Project |
Arch 2017b: Building
Project Il

Year 2

Arch 1021a: Architectural
Design 3

Arch 2021a:
Environmental Design

Arch 4011b: Introduction
to Urban Design

Arch 2021a:
Environmental Design

Arch 1021a: Architectural
Design 3

Arch 1021a: Architectural
Design 3

Arch 1021a: Architectural
Design 3

Arch 1021a: Architectural
Design 3

Arch 2021a:
Environmental Design
Arch 4011b: Introduction
to Urban Design

Arch 1021a: Architectural
Design 3

Arch 2021a:
Environmental Design

Arch 4011b: Introduction
to Urban Design

Arch 2021a:
Environmental Design

Arch 1021a: Architectural
Design 3

Arch 2022b: Systems
Integration

Arch 1022b:
Architectural Design 4

Arch 2022b: Systems
Integration

Arch 2022b: Systems
Integration

Arch 2022b: Systems
Integration

Arch 1022b:
Architectural Design 4

Arch 1022b:

Architectural Design 4

Arch 1022b:
Architectural Design 4

Arch 2022b: Systems
Integration

Arch 1022b:
Architectural Design 4

Arch 2022b: Systems
Integration

Arch 2022b: Systems
Integration

Year 3

Fall Spring Fall Spring

Arch 2031a: Architectural
Practice and Management

Arch 2031a: Architectural
Practice and Management

Arch 2031a: Architectural
Practice and Management

Arch 2031a: Architectural
Practice and Management

21
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3.1 Program Criteria

PC.1 Career Paths

As a professional school of design within a major
research university, the Yale School of Architecture
acknowledges its responsibility to instill in its
students a commitment to the highest standards
of the architecture profession. To this end, the
School understands its curriculum to be a testing
ground for an expanding variety of approaches
to contemporary architectural practice and a
laboratory for exploring architecture’s broader
engagement with real-world problems. Studios
and other courses touch on a wide range of issues
and scales (from building details to the city) and
have a consistently interdisciplinary focus.

The faculty itself embodies a range of approaches
and responses to these problems. Among its
members are widely published historians and
theorists, prominent practitioners of architecture
and design, and a dynamic group of lecturers,
adjuncts, and studio critics. As a group, the
faculty remain intimately engaged with the
profession at large. Currently, 55% of all YSoA
faculty are licensed architects; 81% of design
faculty are licensed.

Curricular Activities

Courses exploring the challenges associated
with navigating architecture’s rapidly shifting
professional and disciplinary landscape include
a required course on architectural practice and
management (203la); and elective seminars
interrogating the problem of value in design
(2230b); architecture and entrepreneurialism
(3239b); zoning (4248); and a joint course taught
with the law school on supply chain practices.

ARCH 2031a
Architectural Practice and Management
Phil Bernstein

In addition to helping students understand the
structure and efficacy of architectural practice,
and of the business context in which architects
design and realize buildings, this course serves as
a critique of current versus future practice models
and approaches.

ARCH 2016b
Building Project

The Building Project allows students to take a
project from conception through documentation
adandn construction, giving them hands-on
experience with each step of that process.
Students work with consultants and experts in

a variety of fields and building trades and their
client, a non-profit housing services organization.

ARCH 2022b (Spring 2020)
Systems Integration and Development in Design

Students work with teams of consultants to
develop their projects from the Core 3 studio,
before proposing and eventually designing a set
of appropriate building systems.

ARCH 2230b
Exploring New Value for Design Practice
Phil Bernstein and Brittany Olivari

This course reimagines the value proposition of
architecture practice, explores strategies used by
better compensated adjacent professions and

markets, and investigates methods and models by

which architects can deliver — and be paid for —
the value they bring to the building industry.

[ARCH 32394

Launch: Architecture and Entrepreneurialism
Keller Easterling

This seminar studies the designer as entrepreneur.
It considers both historical and contemporary
moments in architectural and urban design

when architects conceived of buildings, building
components, or formats that, in the aggregate,
may have more ramifying consequences to a local
or global environment.

ARCH 2242a - LAW 20483

Fighting Slavery in the Built Environment”
Phillip Bernstein and Luis C. deBaca
YSoA/YLS Seminar

This seminar operationalizes recent statutory
and regulatory changes in the United States,
the United Kingdom, and Australia that extend
enforcement of laws against forced and child
labor into companies supply chains, and will
examine legacies of U.S. chattel slavery in the
built environment, including in prisons. Drawing
on law, design, construction, and sustainability
practices, it seeks to incorporate an anti-slavery
ethos into the architectural design process.

ARCH 4248
Curating Cities: The Power of Zoning
Sara C. Bronin

The goal of this interdisciplinary seminar is to
explore the tension between law and

design, by examining law’s influence on the
creative enterprise. Students study

the implications of zoning rules and processes,
both through observation and

through translation into graphic form.

22
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PC.1 Career Paths

Non-Curricular Activities

Career Services Program and Licensure
Coordinator

The Yale School of Architecture’s career services
program organizes a series of workshops, panels,
lectures, recruiting events and online resources

to help prepare students for career opportunities
after Yale. The schedule is reviewed and tailored
each year, responding to student needs and
general market conditions.

The school’'s Career Development Team consists
of :

Phillip Bernstein, Associate Dean at YSoA and
Licensure Coordinator

Rona Walstra, Senior Administrative Assistant
for Career Development & Undergraduate
Studies

Bimal Mendis, Director of Career
Development at YSoA

2-4 work study positions each year filled by
current students

See Condition 5.4 for more information on the
Career Development Program.

The School of Architecture’s Architect Licensing
Advisor is Phil Bernstein (FAIA), Associate Dean
and Professor, Adjunct. Professor Bernstein also
advises the Career Services Program, teaches
both required and elective courses in Architectural
Practice, and interacts directly with all students

in the MArch program in their third year. He

is knowledgeable and trained in all issues
pertaining to AXP requirements, NCARB and
licensure. He is a regular attendee at the biannual
NCARB Licensing Advisor Summit, and organizes
numerous AXP information sessions each year, as
part of both his required course on Architectural
Practice and the School of Architecture Career
Services Program.

Associate Dean Bernstein serves on a working
group with representatives from the University
of Hartford Department of Architecture, NCARB
and the licensing board which meets regularly
to discuss licensure issues for students in
Connecticut. As noted above, the school hosts
a number of joint events with the Connecticut
chapter of the AlA, including annually hosting
a representative from NCARB to speak about
the process for earning AXP credits and taking
the ARE exam. YSoA lectures and symposia are
heavily attended by practitioners throughout the
state of Connecticut.

Lectures, Symposia & Outside Perspectives

Throughout the year, nationally and
internationally known architects, architectural
scholars, and artists are invited to participate in
the School’s weekly lecture series, and to present
their work as part of the School’s ongoing series
of conferences and symposia. As a group, these
speakers bring a wide range of perspectives to
bear on the problems of architectural practice,
embodying the myriad ways architectural thinking
can be applied in the world at large. All lectures
and symposia at YSoA are free and open to the
public.

Self-Assessment

Direct Assessment

The School’s 2021 survey of alumni serves as a
broad gauge of how YSoA is preparing graduates
for their future careers. It reveals that 72% of
alumni have practiced architecture; 59% are
licensed (66% excluding the classes of 2017-2020
who are working through AXP); and 42% are in
leadership positions - sole proprietors, principals,
or partners of their firms. NCARB data show that
Yale students have passed each of the 6 AREs at
above average rates each of the past 4 years.

Indirect Assessment

At the annual career fair hosted by the School
of Architecture’s Career Services program,
representatives from a host of professional
offices visit the School, meet with students, and
interview qualified candidates for employment
after graduation. This gives graduating students

intensive exposure to the interview and hiring
process, but also allows faculty to solicit
constructive feedback from outside practitioners
about the state of the curriculum, the relative
preparedness of our students for professional
practice, and the state of the program, more
generally.

The outside organizations and individuals
engaged in specific specific courses and
programs such as the clients for Building Project,
community-based organizations involved in Core
3, and consultants that team with students during
Systems Integration not only provide students with
an understanding of a variety of architectural

and offiliated career paths, they also provide the
school with feedback on how well the students’
skills are suited to those career paths.

The relatively small size of the school and the
administration’s open-door policy allows staff,
faculty, and students to provide input on the
school’s culture, curriculum, career services and
other functions related to students’ potential
career paths. More information on the range
of formal and informal channels used to collect
feedback can be found in 5.2.4.

Changes Since Last Accreditation

Changes to the administration, curriculum, and
culture of the school related to career paths,
based on these assessment mechanisms, include
the hiring of Professor Phil Bernstein, who teaches
courses related to professional practice and is

the School’s architecture licensing coordinator,

as Associate Dean; ongoing development of

the career services program; and the many new
courses and events listed above. The School

has also worked with its students to revive its
chapters of the National Organization of Minority
Architecture Students (NOMAS) and YSoA East,
which both serve as bridges to the professional
world.
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Core | Studio - In-Between
Student: Hannah Mayer Baydoun
Faculty: Michael Szivos

Fall 2019

PC.2 Design

At the Yale School of Architecture, design studio
occupies the vital center of a rich and varied
curriculum. Reflecting recent changes to the
curriculum growing out of the Strategic Plan,
the four-semester sequence of Core studios has
been reconceived as an integrated sequence
that emphasizes the materiality of architecture
and urban form at a range of different scales
from the building detail to the urban metropolis.
This represents a shift away from the typological
investigations that were central to previous
iterations of the Core.

Design Studio Sequence and Structure:

The overall structure of the Core design studio
curriculum in the first four semesters of the
MArch program is organized around a series of
interrelated themes, bridging across semesters,
and creating a cohesive pedagogical trajectory.

Core 1: Form and Space
Core 2: Space and Building
Core 3: Building and City
Core 4: City and Systems

Core 1

The first studio in this sequence focuses

on the conception and development

of architectural ideation and its
interrelationship with representation as

a tool of invention and communication.
Problems related to site, program, and
construction are thus addressed through
fundamental consideration of space and
form and conveyed through the concurrent
development of two-dimensional and three-
dimensional representational techniques.

Core 2

This second Core studio extends spatial
exploration into issues of tecontics and
materiality to formulate the design of a
building that engages issues of site, scale,
and program. The term is organized around
a series of projects culminating in the design
of a modestly-scaled building that explores
the relationship of housing and site as a
negotiation between public and private
space.

Core 3

As part of the integrated design studio
sequence, the third Core studio in the MArch
| curriculum concentrates on a medium-

scale public building, focusing on the
integration of composition, site, program,
mass, and form in relation to structure and
methods of construction. Studio problems are
community-focused and sited in neighboring
urban areas, and students actively engage
community stakeholders in the development
of their projects and the criticism of their final
designs.

Core 4

The fourth and final MArch | Core studio
expands on the fundamental architectural
skills introduced in the previous three terms
to examine the role of architecture and the
architect at the scale of the city. In this studio,
‘the city’ is explored as a complex system of
layers that include built form, infrastructure,
demographics, codes, and ecology to
encourage students to think strategically
about issues that range from urban
disparities to coastal resilience.

Advanced Studios

During their third year, students enroll in their
choice of the (typically) nine advanced studios
offered each year. These studios explore a
wide array of topics, sites, and contexts, and
are led by a diverse group of instructors and
practitioners from around the world. More
information on advanced studio.
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Formal Analysis | - Michelangelo Drawing
Student: Calvin Liang

Faculty: Peter Eisenman

Fall 2020

PC.2 Design

Additional Curricular Activities

At Yale, Visualization and Representation is
treated as an intellectual pursuit, where students
learn the power of visual thinking to convey ideas.
Techniques and technologies of representation
allow students to develop the necessary skills to
fully express the formal and conceptual intention
of design work done by students in the Core
studios. Each student is required to take at least
2 visualization and representation courses, one of
which must be chosen from the following list of
four required electives:

ARCH 1223a
Formal Analysis |
Peter Eisenman

The goal of this class is to learn to see and read
as an architect, through a weekly series of texts
and comparative analyses, which move from the
late-medieval period, to the early renaissance, to
the beginning of the enlightenment of the late
18th century.

ARCH 1233a
Composition
Peter de Bretteville

This seminar addresses issues related to
architectural composition and form. Across a
sequence of four three-week exercises, students
explore compositional problems related to
assembly and parti, section, structure, and
elevation.

ARCH 1289a
Space-Time-Form
Eeva-Liisa Pelkonen and Trattie Davies

This course explores a variety of key concepts,
techniques, and media that have affected

the design, discussion and representation of
architecture over the course of the past 100 years.
It is organized around a series of experiments
based on those offered in the legendary Vorkurs,
or Preliminary Course, offered at the Bauhaus.

ARCH 1289a
The Mechanical Eye

Dana Karwas

This seminar explores how machines see our
environment, with emphasis on the role of human
subjectivity. It examines the human relationship
to mechanized perception in art and architecture
as well as the current digital world. The course is
connected to the Center for Collaborative Arts
and Media at Yale (CCAM).

Additional Required Courses

Both the technical and theoretical portions of the
curriculum also encourage students to engage
with design as a framework for exploration of
ideas outside the studio through the following
required courses:

ARCH 2016b
Building Project
Adam Hopfner and Martha Foss

Running in parallel to the Core 2 studio, the
Building Project (ARCH 2016b) is a term-long
course of research, analysis, design, and technical
documentation exploring the conception and
construction of dwelling space in the modern city.
The integration of these two parallel courses of
study and exploration highlights the manner in
which Semester 2 in the Core curriculum has been
conceived, yielding a synthesis of studio-based
exploration of materiality in building construction
with a field-based design-build practicum.

ARCH 401l¢
Civic Art: An Introduction to Urban Design

Alan Plattus and Andrei Harwell

This course provides an introduction to the theory
and practice of urban design within the context of
the broader fields of urbanism and urban history.
The design of the built environment is considered
in relation to patterns and practices of urban

life and culture, and as a response to historical
transformations of the political, economic and
technological forces that have shaped cities since
their origins.
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Space Time Form - Masking Estrangement
Student: Charis Armstrong

Faculty: Eeva-Liisa Pelkonen

Fall 2020

PC.2 Design

ARCH 2022b
Systems Integration and Development in Design

This course is an integrated workshop and lecture
series in which students learn to develop the
technical systems of preliminary design proposals
from earlier studio work, thus tying technical
decisions to broader design goals and ambitions.

ARCH 3012b
Architectural Theory
Marta Caldeira

This course examines moments of significant
change in modern architectural theory through a
series of case studies organized thematically and
chronologically, from the mid-eighteenth century
to the present.

Self-Assessment

Direct Assessment

The initial level of assessment of the Core studio
sequence is conducted by the section instructors
who meet collectively with the studio coordinator
to evaluate student work after each day of
midterm and final reviews. Grading decisions for
every student are made collectively by the studio
instructors, who then meet to evaluate the studio
curriculum, in retrospect and relative to previous
years, and to outline prospective changes for
subsequent iterations of the studio syllabus.

The continuity of the Core sequence is evaluated
by the four Core coordinators, who meet in late
spring, after the academic year is completed, with
Associate Dean for Curriculum and Admissions,
Sunil Bald. Studio syllabi and assignments, along
with a range of student work from each section,
are presented to the group and evaluated as part
of an holistic sequence. Changes to individual
studios are then recommended for incorporation
into subsequent syllabi by the coordinator, in
consultation with the team of instructors for that
studio.

The review of the curriculum as a whole is an
ongoing and continuous process, overseen by an
eight-member committee of senior faculty from
across the school’s four study areas — Design and
Visualization, Technology and Practice, History

and Theory, Urbanism and Landscape — who are
charged with reviewing syllabi for all required and
elective courses offered at YSoA. The committee is
chaired by Associate Dean Bald.

Rigorous assessments of the design curriculum
take place during annual Design Committee
reviews, occurring each year prior to the
promotion of students to their final year of study
and preceding graduation. This regular evaluation
of student design and technical competence
provides an important opportunity to assess the
School’s core functions, including curriculum,
admissions, and student support. In this way, the
Design Committee plays an important role in
curriculum evaluation and planning. See 5.3.2.

Indirect Assessment

The Associate Dean for Curriculum and
Admissions meets monthly with the student
Curriculum Committee. This group of four
students, elected by their colleagues, provides
input on how subjects are being taught, and
communicates student feedback on potential
improvements to the broader curriculum.

Student evaluations of courses and faculty are
ready closely each semester by the Dean and
Associate Dean, and while participation by
students is not mandatory, it is typically robust.
These evaluations ensure that the administration
remains sensitive to student expectations and
concerns, even those that don't rise to the level of
formal complaints. They inform decisions about
hiring and promotion, the renewal of short-

term contracts, and the identification of faculty
considered for longer-term appointments. More
information on the range of formal and informal
channels used to collect feedback can be found
in 5.2.4.

Changes Since last Accreditation

The Associate Dean and Curriculum Committee
initiated a broad-based assessment and revision
of the YSoA curriculum in Fall 2017. This project
ran parallel to the development of the School’s
new Strategic Plan, initiated in the same year.
The Strategic Plan was updated and re-assessed
during Spring and Summer 202I. This process and
the curricular changes made over the last 5 years
are explained in detail in Condition 5.3.
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PC.3 Ecological Literacy and Responsibility

Curricular Activities

The curricular sequence at the Yale School of
Architecture specifically addresses environmental
concerns from the perspective of architecture
and urbanism, fostering examination of global,
regional, community, site, and building-scale
environmental problems and responses through
architectural design and technology. These
include Core studios, advanced option studios,
and a variety of electives in environmental design
and sustainability.

Design Studios

Design Studios, both Core and Advanced,
explore the problems of ecological adaptation
and resilience, details of advanced building
performance, and the cultural and political
ramifications of the climate crisis:

ARCH 1012b
Core 2: Design Studio

The Core 2 studio is focused on the design of a
building through studies of scale, site, program,
and materiality. Each of these concepts is
introduced in an ecological context. In particular,
students are asked to consider site as an
ecological organism and material as means of
connecting program and environment.

ARCH 1022b
Core 4: Design Studio

The Core 4 studio addresses sustainability at
the urban scale, focusing on issues of ecology,
sea level rise, and storm water management
through specific lectures, workshops and
assignments. More than a studio addressing the

urban context at the level of planning or design,
Core 4 demands that students consider the full
environmental and ecological contexts in which
architectural work in the modern city proceeds.

ARCH 1119b (Spring 2020)

Advanced Design Studio: Salvador de Bahia,
Brazil

Norma Barbacci and Sunil Bald

This studio explored the restoration and future
possibilities for the Ladeira da Misericérdia in
Salvador de Bahia, Brazil, and provided an
opportunity to explore the relationship between
cultural heritage, environmental sustainability,
adaptive reuse, and the richness of contemporary
urban life.

ARCH 110l1a (Fall 2019)

Advanced Design Studio: Burkina Faso — New
Tools

Francis Kéré and Martin Finio

The studio asked students to consider the informal
settlements of Burkina Faso as places of inquiry
and inspiration, to approach spaces which are
unfamiliar to most contemporary architectural
practices, and to understand these spaces —

and their associated building practices—as
expressions of inherent design ingenuity.

ARCH 1103a (Fall 2019)

Advanced Design Studio: Vienna — Another Day
in the City

David Gissen and Surry Schlabs

This studio was conceived as a contribution to
ongoing studies sponsored by the city of Viennq,
Austria, to reduce the experience of physically
debilitating solar heat within Viennd’s urban

core. Students examined how architecture, in
dialogue with urban environmental history and a
curated set of modernist architectural and urban
precedents, can complement and contribute to
efforts to reform the geography of brightness,
darkness, heat, and coolth in Austrid’s capital city.

L

Core 2 Studio - Living Room Vista
Student: Gustav Nielsen
Faculty: Miriam Peterson
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Required Courses

Other Required Courses exploring the relationship
between the built and natural environments
include:

ARCH 4011a (Fall 2019)
Civic Art: An Introduction to Urban Design
Alan Plattus and Andrei Harwell

This course presents itself as an attempt to
negotiate between the broader landscape of
historical, political, technological, and ecological
transformation giving form to the modern city; the
specifics of particular cities at critical moments

in their development; and the projects which
represent the efforts of those cities and their
designers to come to terms with the dynamics of
urban change.

ARCH 202la (Fall 2019)
Environmental Design
Anna Dyson and Naomi Keema

This course examines the fundamental scientific
principles underpinning the thermal, luminous
and acoustic behavior of built environments,
exploring the potential of architectural design
to sculpt and shape these behaviors. Students
learn to “diagnose” the history and development
of existing technologies for creating and
controlling interior environments and, working
together, probe the ways in which architects can
once again be protagonists in the design and
development of architectural ‘technique’ and
technologies.

ARCH 2022b (Spring 2020)
Systems Integration and Development in Design

Working with teams of consultants to assemble
comprehensive environmental design strategies,
students begin with a climatological analysis of
their respective projects and their proposed sites,
calculating probable heating and cooling loads,
before proposing and eventually designing a

set of appropriate building systems. Active and
passive solar control devices, specialty glass

products, and various integrated technologies
are explored as means of developing an energy
efficient envelope.

Elective Courses

Numerous elective courses also exploring the role
of the architect relative to problems concerning
environmental sustainability include:

Sustainability: A Critical View from the Urban
History of Amazonia
Ana Maria Durdn Calisto

By studying the history, current conditions, and
causes for urbanization in the Amazon, this
seminar critically probes into current approaches
to urban sustainability, keeping in mind that many
of the “green solutions” being advanced by the
global north demand further extraction of natural
resources in the global south. Students analyze
the complex intertwining between the global
market and the myriad local conditions of this
mythical territory, as well as the critical role both
are called to play with regard to climate change.

ARCH 4244
Cartographies of Climate Change
Joyce Hsiang

This exploratory seminar uses methods of
research and spatial analysis to conceptualize
and materialize climate change. More broadly,
it examines the implications of considering and
conceptualizing the world, in its entirety, as an
architectural project, experimenting with ways of
mapping and drawing the physical forms, power
dynamics, and infrastructures of marginalization
and socioeconomic inequity at a planetary scale
that have emerged through global urbanization
and climate change.

Core 4 Studio - Site Investigation
Students: Mingxi Li, Martin Carillo, Paul Freudenberg
Faculty: Alan Plattus

Core 4 Studio
Students: Jiachen Deng, Alex Olivier, Leyi Zhang
Faculty: Anthony Acciavatti
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Building Envelopes: Shaping Energy, Water, Air
and Material Flows
Anna Dyson and Mohamed Aly Etman

This course is geared towards graduate students
in Architecture who already have an advanced
background in bioclimatic analysis and design
and who wish to pursue an area of design
research in conjunction with their studio projects.
It provides an overview of emerging critical theory
and technology in the areas of environmental and
energy systems. Students are asked to consider a
variety of fundamentally novel ways of redirecting
energy and water flows, towards the fulfillment

of various social mandates to transform the
relationship between the built environment and
extended ecosystems.

Globadlization Space: Infrastructure and
Extrastatecraft
Keller Easterling

This course considers global infrastructure as

a spatial operating system and a medium of
polity. Focusing on the special political powers
of large spatial and technical systems, it studies
networks of trade, transportation, resources,
communication, labor, tourism, energy, commerce
and finance from the late 19th century to the
present.

ARCH 4213
The City and Carbon Modernity

Elisa lturbe

This course focuses on the social and spatial
organizations that arise from, and are dependent
on, dense and abundant energy. Of particular
interest is the way in which society, over the
course of the 19th and 20th centuries, reorganized
itself around the availability of abundant energy,
as fossil fuels established a new horizon of
possibility for production. Asserting the need

for architecture to declare the death of carbon
modernity — and, indeed, of carbon form —

this course interrogates the foundations of
contemporary human organization in order to lay
new foundations for the oncoming transitions in
energy and social form.

ARCH 2229b (Spring 2020)
Regenerative Building: Research and Design
Alan Organschi and David Skelly

This seminar, developed collaboratively by
faculty at the Yale School of Architecture and

the Yale Peabody Center for Biospheric Studies,
explores design and building techniques that
seek to reduce environmental impacts across the
building lifecycle, promoting metabolic, non-
mechanistic approaches to the production of the
built environment. A sequence of lectures and
associated research questions challenge students
from the disciplines of design and environmental
management to posit and test means to mitigate
the significant ecological and climatic impacts of
those building sector activities.

Advanced Building Envelopes
Student: Anjiang Xu
Faculty: Anna Dyson

Mechanical Eye
Student: Joseph Reich
Faculty: Dana Karwas
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Non-Curricular Activities

Work in the areas of ecological literacy and
environmental responsibility is supported by a
host of interdisciplinary and interdepartmental
initiatives at Yale.

Center for Ecosystems in Architecture

The Yale Center for Ecosystems in Architecture
(CEA) seeks to address the complexity of
transitioning global construction patterns by
uniting deep expertise of current practices with
radically new socio-economic and technical
approaches. YALE CEA is purposely putting the
scientific inquiry of living ecosystems behaviors at
the forefront of the research and development of
transformative Built Environment Systems.

Regenerative Building Lab

The mission of the Regenerative Building Lab

is nothing less than the transformation of the
building sector: the cultural, political, economic,
and technical means and methods all along the
building material supply chain and throughout the
building life cycle. Through experimentation and
prototyping of material and technical systems,
financial models, policy recommendations, and
the publication of findings and design solutions
though journals and conferences, the Lab seeks
to become a major design and technical voice for
a system-wide change to the way we form and
operate the built environment. The Regenerative
Building Lab’s inaugural project was the design,
fabrication, and construction of a new Coastal
Research Station at Horse Island.

Dual Degree: Master of Architecture / Master of
Environmental Management

The Yale School of Architecture and the Yale
School of the Environment offer a dual-degree
program in Architecture and Environmental
Management. Capitalizing on the breadth

and depth of expertise at the School of the
Environment in ecosystem ecology, land change
science, environmental economics, industrial
ecology, and ecological anthropology, this
program fosters students who can innovatively
merge ecological science with architecture at the
site, city, and regional scales.

New Ecosystems Track in the PhD Program

In the Spring of 2019, YSoA formally introduced a
new area of concentration, or “track,” within the
existing PhD program in Architecture. Students

in this track engage in research related to the
behaviors of living ecosystems, emphasizing the
interconnections between the built environment
process and the health and wellbeing of both
human and non-human living systems. Though
not a part of the MArch | program, MED. and
PhD students are integrated within the MArch |
student body, sharing space in Rudolph Hall, and
populating many of the same courses and events.

YUDW

The Yale Urban Design Workshop is a community
design center based at the Yale School of
Architecture that provides local governments,
organizations and companies with ecological and
resilience planning and vision studies.

New Haven Union Station Study
Yale Urban Design Workshop

New Faculty in Landscape Architecture

With an eye toward expanding its course
offerings and intellectual resources in the area of
landscape and environmental design, YSoA has
created a new, tenure-track faculty position, for
which the hiring process is currently underway.
This new associate professor of landscape
architecture will join the faculty in the 2022/2023
academic year, and will be the first full-time,
tenure-track faculty member in this study area.
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Self-Assessment

Direct Assessment

Self Assessment of the school’s handling of
Ecological Literacy and Responsibility is conducted
foremost through the expertise, ongoing research
and energy of the faculty. The faculty conduct
research through teaching, practice and YSoA-
affiliated programs including the Center for
Ecosystems in Architecture, The Regenerative
Building Lab and the Yale Urban Design
Workshop described above. Faculty publish their
work widely in a host of peer-reviewed journals. A
list of recently published, peer-reviewed projects
can be found in Section 5.2.5. Faculty engaged

in ecological research serve as regular members
of the Curriculum and Design Committees, and in
those committees’ annual assessments of student
work in the context of the YSoA curriculum.

The school’s dual degree program with the Yale
School of the Environment allows the school and
its students to capitalize on the breadth and
depth of expertise at YSoE in ecosystem ecology,
land change science, environmental economics,
industrial ecology, and ecological anthropology.
Faculty and administrative engagement with

the School of the Environment informs YSoA's
approach to environmental issues and allows for
collaborative self-assessment.

Indirect Assessment

Student engagement with ecological questions
also prompts feedback, from both individual
students and student organizations, including
Green Action in Architecture, a student group
devoted to addressing sustainability and
environmental health and wellbeing issues within
the school and promoting broader discussion
of environmental considerations in architecture
more generally. More information on the range
of formal and informal channels used to collect
feedback can be found in 5.2.4.

Changes Since last Accreditation

Changes initiated to the administration,
curriculum, and culture of the school related

to ecological literacy and responsibility, based
on these assessment mechanisms, include the
hiring of a new tenure-track faculty position in
landscape architecture, the founding of the Center
for Ecosystems in Architecture and the many new
courses listed above. In particular, ecological
content is now more more explicitly addressed

in the second and fourth semester Core Studios,
and far more Advanced Studios centrally position
ecological issues.

The City and Carbon Modernity
Student: Deo Deiparine
Faculty: Elisa lturbe
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The YSoA faculty includes a number of leading
historians and theorists of architecture and

the built environment. This is an area of the
curriculum which is particularly well-supported
at Yale, one of the country’s top universities for
study in the Humanities, and the only one of

its peer institutions supporting four separate
professional schools of fine and performing

art (Art, Architecture, Music, and Drama). In
addition to full-time and tenured faculty in this
ared, the Vincent Scully Visiting Professorship

of Architectural History allows the School to
invite leading scholars in the history of art and
architecture to teach lecture and seminar courses,
and to support advanced scholarly work at the
School. Since the previous accreditation visit,
Kathleen James-Chakraborty, Annabel Wharton,
Anthony Vidler, Mary McLeod, Esther da Costa
Meyer, Mario Carpo, and Joan Ockman have
held this professorship, playing a crucial role in
defining the form and character of the History &
Theory curriculum at Yale. What's more, a number
of studio faculty at YSoA hold PhDs themselves,
helping to ensure an integral and mutually
beneficial relationship between design and
history-theory within the curriculum.

Courses in History & Theory emphasize the
cultural and social heterogeneity that has
shaped the built environment throughout history
and continues to provide the context for the
contemporary practice of architecture. The school
has moved to broaden the historical and cultural
diversity covered by these courses and shift the
euro-centric bias in its course offerings. The
content of the required courses in history, theory,
and urbanism have been integrated and the
history and theory courses have been redesigned
for fall 2021. These courses are supplemented by
advanced electives in the school and in other
departments of the University, which focus on
the complexity of contemporary society and of
the disciplinary connections that are necessary
to think about and respond to rapidly changing
conditions. Students learn to formulate questions
and seek answers through research and writing.

Strong thinking and verbal skills are developed
in weekly discussions with faculty. Research is
likewise fundamental to coursework in History,
Theory, and Urbanism, where students are
expected to produce original work through in-
depth research and analysis, culminating in a
written paper of original research.

Curricular Activities

Course content in the following three required
classes is coordinated to emphasize thematic
continuity across scales and areas of intellectual
inquiry in the built environment, and to support
the development of both historical literacy and
conceptual thinking in students:

ARCH 30lla

Modern Architecture in a Global Context:
1750-Present

Craig Buckley

This course surveys central buildings, projects,
and discourses that have marked architectural
culture over the last two-and-a-half centuries.
Key themes include: the invention of new building
types, architecture’s changing relationship to
politics, the impact of new technologies on
construction, the explosion of cities, the dialogue
of architecture with works of modern art and
new forms of audio-visual media. The goal is

to enable students to develop their own critical
interpretations of works of modern architecture
and to pose challenging questions about the
past, present, and future of our built environment.

ARCH 3012b
Architectural Theory
Marta Caldeira

This lecture course examines moments of
significant change in modern architectural
theory through a series of case studies organized
thematically from mid-eighteenth century to

the present. It explores the different forms that
architectural theory assumed both as an internal
dialogue that consolidates the disciplinary

body and as a response to key social, political,
philosophical and technological developments.

East Rock Park

Rice Field

Wilbur Cross High Fields

East Rock Park - Blake Field

Criscuolo Park

Introduction to Urban Studies
Student: Abby Reed
Faculty: Elihu Rubin
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ARCH 40lla
Civic Art: An Introduction to Urban Design
Alan Plattus and Andrei Harwell

This course provides an introduction to the theory
and practice of urban design within the context of
the broader fields of urbanism and urban history.
The design of the built environment is considered
in relation to patterns and practices of urban

life and culture, and as a response to historical
transformations of the political, economic and
technological forces that have shaped cities since
their origins.

Elective Courses

The following elective courses invite students to
explore the social, cultural, political, economic,
and historical forces giving form to the built
environment. Each student is required to take at
least 2 visualization and representation courses
which include:

ARCH 4219a
Urban Research and Representation
Elihu Rubin

ARCH 4219 is a theory and methods class in
urban research, with a focus on archives, field
work, photography, and filmmaking. The seminar
sets out to strengthen the designer’s tool kit of
social and historical methods; to bring storytelling
to site research. To this end, students engage in
an interdisciplinary manner with work in urban
sociology, cultural geography, architectural
history, critical theory, and the politics of
representation.

Spatial Concepts in Japan: Their Origins and
Development in Architecture and Urbanism
Yoko Kawai

This seminar explores the origins and
development of Japanese spatial concepts,

and surveys how they have helped for the
contemporary architecture, ways of life, and cities
of Japan.

ARCH 3211k
Abstraction and Architecture: A Critical History

Pier-Vittorio Aureli

This course traces the history of abstraction

in architecture from the advent of sedentary
societies to today by focusing on pivotal
moments: the rise of calculus, geometry and
architectural drawing; the building of large-

scale structures such as Egyptian Pyramids and
European cathedrals, the planning of monasteries
and the engineering of infrastructure; the building
of houses, glasshouses, factories and data
centers.

ARCH 3264b

XS: ‘Mirco’ in Japanese Architecture and
Urbanism
Sunil Bald

This seminar focuses on trends in Japanese
architecture and design culture that embrace

the diminutive. Topics include the contemporary
Japanese house, micro-urbanism, return to nature
movements, and concepts of both the cute and
monstrous. These are explored through a series
of lenses that engage tradition, pragmatism,
commercialism, sustainability, gender, and
nationalism.

ARCH 3300k
The Idea of an Avant-Garde in Architecture
Joan Ockman

This seminar undertakes a close reading of one

of Manfredo Tafuri’s richest and most complex
books, The Sphere and the Labyrinth: Avant-
Gardes and Architecture from Piranesi to the
1970s. The course’s concern is equally with history
and historiography: with specific material and
ideological contexts, and with the ways they are
written into architectural literature. Its central aim
is to explore the role and function of avant-gardes
in the history of architecture.

YSoA is fortunate to share a building with Yale’s
world class History of Art Department. A number
of art history courses are cross-listed and many
are enrolled in by YSoA students.

Introduction to Urban Studies
Student: Abby Reed
Faculty: Elihu Rubin

east rock

fair haven

wooster
square
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Non-Curricular Activities

Advanced Degree Programs: Master of
Environmental Design and Doctor of Philosophy
Students from the Advanced degree programs
serve as teaching assistants and reviewers for
courses in the MArch | sequence. MED and PhD
students are integrated within the MArchl student
body sharing space in Rudolph Hall, populating
many of the same courses and events.

The Master of Environmental Design (MED)
program is a two-year research-based program
culminating in a Masters thesis. Started in 1967,
the MED program remains one of the first and
most intensive of its kind, with a history that

is particularly relevant today. Situated to cross
reference all the programs at YSoA and all the
disciplines within the University, MED students
have a special agency within the school. They
generate a rich interdisciplinary discussion

of social, political, economic, technical, and
aesthetic material. Emphasis is placed on rigorous
methods of research and scholarship leading to

a substantial written thesis. Graduates become
writers, curators, teachers, and often go on to PhD
programs.

The Doctor of Philosophy (PhD) program at YSoA
has two tracks: History & Theory and, since 2018,
Ecosystems in Architecture. Both tracks aim to
educate teachers capable of effectively instructing
future architects in their own field and its manifold
connections with the culture at large. Entering
students with sound professional preparation
engage in a concerted course of study that leads
directly to a research-based dissertation and a
doctoral degree. Students in the PhD program

in Architecture are likewise expected to teach

or serve as research assistants for four terms.

All assignments are carried out under the direct
supervision of senior faculty. Each year, students
in the PhD program elect one of their number to
represent the interests of graduate architecture
students as a member of the Yale Graduate
Student Assembly.

The PhD students are also responsible for
coordinating two series of student-run lectures
and discussions: the “Dialogues,” in which
distinguished in-house and visiting faculty

are invited to respond to student research
projects and other scholarly work-in-progress
from members of the PhD program; and the
“Architecture Forum,” an interdisciplinary series of
seminar-scale lectures curated in collaboration
with students in the History of Art Department.
Both series are free and open to the public, and
are well-attended by students and faculty alike.
The PhD students also serve as teaching fellows
within both the History and Theory curriculum and
Design Studios, elevating the level of academic
rigor and scholarship in the core sequence.

YSoA is fortunate to share a building with Yale’s
world class History of Art Department. A number
of art history courses are cross-listed and many
are enrolled in by YSoA students.

Symposia, Events, Publications & Exhibitions

The study of history and theory, and the
production of scholarly work in these areas,

are directly supported at YSoA by a robust
publications program; a public series of lectures,
symposia, and other events; and a rich series of
public exhibitions.
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PC.4 History and Theory

Self-Assessment

Direct Assessment

Assessment of the History & Theory Curriculum

is an ongoing and continuous process, engaged
most directly by the faculty in relation to their
expertise and ongoing research. Faculty serve on
juries and forums for other classes in the school
and publish their work widely in a host of books,
periodicals and peer-reviewed journals. A list of
recent publications can be found in the appendix.

Assessment is also carried out by the curriculum
committee and the Associate Dean for Curriculum
and Admissions. In 2017, the Associate Dean and
curriculum committee initiated a broad-based
assessment and revision of the YSoA curriculum. In
the case of History and Theory, this discussion led
to resequencing the required classes in relation to
the Core studio as described below. More on this
process can be found in 5.3.

Indirect Assessment

Paprika, a weekly, student-edited broadsheet
newspaper, serves as a forum for lively debate

on a wide array of issues. Students, faculty, and
others outside the school write essays, stories and
responses to issues raised in classes, events, and
pieces from past issues. The paper is widely read
by students, faculty and the administration, and it
serves as an ongoing feedback mechanism with
a particular focus on issues related to History and
Theory.

Changes Since last Accreditation

Changes made to the curriculum since the last
accreditation review include an emphasis on
better coordination between the required history
& theory courses and the sequence of Core
design studios. The progression from history

to theory to urban design corresponds with a
parallel progression in the first three semesters
of studio instruction, allowing students to bring
knowledge of history, critical thinking skills, and
an urbanist imagination to bear on their design
work from the beginning, thus allowing both
faculty and students to test the general efficacy of
the interplay between design and history/theory
in the School’s broader curriculum.

In Memoriam
Yale Architecture Gallery
February 2020

The history and theory courses have also been
restructured and re-named for the upcoming
2021-2022 school year, decentering Modern
Architecture as the primary narrative that they
trace. A number of new elective courses have
been added that engage race and architectural
contexts and histories beyond Europe. A greater
number of classes with a global as opposed

to solely western outlook are now offered, and
additional classes have a greater emphasis on
non-western content.
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PC.5 Innovation

Curricular Activities

Students develop an understanding of applied
resedrch and its value to the design process
throughout the Core Design Studios, which
require students to develop design strategies in
relation to research about site, construction, and
environmental and building concerns. Research
and innovation are most explicitly addressed in
a sequence of three required courses: ‘Building
Project’ (2016) where collective research —
technological, environmental, social, and political
— is applied in the development and construction
of an actual house; ‘Systems Integration’ (2022),
which examines the technical and practical

value of applied research relative to design;

and ‘Environmental Design’ (2021a) which invites
students to engage in research-based design.

ARCH 2016b
Building Project

Students are required to apply a course of
rigorous research to the innovative design,
selection, and integration of building technology
and environmental systems, and to the physical
construction of a house. Building Project
encourages students to think about energy use
by reconciling the desire for transparency and
connectivity between indoor/outdoor space with
thermal, air, and vapor resistance. Passive heating
and cooling systems, alongside necessary active
systems are a major theme.

Students work with landscape architects

and engineers, who provide consultation on
landscape strategies and structural analysis
during conceptual and final design phases.
Various suppliers of products come and give talks
including: Huber Engineered Woods, Fox Blocks,
Pella Windows, and VEFLUX Skylight Performance.

ARCH 2022b
Systems Integration and Development in Design

This course explores the careful advancement of
structural form and detail; environmental systems;
issues of egress and accessibility; and envelope
design. These are approached systematically, as
part of a research-based design strategy. Students
develop an understanding of the constructive
process from which architecture emerges as one
in which technical and performance goals both
reinforce and reinform the conceptual origins of
design work.

ARCH 202la
Environmental Design

In this required course, students develop an
understanding of the significance of research
and innovation of environmental factors as a

key means of determining form, function, site
location and system integration. The overarching
premise of the course is that the understanding
and application of the physical principles by the
architect must respond to and address the larger
issues surrounding energy and the environment at
multiple scales and in domains beyond a single
building.

Visualization and Computation

In parallel to the Building Project during the
summer term at the end of the first year, students
enroll in 2 of 5 offered courses focused around
emerging technologies. In 2021, these courses
centered on Building Information Modeling (BIM),
Geographic Information Systems (GIS), Virtual
Reality, Grasshopper and scripting, and image
making.

Kitchen Sink Realism - Advanced Studio
Students: Serena Ching, Kay Yang
Faculty: Pier Vittorio Aureli, Emily Abruzzo
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Nairobi Students
Center of Ecosystems in Architecture

PC.5 Innovation

Non-Curricular Activities

A number of school-sponsored research
initiatives, programs and publications push the
boundaries of research-based innovation in
architecture, in terms of both building technology
and cultural criticism:

Center for Ecosystems in Architecture

The Center of Ecosystems in Architecture (CEA)
is a joint academic initiative between the Yale
School of Architecture and The Yale School

of the Environment. CEA unites researchers
across multiple fields in the development of
transformative systems for the Built Environment,
purposefully prioritizing the requirements of
living ecosystems towards the development of
innovative methods for buildings and cities that
support biodiversity with clean energy, water, and
materials.

In collaboration with UN-Habitat and UN-
Environment, Yale CEA recently partnered with
Gray Organschi Architecture (directed by Yale
faculty members Alan Organschi and Lisa Gray)
to design and construct a prototype dwelling unit,
based in the principles of resiliency, renewability,
and sustainability. The first Ecological Living
Module (ELM) was installed on the UN Plaza in
the summer of 2018, during that year’s UN High-
Level Political Forum.

Stalled!

Stalled! is an ongoing project directed by Joel
Sanders in collaboration with Susan Stryker
(professor of Women’s and Gender Studies,
University of Arizona) and Terry Kogan (professor
of Law, University of Utah), exploring the
implications of recent debates on the inclusion

of transgender men and women -- and other
“non-compliant bodies” — in the design of public
restrooms. A related symposium, Non-Compliant
Bodies: Social Equity and Public Space, was
convened by Joel Sanders and Susan Stryker, who
assembled a cross-disciplinary group of designers
and scholars to explore the relationship between
architecture and the demands for social justice
voiced by people who have been marginalized
and oppressed on the basis of race, gender and
disability.

Exhibitions

Since its founding in 1979, the Exhibitions program
at YSoA has evolved into a critical space for the
exploration of architectural ideas and discourse
in New Haven and beyond. Today, the Yale
Architecture Gallery — situated at the very heart
of Rudolph Hall — hosts four exhibitions per year,
including the annual year-end show of student
work.

Publications

In addition to Perspecta, a peer-reviewed
academic journal published annually by the
School of Architecture and distributed by MIT
Press, YSoA is also home to Retrospecta, an
annual journal of student work; Constructs, a
bi-annual news magazine highlighting events
and activities at the School of Architecture; and
a number of books documenting the work of
advanced studios.

Student and Faculty Initiatives

The School of Architecture supports a range of
initiatives developed by faculty in parallel to their
work as teachers and scholars at Yale. Likewise,
our faculty and advanced students publish widely
and, each year, participate in a wide variety of
conferences, symposia, and design competitions.
For instance, Gary Huafan He (PhD ‘20) and
Skender Luarasi (PhD ‘18) chaired a panel at

the annual conference of the ACSA in 2018,
entitled “On the Advantages and Disadvantages
of Instrumentality for Architecture.” More
recently, a group of advanced MArch students
recently won first place in the 2020 Innovation in
Affordable Housing Student Design and Planning
Competition, sponsored by HUD. The winning
proposal, submitted by students Helen Farley
(MArch ‘20), Kelley Johnson (MArch ‘20), Eva
Leung (MBA ‘21), and Jackson Lindsay (MArch
‘20), is a mixed-use and mixed-income community,
focusing on young families in Santa Fe, NM.
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Two Sides of the Border
Yale Architecture Gallery
February 2019

Yale Center for British Art

PC.5 Innovation

Yale makes a wide range of innovation-focused
resources to all members of the University
community. These include an array of courses,
clubs, and student organizations, as well as
libraries, laboratories, and research centers.

The Center for Collaborative Arts and Media
(CCAM) is a media laboratory, open to all
members of the Yale community, exploring
intersections of art, science, and technology
through research, programs, and exhibitions.
Located at 149 York Street in New Haven, just
down the street from YSoA, the 5,000 square foot
space boasts state-of-the-art facilities, including a
motion capture studio, immersive media research,
projection mapping system, creative suites,
computerized audio and light systems, video
studio, equipment lending library, wide-format
printers, open workspace labs, and exhibition
gallery.Past and current CCAM supported
Courses include Mechanical eye (ARCH 2222), The
Mechanical Artifact (ARCH 2238), and Sensitive
Machine (ART 912).

The Center for Engineering Innovation and Design
(CEID) is a hub for collaborative design and
interdisciplinary activity, whose 8,700 square foot
design lab is equipped with 3-D printers, hand-
tools, electronics work stations, and a state-of-
the-art machine shop, wood shop, and wet lab.

The Dreamer Institute

In 2019, students and faculty from the Yale
School of Architecture, the Yale School of
Engineering and Applied Sciences, the Whitney
and Betty MacMillan Center for International
and Area Studies, and the CEID, embarked

on the collaborative design and development
of a new technology school for high-school
students in Afghanistan, a project conceived
and spearheaded by Associate Dean Sunil Bald
and Afghan entrepreneur, Roya Mahboob. The
new school, to be called The Dreamer Institute,
is particularly remarkable because it will be
attended by both boys and girls. In a country
that has only recently started to accept women
in science, such a school would have been
impossible just a few years ago. The Dreamer
Institute, to be built in Kabul, will focus on
robotics, artificial intelligence and blockchain, and

will consist of two interlocking buildings on the
campus of Kabul University. One building is the
high school, to be attended by girls for one half
of the day and by boys the other half. The other
is an innovation center based partly on Yale’s
CEID, which would be shared by the high school
students and students from Kabul University.

Digital Humanities Lab

The Digital Humanities Laboratory (DHLab),

a unit of Yale University Library, offers space,
community, and resources for Yale scholars who
are using computational methods to pursue
research questions in the arts, humanities, and
humanistic social sciences. The lab is a hub

for consultations, training, and opportunities
that support Yale students, faculty, and cultural
heritage professionals in their engagement with
digital tools and techniques.

Poorvu Center for Teaching and Learning

The Poorvu Center provides training,
consultations, and resources designed to
make teaching and learning more public and
collaborative, so that every Yale instructor
experiences the satisfaction that results from
teaching well, and every student develops
the critical reflection that marks deep and
independent learning.

Libraries

Students and faculty at the School of Architecture
share generous access to a wide range of
physical resources across the University. The
Haas Arts Library, located on the first floor of
Rudolph Hall, serves as the working library and
visual resources collection for the School of
Architecture, the School of Art, the History of Art
Department, and the Yale University Art Gallery,
and as an adjunct library for the Yale Center for
British Art. Additionally, students have access

to the University’s library system in its entirety

— the second largest university-based library

in North America — including diverse holdings
in Yale Manuscripts and Archives, the Beinecke
Rare Book and Manuscript Library, the Yale Law
Library, and the Wurtele Study Center for object-
based teaching and learning.
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PC.5 Innovation

Self-Assessment

Direct Assessment

Self Assessment of the School's approach to
innovation is conducted foremost by the faculty

in relation to their own work in a number of fields
and initiatives. Faculty research is integral to a
number of required and elective courses offered
at the School, and often proceeds in relation

to centers and laboratories based here on the
campus. These include the Center for Ecosystems
in Architecture (CEA), Stalled!, and the Yale Urban
Design Workshop, as well as Yale’s Center for
Collaborative Arts and Media (CCAM), the Center
for Engineering Innovation and Design (CEID),
and the Yale Digital Humanities Lab. Faculty
publish their work widely in a host of peer-
reviewed journals. A list of recently published,
peer-reviewed projects can be found in Section
5.2.5.

At the administrative level, the school's guiding
principles related to innovation are described

in the strategic plan. The first guiding principle

is fostering creativity and innovation. One of

the key strategies articulated in the plan is to
increase opportunities for innovation through the
implementation of faculty/student research units.

Indirect Assessment

Outside organizations, client groups, and

other consultants involved with specific courses
provide a real-world check on strategies for
innovation developed in an academic setting,
while introducing a range of innovative practices
and techniques developed outside the School.
These include local clients for the Building Project,
community organizations involved in Core 3,
and consultant teams engaged with students for
Systems Integration, among others.

Multiple student groups also focus in part

on innovation and provide feedback to the
school through meetings with faculty and the
administration. These include Green Action in
Architecture, The Architecture Lobby, and The
Yale Architecture Forum. More information on the
range of formal and informal channels used to
collect feedback can be found in 5.2.4.

Changes Since last Accreditation

Changes related to innovation, based on
the strategic plan and faculty and student
feedback, include the founding of the
Center for Ecosystems in Architecture within
the School of Architecture and the hiring

of Professor Anna Dyson. The School has
also developed its relationship to University
Centers including the Digital Humanities Lab
which directly supports YSoA courses and
the Center for Collaborative Arts and Media.
CCAM'’s director, Dana Karwas, teaches two
courses cross listed in the architecture school
including “The Mechanical Eye” (1289a).
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Yale University Campus
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PC.6 Leadership and Collaboration

Leadership skills in the context of collaborative
work are developed at virtually every stage of

the curriculum at the Yale School of Architecture,
and are a fundamental part of each student’s
studio experience. The architecture studio is a
collaboratively intensive space, by nature, and
most design studios begin with a phase of group-
based research and analysis, whose findings may
then be adapted to individual student projects.

Collaboration and communication among
students and with consultants and clients remain
a fundamental part of a number of courses at
YSoA, but are absolutely central to the first-

year Building Project and second-year Design
Studios, where group-based work with outside
organizations and community stakeholders plays
a central role in the development of design
proposals.

ARCH 2016b
Building Project

Throughout the design process, students work
with visiting consultants and experts in a variety
of fields and building trades. In addition,
students are involved with the client for the
Building Project house from the beginning, and
are conscious of the client’s involvement and

role in the design process. For the past few

years, YSoA has collaborated with New Haven's
Columbus House, a non-profit housing services
organization serving the local homeless and
housing-insecure population. Representatives
from Columbus House assume an intimate role

in the design process, as they attend reviews and
desk critiques and contribute to the final choice of
building design to be developed and constructed.
Students additionally participate in community
workshops and meetings to establish the local
culture and requirements. They interview specific
community representatives to help inform an
appropriate design.

As a part of Building Project and in coordination
with the Core 2 studio, student presentation,
communication, and workplace collaboration
skills are emphasized and reinforced through
meetings with experts from the Yale School

of Management. Meetings include individual
feedback on verbal presentations and discussion
of broader issues related to workplace
management and business communication.

ARCH 102la
Core 3: Design Studio

This studio serves as an introduction to the
design of civic spaces, providing students with a
broad look at the forces giving form to our local
communities, and the various ways architects
can work to serve their neighbors. Students
work closely with actual client groups on the
development and articulation of public-interest
programs and civically-minded projects.

ARCH 1022b
Core 4: Design Studio

The first half of the Core 4 ‘Urbanism Studio’
requires students to work collaboratively on
research and design. Though each section will
have a distinct take on the problem, there will

be times throughout the semester when the class
will convene as a group to share our individual
approaches, research, methodologies, and
progress. Through reviews with outside jurors,
sessions in which critics swap sections, and
lectures, and workshops, each section will have
several opportunities to get a sense of the diverse

approaches being taken by the group as a whole.

Building Project Construction
Summer 2019

Core 3 Studio

Student: Louis Koushouris
Faculty: Gavin Hogben
Fall 2019
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PC.6 Leadership and Collaboration

ARCH 2022b
Systems Integration and Development in Design

The fourth-semester course in Systems Integration
also requires a high degree of collaborative work.
Student teams are matched with teams of faculty
consultants, composed of an architect, a structural
engineer, and a mechanical engineer. Students
meet with this assigned team on a weekly basis
to review progress and to plot the course of group
work. These critics give assignments intended

to provide a structure within which to pace the
development of each project.

Advanced Studios

Advanced Studios, in particular, often require
group work on the part of students, whether as
part of a collective and collaborative course of
research preceding design work, by encouraging
students to work in teams, or by requiring the
development of collaborative relationships with
real-world clients, stakeholders, and partners.
MArch | students take two advanced studios
during their third year.

ARCH 11154 (Spring 2020)
Advanced Design Studio: Kitchen Sink Realism
Pier-Vittorio Aureli and Emily Abruzzo

This studio explored the emergence of the
home as a stable structure providing security
and enhancing a sense of possession, which
gradually expanded from the house to its
surrounding environment. Students spent the
first half of the semester engaged in a rigorous
course of collaborative research, tracing back
to the home the rise of the idea of property, a
concept which, up until the present day, remains
the most important spatial and political datum
of our society. This research comprised the basis
of a studio book presenting the studio’s findings,
published at the end of the semester.

ARCH 1103a (Fall 2019)

Advanced Design Studio: Vienna — Another Day
in the City

David Gissen and Surry Schlabs

This studio began with the collaborative design
and execution of two large murals, incorporating
critical visual analyses of a host of modernist
architectural and urban precedents which, when
taken together, presented competing visions of
the 20th century metropolis in its relationship to
light and dark, transparency and opacity, warmth
and coolth, morality and depravity.

ARCH 1107a (Fall 2019)

Next Generation Tourism: Touching the Ground
Lightly

Patrick Bellew, John Spence, Henry Squire, Timothy
Newton

This studio — a collaboration with real estate and
resort developer, John Spence; and Patrick Bellew,
of the environmental design consultancy, Atelier
Ten — focused on the impact of global tourism on
the fragile environment of the Gili island group, in
Indonesia.

[ARCH 1107a](Fall 2018)

Life Cycle Studio
Lisa Gray and Alan Organschi

The LifeCycle Studio was funded by a grant

from the Sitra Foundation, and was conducted
contemporaneously and in collaboration

with an advanced Master level studio at the
Department of Architecture at Aalto University

in Otaniemi, Finland. Both studios worked on

the same architectural project—a program of
new, high density housing for Jatkdasaari, an
urban development zone in a former industrial
district on Helsinki's western waterfront. Students
shared research, analytical methods, and design
approaches, and even entered into direct design
collaborations with their Finnish counterparts
through a series of meetings in Helsinki during the
YSoA travel week and subsequently through on-
line meeting and information exchange platforms.
Two Yale Students, Davis Butner and Millie
Yoshida, presented their work from this studio at
the World Circular Economic Forum, in Helsinki.

Advanced Design Studio: From Domesticity to Commons
Group Drawing

Faculty: Tatiana Bilbao

Spring 2020
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PC.6 Leadership and Collaboration

Required and Elective courses

A number of elective courses demand student
collaboration in pairs or groups to produce
design, research, or fabrication projects. Others
require students to engage with a variety of
community members and other stakeholders in
the city of New Haven.

ARCH 4242a
Introduction to Planning and Development
Alexander Garvin

This course demonstrates the ways in which
financial and political feasibility determine the
design of buildings and the character of the built
environment. Working in teams through a series
of different “games,” students propose projects
and then adjust them to the conflicting interests
of financial institutions, real estate developers,
civic organizations, community groups, public
officials, and the widest variety of participants in
the planning process. Subjects covered include
housing, commercial development, zoning, historic
preservation, parks and public open space,
suburban subdivisions, and comprehensive plans.

ARCH 2234a
Material Case Studies
Emily Abruzzo

In this course, which culminates in a collaborative
design-build spatial proposal, students build their
intuition for material use in both the execution
and generation of design. Part lecture, part
resedrch lab, and part field work, this intensive
research seminar exposes students to a broad
overview of the role of materials in the formation
and execution of a spatial concept, and provides
a venue for intensive work with specific materials.
Working in groups, students identify a specific site
within the School of Architecture for the design
and temporary fabrication of a site specific
installation.

ARCH 4219a
Urban Research and Representation
Elihu Rubin

Arch 4219 is a theory and methods class in urban
research, with a focus on archives, field work
and community engagement, photography, and
filmmaking. The seminar sets out to strengthen
the designer’s tool kit of social and historical
methods; to bring storytelling to site research. To
this end, students engage in an interdisciplinary
manner with a variety of local stakeholders and
community members, working at the boundaries
between urban sociology, cultural geography,
architectural history, critical theory, and the
politics of representation.

Theory and Practice of Design Leadership
Laura Weiss (new fall 2021)

Historically, architectural education has been
dedicated to teaching skills that produce superior
design concepts, authored by an individual

talent, while the skills required to transform these
concepts into reality are developed primarily
through professional practice. This course seeks to
change that tradition by focusing on what it takes
to actuate design; it references a variety of design
disciplines and enables students to experiment
with leadership skills in the context of learning to
be great designers.

Material Case Studies

Students: Daniella Calma, Mari Kroin, Alper Turan
Faculty: Emily Abruzzo

Fall 2019

O axo section cut

Systems Integration and Development in Design
Leanne Nagata
Spring 2020
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PC.6 Leadership and Collaboration

Non-Curricular Activities

Other School-sponsored initiatives built on
partnership and collaboration with outside
clients, community-based organizations, and local
stakeholders include:

The Yale Urban Design Workshop (YUDW) is

a community design center based at the Yale
School of Architecture. Students and faculty from
the School work with communities all across the
state of Connecticut, and even internationally. The
program provides planning and design assistance
on projects ranging from comprehensive

plans, economic development strategies, and
community visions to the design of public spaces,
streetscapes, and individual community facilities.
Clients include small towns, city neighborhoods,
planning departments, Chambers of Commerce,
community development corporations, citizen
groups, and private developers. Students are
encouraged to become involved with the YUDW
during the academic year or as paid employees
during the summers. Recent projects include
“Resilient Bridgeport,” a prospective study of
coastal resilience strategies for Bridgeport, CT,
developed in collaboration with Waggoner & Ball
Architecture/Environment, of New Orleans, LA;

a study of the area around Union Station in New
Haven's Hill neighborhood; and the “Thames River
Heritage Park Plan” for the cities of Groton and
New London.

The Yale Center for Ecosystems in Architecture
(CEA) under the direction of YSoA Professor
Anna Dyson and Gray Organschi Architecture

- led by YSoA faculty members Lisa Gray and
Alan Organschi - a team of Yale students -
collaborated with UN Environment and UN
Habitat on the design, construction, and
exhibition of a new eco-housing module. The
22-square-meter Ecological Living Module

(ELM) sparked debate and proposed new ideas
on how to redesign the way we live. The first
demonstration unit was installed on the UN Plaza
in New York City, during the 2018 High-Level
Political Forum, and contained features relevant to
the local climate and context of New York.

Design Brigade

Rooted in the values of equity, inclusivity,

and transparency, Design Brigade creates
collaborative solutions to design problems
emerging from the ongoing COVID-19 pandemic.
Through a collaboration with Atelier Cho
Thompson and Yale’s Center for Collaborative
Arts and Mediaq, Design Brigade launched

in New Haven, Connecticut in June 2020.
Multi-disciplinary teams made up of Yale
undergraduates and graduate students research
key conceptual questions surrounding the
changing social and cultural rituals facing the
world. Guided by practicing designers and
academics, the teams then work towards built
solutions. By serving and working with community
clients, students will develop design skills through
real-world problem solving and will deliver plans
that can be implemented.

Regenerative Building Lab

The School of Architecture’s Regenerative
Building Lab’s inaugural project was the design,
fabrication, and construction of a new Coastal
Research Station at Horse Island, one of the
outermost islands of the Thimble archipelago
off Branford, Connecticut, for Yale’s Peabody
Museum. Ten YSoA students developed the project
over a two course sequence, designing the new
building during the Spring 2020 seminar 2229b:
Regenerative Building: Horse Island. Fabrication
took place at Yale’s West Campus, and the
building was erected over a 10-week period on
Horse Island that summer.

The Yale Center for Ecosystems in Architecture
UNEP Ecological Pavilion, Nairobi, Kenya

2019
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PC.6 Leadership and Collaboration

Self-Assessment

Direct Assessment

Direct assessment of student learning is most
directly evident in the evaluation of coursework
by faculty, external consultants, and clients. Such
evaluation takes many forms. The selected design
is then developed, documented and built by
students, and opened to the entire school and
local community in the fall. The successes and
shortcomings of technical innovations and novel
design strategies are manifest in built form for all
to see.

Indirect Assessment

In the fall of 2020, YSoA launched its first Climate
and Culture Survey, soliciting feedback on a
range of issues from across the School community.
A primary goal of this survey was to gauge the
sense of community and shared purpose among
students, faculty, and staff at the School. 165
community members responded. By gathering
confidential input from across YSoA, the School
takes an evidence-based approach to reinforcing
our successes and addressing future challenges.
Dean Berke also meets regularly with students

in open ‘Town Halls,’ a forum allowing students
to raise concerns and ask direct questions of the
administration in a safe and open setting. The
first of these town halls was held in late 2016, as
a forum in which to address student concerns
about current events. Typically student-initiated,
they have since evolved into a more regular and
structured means of exchange between students
and the administration. The Dean held 14 town
hall meetings in 2020, many of which were
focused on smaller groups of students. In the
spring and then again in the summer of 2020, the
Dean held individual sessions with the MArch |
classes of ‘21,22, 23, as well as MArch Il students,
MED, and PhD students to discuss the school’s
preparations amid Covid-19.

Student Groups are both a vehicle for student
leadership and a source of feedback on the
school’s culture and leadership-related efforts.
Representatives from most student groups meet
with the Dean at least once every semester.
Associate Dean Sunil Bald also meets regularly
with NOMAS and Equality in Design to discuss
the school’s inclusivity initiatives. More information

on the range of formal and informal channels
used to collect feedback can be found in 5.2.4.

Organizations external to YSoA provide valuable
feedback on the school’s culture of leadership
and collaboration and often serve as models

for our own initiatives. The community-based
organizations involved in Core 3 studio (which
have included [list 3 from last 3 years]) are
examples. Faculty work closely with these
organizations in developing the studio brief and
organization leaders not only provide feedback
on student work but also on group dynamics and
studio culture.

The Yale Poorvu Center for Teaching and
Learning promotes equitable and engaged
teaching throughout the University, meeting
with YSoA administrators to evaluate policy,
with individual faculty to provide feedback on
course syllabi, teaching techniques, and remote
teaching platforms and skills. In advance of the
fall 2020 and spring 2021 semesters, the Poorvu
Center offered a “Guided Support” program for
course instructors. Poorvu staff members offered
workshops and consultations to help instructors
design classes for predominantly online delivery.

Changes Since last Accreditation

Based on these assessment mechanisms, changes
initiated to the administration, curriculum, and
culture of the School since the last accreditation
include a major restructuring of the curriculum

to incorporate more external organizations

and stakeholders, and a number of individual
initiatives and programs designed to facilitate the
cultivation of leadership and collaboration among
students. These include Design Brigade, the
Regenerative Building Lab, the Ecological Living
Module, and others described above.

Introduction to Planning and Development

Students: Andrés Lin-Shiu, Charles Gress, Lucas Holter, Joshua
Tan, Sam Landay

Faculty: Alexander Garvin
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Fourth Floor Pit
Rudolph Hall

PC.7 Learning and Teaching Culture

In Spring 2021, the Yale School of Architecture
issued a new Learning and Teaching Policy
intended to codify and strengthen the School’s
culture, and to ensure that students, faculty,

and staff are able to fulfill the School’s primary
mission: to educate architects, scholars, teachers,
and leaders who will shape the future through
design.

The policy was collectively outlined, written,

and edited by a committee of 2 students and 3
faculty members, including Associate Dean Sunil
Bald. The process began with a meeting with
Yale’s Poorvu Center for Teaching and Learning,
whose staff made recommendations on how to
create, assess, and maintain the policy, and who
collected precedent policies from YSoA's peer
institutions. The committee also referred to the
school’s Strategic Plan, the AIAS’s Model Learning
and Teaching Policy, and the Code of Conduct
and Social Rules developed by the student group,
Equality in Design. The policy is intended to be

a collaborative and active document, annually
reviewed and updated by members of the student
body, faculty, staff and administration.

The policy highlights values critical to the culture
of the school and shared by students, faculty and
staff:

Yale School of Architecture is committed

to excellence in architectural design and
the education of architects, scholars, and
leaders prepared to positively impact the
future of the built environment. In pursuit of
these goals, the school supports a series of
initiatives that expand learning, research,
and engagement beyond the walls of YSoA
to the University, the community, and the
profession.

Yale School of Architecture aspires to

sustain a school culture that is rooted in
inclusivity and collaboration. YSoA welcomes
many perspectives and backgrounds.

The responsibility of sustaining a positive,
respectful learning environment is shared

by the entire YSoA community, including the
administration, faculty, staff and students.
While Yale School of Architecture
acknowledges the intensity of studio-based
architecture education, the school community
values a healthy work-life balance as

much as it values intellectual pursuits. Time
management and well-being are encouraged
by YSoA's faculty and administration and
valued within YSoA's school culture. The
policy articulates expectations for faculty,
students, and guests in the studio and the
role of formats such as desk crits, pin-ups
and studio reviews.

YSoA's school culture creates a safe
environment for free expression, values
intellectual curiosity, and encourages a
spirit of inquiry. All YSoA members are
subject to the rules of academic integrity,
and are responsible for holding each other
accountable.

Architecture education is rooted in
collaboration and the exchange of diverse
perspectives both in and out of the school
environment. All members of YSoA are
encouraged to actively engage with the
world beyond the academy to create ethical,
relevant architecture and critical, open
discussion that supports a sustainable,
resilient planet.

At YSoA, the administration, faculty, staff and
students have a collaborative relationship
and share the same goals. The school
encourages open communication between
members of the community and active
engagement in all academic and school
activities. Members of YSoA work together
to shape the future of the school through
honest feedback and open discussions
enabled by mechanisms such as semesterly
evaluations, joint faculty and student
committees, annual environmental surveys
and regular town halls.
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PC.7 Learning and Teaching Culture

The size and character of the student body are
critical to the long-term maintenance of this
culture. Enrollment of around 180 students in the
three-year MArch program (60 per class) means
that the student body is small enough for the
whole faculty to know students individually and
for students to know each other. It is large enough
to allow for a breadth of ideas, perspectives and
pedagogies. This is also fostered by the Admission
Committee’s active interest in attracting and
admitting a diverse student body with a vast
range of backgrounds, interests and experiences.

The School also fosters a collaborative learning
environment of healthy competition among
students. Students all work in Rudolph Hall,
taking advantage not only of the physical and
digital resources provided by the School, but
the intellectual exchange and engagement
provided by working in a common studio space.
In addition, group work forms a critical part

of the curriculum. Outside the classroom, the
School encourages dialogue between its faculty
and students through the many events held at
the School throughout the year, including public
lectures, symposia, exhibitions, and other special
events. Widely-attended post-lecture receptions
occur weekly, providing an informal environment
for lively discussion and debate.

The full Yale School of Architecture Learning and
Teaching Policy can be found here.

Planning

The School of Architecture’s Strategic Plan,
developed in 2017, identifies a number of goals
and objectives concerning the culture of teaching
and learning we aim to foster and nurture.
Among these are:

Offer an integrated curriculum and
programming that respond to the needs and
conditions of building in the 2Ist century.

Attract and support a diverse
community of creative intellectuals who will
be prepared to lead and influence the future
of the discipline.

Attract, support, and develop
a diverse body of leading architectural
educators.

Engage fully with communities and
issues beyond the school, in the field, the
University, and the wider world.

Model a culture that sets the
standard for contemporary architectural
education, practice, and research.

Resources and Additional Policies

Teaching and learning at the Yale School of
Architecture are supported at the university level
by the Yale Poorvu Center for Teaching and
Learning, founded in 2014 to promote equitable
and engaged teaching throughout the University,
and to support students across the curriculum

as they take ownership of their learning. As

part of a world-class research institution, The
Poorvu Center provides training, consultations,
and resources designed to make teaching and
learning more public and collaborative, so that
every Yale instructor experiences the satisfaction
that results from teaching well, and every student
develops the critical reflection that marks deep
and independent learning.

The School of Architecture remains committed to
the principle of academic freedom, as laid out in
1975 by the Committee on Freedom of Expression
at Yale, chaired by Professor C. Vann Woodward:

The primary function of a university is to
discover and disseminate knowledge by means
of research and teaching. To fulfill this function
a free interchange of ideas is necessary not
only within its walls but with the world beyond
as well. It follows that a university must do
everything possible to ensure within it the
fullest degree of intellectual freedom. The
history of intellectual growth and discovery
clearly demonstrates the need for unfettered
freedom, the right to think the unthinkable,
discuss the unmentionable, and challenge the
unchallengeable. To curtail free expression
strikes twice at intellectual freedom, for
whoever deprives another of the right to state
unpopular views necessarily also deprives
others of the right to listen to those views. (Yale
Faculty Handbook, p. 5)

46


https://www.architecture.yale.edu/academics/bulletin/learning-and-teaching-policy

Condition

PC.1
PC.2
PC.3
PC.4
PC.5
PC.6
PC.7
PC.8

SC.1
SC.2
SC.3
SC.4
SC.5

7th Floor Pit - Review
Rudolph Hall

SC.6

PC.7 Learning and Teaching Culture

Yale School of Architecture, like Yale University,
is committed to basing judgments concerning
the admission, education, and employment of
individuals upon their qualifications and abilities
and affirmatively seeks to attract to its faculty,
staff, and student body qualified persons of
diverse backgrounds.

In accordance with this policy and as delineated
by federal and Connecticut law, Yale does not
discriminate in admissions, educational programs,
or employment against any individual on account
of that individual’s sex, race, color, religion, age,
disability, status as a special disabled veteran,
veteran of the Vietnam era or other covered
veteran, or national or ethnic origin; nor does Yale
discriminate on the basis of sexual orientation

or gender identity or expression. The University
policy is committed to affirmative action under
law in employment of women, minority group
members, individuals with disabilities, special
disabled veterans, veterans of the Vietnam

era, and other covered veterans. Title IX of the
Education Amendments of 1972 protects people
from sex discrimination in educational programs
and activities at institutions that receive federal
financial assistance.

Self-Assessment

The School’s Learning and Teaching Policy,
developed in Spring 2021 as described above, sets
expectations for YSoA’s school culture, academic
culture, and in particular, studio culture. The policy
articulates expectations for both instructors and
guest critics at reviews and desk crits, and for
students. Moving forward, these expectations will
serve as specific criteria for the assessment and
evaluation of School culture.

Dean Berke’s regular ‘Town Hall' meetings with
students -- of which there were 14 in 2020 alone

-- provide an important forum for the presentation
and discussion of student concerns, and the
solicitation of student feedback on various School
initiatives. More information on the range of
formal and informal channels used to collect
feedback can be found in 5.2.4.

Changes Since last Accreditation

Changes initiated to the learning and teaching
culture at the Yale School of Architecture are
highlighted above, and described in greater detail
in the School’s recently developed Learning and
Teaching Policy.
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PC.8 Social Equity and Inclusion

As noted in Berke’s letter on Diversity, Equity, and
Inclusion at YSoA in July, 2020, the School has
made specific commitments intended to combat
racism and serve the cause of racial justice. This
work was coordinated by Associate Dean Sunil
Bald, working closely with faculty curricular
teams and students from the Yale chapter of the
National Organization of Minority Architecture
Students (NOMAS) and Equality in Design (EID),
who have energetically coordinated town halls to
collect student input and ideas.

Broadly speaking, in terms of the curriculum and
faculty, we will:

* expand the number of courses that
explore inequalities of the built
environment

*  commit to diversity in lecturers, jurors,
visiting faculty

* ensure that our academic environment
aligns with our values

* expand and strengthen our efforts to hire,
promote, and retain a diverse faculty

*  continue to hire and support faculty
with expertise in urban inequality,
environmental injustice, accessibility, non-
western and non-colonial architectural
history and theory, and community
engagement

For our students, we will:

*  continue to increase the funds available
for financial aid

*  continue and expand our efforts to
diversify the student body

* actively recruit students from Historically
Black Colleges and Universities and
public universities with diverse student
bodies

* grow funding for student groups including

NOMAS and EID and increase targeted
recruitment efforts by creating a new

annual fund donation option dedicated
to Diversity | Equity | Inclusion

* do more to foster a more equitable,
supportive, and inclusive learning
environment with classes and discourse
with relevance to people of all
backgrounds

For our educational environment, we will:

*  recognize the narrow focus of the models,
drawings and artifacts in our building
and expand and diversify it

+  diversify our exhibitions

* address the non-neutral nature of
iconography specific to the representation
of architecture and architectural
education

» This list, which is not at all finite, makes it
clear that there is much to be done. We
will push forward on this effort; it is an
enduring and meaningful commitment we
must make.

At the beginning of Dean Berke’s tenure, the
School of Architecture developed its Strategic
Plan which commits to a “culture of collaboration
and inclusion that welcomes many perspectives
and backgrounds and integrates architecture
with other disciplines”. Broader discussion of
these principles can be found in 2.3 Equity,
Diversity and Inclusion. Specific manifestations
of this commitment can be found throughout
the curriculum, and in numerous programs and
initiatives at YSoA and Yale University, including
the following examples.

Building Project - Team G
Rudolph Hall - 2018
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Curriular Activities

Design Studio plays a central role in defining the
design curriculum’s broader relationship to issues
of equity, inclusion, and social justice, facilitating
student engagement with a wide array of social
and cultural contexts and real-world, community-
based clients.

ARCH 1021a
Core 3: Design Studio

Since 2018, the third Core Studio has focused

on the design of a medium-scale public
building through the lens of community-based,
social-justice-oriented programs, developed in
collaboration with a number of on-the-ground
“clients,” working in cities across Connecticut
and the greater New York area. Each fall,
students in the MArch class work on one of
three different sites, with three different clients,
who are identified in collaboration with Impact
Justice, a national innovation and research center
advancing new ideas and solutions for justice
reform. Working in this way allows the class to
build a collective body of research on a host of
different social-justice issues and, in the process,
to form relationships and partnerships with a
wide variety of local community groups.

ARCH 1022b
Core 4: Design Studio

The fourth studio in the Core sequence addresses
urbanism and assumes that meaningful
participation in our cities involves not only
designing buildings, but understanding and
envisioning the communities in which these
buildings reside. Each year, the studio is focused
on a different neighborhood and the most
pressing economic, social, cultural, and political
issues in that neighborhood. In Spring 2021, the
studio addressed one of New York City’s most
socio-economically and racial segregated public
school districts and asked students to envision
projects that address those inequities in myriad
ways.

ARCH 2016b
Building Project

A crucial aspect of the Building Project is it's

New Haven context. For the past few years, YSoA
has collaborated with New Haven's Columbus
House, a non-profit housing services organization
serving the local homeless and housing-insecure
population. Students participate in community
workshops and meetings to establish the local
culture and requirements. They interview specific
community representatives to help inform an
appropriate design.

Advanced Studios

A number of Advanced Studios also address
issues related to social equity and inclusion and
the built environment, whether in terms of political
and socio-economic marginalization, gender
relations and indigeneity in the contemporary city,
or broad ecological and environmental concerns.
MArch | students take two advanced studios
during their third year.

ARCH 1113a (Fall 2019)

Advanced Design Studio: Women’s Museum for
the 2Ist Century

Cazu Zegers and Kyle Dugdale

This studio confronted the challenge of a new
paradigm emerging with the rise of what some
herald as new culture: one that re-emphasizes
an intimate, even sacred, relationship to land,
and territory, in the Americas. This change

of paradigm is necessarily accompanied by
rebalancing the role and influence of feminine
and indigenous communities in the cultural
process.

Advanced Design Studio : Cross-Border

Students: Rhea Schmid, Maya Sorabjee

Faculty: Teddy Cruz, Fonna Forman and Marta Caldeira
Fall 2019

Core 3 Studio
Student: Naomi Ng
Faculty: Annie Barrett
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ARCH 1102a (Fall 2019)

Advanced Design Studio: Cross-Border
Commons — Tijuana, Mexico

Teddy Cruz, Fonna Forman and Marta Caldeira

This studio intervened at the site of the US-Mexico
border, recognizing that the environmental
ravages of border wall securitization are not only
problems of Mexico, but problems shared by the
US as well. It sought to ask how, in our present
geopolitical moment, the two border cities of San
Diego and Tijuana might tackle this condition
collaboratively, in order to protect their shared
water and environmental resources.

[ARCH 1111H (Spring 2020)

Advanced Design Studio: Urban Eco-
Communities — Auroville, India
Anupama Kundoo and Sarosh Anklesaria

This studio investigated the problem of co-
housing prototypes in high-density urban
contexts, with a focus on redefining the character
of private and shared spaces in community living
situations. The context of Auroville — a South
Indian model “city-in-the-making” founded in
1968 — is radical in its consideration of land as a
non-ownable resource belonging, instead, to the
“‘commons.”

Spatial, Architectural, and Urban Intervention
Courses

A variety of elective courses explore the potential
of spatial, architectural, and urban interventions
to affect a landscape of inclusivity and equity

— in the face of historically and politically

(and architecturally) determined patterns of
marginalization, exclusion, and expulsion:

ARCH 2242a - LAW 20483

Fighting Slavery in the Built Environment”
Phillip Bernstein and Luis C.deBaca
YSoA/YLS Seminar

This seminar operationalizes recent statutory
and regulatory changes in the United States,
the United Kingdom, and Australia that extend
enforcement of laws against forced and child

labor into company’s supply chains, and examines
legacies of U.S. chattel slavery in the built
environment, including in prisons. Drawing on law,
design, construction, and sustainability practices,
it seeks to incorporate an anti-slavery ethos into
the architectural design process.

(Spring 2020)

Exhibitionism: Body Politics, Technology, and
Design

Joel Sanders

This class treats the art museum as a Case Study
building type through which to consider how
institutions like art museums can enlist digital
technologies and sustainable building practices to
transform public buildings into immersive multi-
sensory environments that meet the needs of
“non-compliant bodies,” people of different ages,
genders, races, religions and abilities.

ARCH 4219a
Urban Research and Representation
Elihu Rubin

The seminar sets out to strengthen the designer’s
tool kit of social and historical methods. In
bringing storytelling to the problem of site
research, student projects engaged with under-
researched aspects of the surrounding city and
members of the local community, making legible
— and therefore visible — otherwise unregistered
histories and cultural narratives.

ARCH 3232a

Politics of Space: Cities, Institutions, Events
Mary McCleod

This seminar explores the relation between space,
power, and politics in the urban environment
from the Enlightenment period to the present. In
contrast to some Marxist approaches that see
architecture primarily as an ideological reflection
of dominant economic forces, this seminar
investigates how power is actually produced and
embodied in the physical environment.

Non-Curricular Activities
Student Groups

The school supports a number of student-led
initiatives and groups including the following.
More information and a complete list of student
groups at YSoA can be found in Condition 5.3.

The Visibility Project

The Visibility Project is an initiative led by a

group of concerned students and recent alumni,
whose goal is to analyze and illuminate the
range of structural biases and prejudices endemic
to schools of architecture and other related
institutions, beginning with our own.

NOMAS

The Yale chapter of the Yale National
Organization of Minority Architecture Students
(Yale NOMAS ) strives to foster greater inclusion,
unity and representation of a plurality of voices at
the YSoA.

Equality in Design (EiD)

Equality in Design is a coalition of committed
students from the Yale School of Architecture
seeking equity within the architectural profession
and the built environment.

YSoA East

YSoA East is a student group at the Yale School
of Architecture dedicated to fostering critical
discourse and knowledge of Eastern architecture.
The aim of the group is to consolidate and drive
interest for eastern architectural and urbanist
trends.
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YSoA Christian Fellowship

The Christian Fellowship is a community and
discussion group of Yale architecture students
that meets weekly to explore the overlap of ideas
relating to the Christian tradition, our work, and
architecture.

OutLines

OutLines is a social and advocacy group for
lesbian, gay, bisexual, transgender, queer, and
allied students in Rudolph Hall.

The Architecture Lobby

The Architecture Lobby is an organization of
architectural workers advocating for the value
of architecture in the general public and for
architectural work within the discipline.

School Resources

Assistant Dean Tanial Lowe is YSoA’s Harassment
Resource Coordinator. Designees have been
identified by Yale College and the Dean of

each school as community members with the
responsibility to receive student concerns and
offer advice and guidance related to diversity and
inclusion, discrimination and harassment, and
equal opportunity. Deans’ Designees may also
help facilitate informal resolution

The Assistant Dean for Diversity, Equity and
Inclusion (DEI), Bimal Mendis, coordinates and
leads efforts within the School of Architecture

to shape a more diverse, equitable and

inclusive culture, environment and pedagogy.
This new position was created in Spring

2021, in acknowledgement of our need to to
consider issues related to DEI both creatively
and proactively, and to position the School as

a leading advocate for change. By defining
priorities, directing initiatives, fostering dialogue,
implementing policies and advocating for
students and faculty alike, the position will create
a holistic framework for action.

Assistant Dean of Academic Affairs Eeva-Liisa
Pelkonin coordinates academic advising at all

levels (peer to peer, faculty-student); evaluates
and processes various course-related requests
(e.g. adding and dropping classes, independent
study proposals); coordinates design reviews with
particular attention to diversity of the invitees;
advises students on how to meet their individual
academic goals on an individual basis; and
attends to students’ overall wellbeing on both
individual and collective levels.

University Wide Resources
Belonging at Yale

Belonging at Yale supports our community’s
ongoing and long-term efforts to increase
diversity, ensure equity, and enhance a sense of
inclusion and belonging for everyone. As it looks
to the future, Belonging at Yale draws on the work
of generations of students, faculty, alumni, and
staff who have striven and sacrificed to dismantle
systemic deficiencies and let in greater light and
truth.

Office of Institutional Equity and Access

The Office of Institutional Equity and Access
oversees the University’s affirmative action
programs and monitors compliance with policies
and laws which ensure equal opportunity

for students, employees and applicants for
employment or admission. Any student, employee,
or applicant for programs or employment

at Yale who is concerned about affirmative
action, equal opportunity, sexual harassment,
racial harassment, or fairness in admissions or
employment at Yale, either in a general sense

or with respect to his or her own situation, is
encouraged to contact the Office of Institutional
Equity and Access. All inquiries are treated in a
confidential manner.

Office of Diversity & Inclusion

The Yale Office of Diversity & Inclusion (ODI)
collaborates with departments and individuals
across the Yale campus to promote a respectful,
accessible and inclusive community for all Yale
employees. The core goals of the ODI include the
transformation of University systems:

*  Strengthen diversity recruitment efforts

*  Development of internal talent

*  Creation and enhancement of mentoring
programs

+  Cultivation of Yale Affinity Groups

+  Offer diversity education opportunities

* Develop a system of metrics to track and
assess diversity progress

*  Develop strategies to communicate and
publicize Yale’s diversity milestones

Moderated by Elisa Iturbe

Equality in Design (EiD) Event
Fall 2019
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The ODI provides a range of information,
consultation and educational support to the
Yale community on issues related to workforce
diversity, inclusion, and mutual respect. The
office works closely and collaboratively with a
number of Campus Diversity Partners, including
the Graduate School of Arts and Sciences, the
University’s various professional schools and
programs, and a host of Cultural Centers across
the Yale campus. These cultural centers foster a
sense of cultural identity and educate people in
the larger community. They also act as optional
social centers and community bases for students
of a variety of ethnic and cultural backgrounds.
Yale is home to:

The Afro-American Cultural Center

The Asian-American Cultural Center

La Casa Cultural: Latino Cultural Center
The Joseph Slifka Center for Jewish Life
The Native American Cultural Center

Yale University maintains an Equal Opportunity
Statement that is found in all University

Bulletins and online at (http://www.yale.edu/
equalopportunity/policies/). Furthermore, the
Office for Equal Opportunity Programs updates
the University Affirmative Action Plan annually in
the fall and is available for review in the Office
for Equal Opportunity Programs. Affirmative
Action Deputies are appointed in each of the
professional schools to assist faculty search
committees in their school with the recruitment
of women and members of minority groups. The
School of Architecture’s Affirmative Action Deputy
is Assistant Dean Tanial Lowe.

Poorvu Center for Teaching and Learning

The Yale Poorvu Center for Teaching and
Learning provides all members of the University
community with extensive guidance on best
practices for establishing and maintaining
inclusive environments in the classroom. These
include recommendations for modeling inclusive
language in class discussions, strategies for
establishing personal connections between faculty
and students, and methods for encouraging
in-class collaboration, as well as guidance on
promoting awareness of socioeconomic diversity
and implicit biases and strategies for developing

diversity statements and inclusive teaching
strategies. The faculty and administration of the
Yale School of Architecture work closely with

the Poorvu Center to ensure that the School
remains a respectful and inclusive environment,
in which all students feel supported intellectually
and academically, and are extended a sense of
belonging in the classroom regardless of identity,
learning preferences, or education.

Office of LGBTQ Resources

The Office of LGBTQ Resources works to create

a visible LGBTQ community that includes staff,
faculty and students from all of Yale’s schools

and from a wide variety of life experiences. The
office actively networks with other entities at the
University to advocate in support of tolerance and
diversity.

Yale Women'’s Center

The Yale Women's Center, while open to all
genders, is primarily a space for the women

of Yale. Its mission is to improve the lives of

all women, especially at Yale and in New

Haven. The center hosts small events, such as
feminist discussion groups and seminar-style
“Femininiteas”; as well as larger, annual events:
the Amy Rossborough Memorial Lecture and Take
Back The Night.

Minority Student Coordinators

Each academic year, Minority Student
Coordinators are appointed in the Graduate
School and in each professional school, including
the School of Architecture, to focus on minority
student education and recruitment.

Office for Graduate Student Development and
Diversity

The Office for Graduate Student Development
and Diversity (OGSDD) is committed to building

a supportive community in which graduate
students from underrepresented backgrounds

are empowered in their intellectual pursuits and
professional goals. This office provides both
thematic programming and individual advising for
students across disciplines.
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PC.8 Social Equity and Inclusion

Student Accessibility Services

The primary mission of Student Accessibility
Services (SAS) is to facilitate individual
accommodations for all students with disabilities
throughout the entire University, and by so doing,
work to remove physical and attitudinal barriers,
which may prevent their full participation in the
University community.

Office for International Students and Scholars

International students at YSoA are part of a
community of over 6,000 international students
and scholars working across the University.
This community is supported by the Yale Office
for International Students and Scholars (OISS).
OISS provides resources and programming for
the international students, scholars, and family
members of the Yale community.

Graduate and Professional Student Senate

The mission of the student senate is to foster
interaction among students through community
service and engagement, social gatherings, and
academic and professional events, as well as to
support official and unofficial student groups.

Chaplain’s Office

The Yale Chaplain’s office strives to create an
environment that feels welcoming to all people,
whether you are part of a particular religious/
spiritual community or not.

The Good Life Center

Born out of a growing awareness and enthusiasm
for wellness on campus, the Good Life Center is

a cultivated space to inspire, teach, and practice
living the good life. All Yale students are extended
a warm welcome to explore the spaces and
attend events.

A complete list of Yale University Resources can be
found here.

Self-Assessment:

Direct Assessment

Student understanding of issues related to
inclusion and accessibility in the built environment
is assessed primarily by individual instructors
and guest consultants in the context of regular
discussions and reviews, but also in the context
of the Design Committee’s annual review of
student portfolios. In evaluating every student in
terms of design and technical competence, the
committee is able to consider whether proposed
changes to the curriculum have been successfully
implemented, and how these changes might be
reflected in student work.

Indirect Assessment

The School continually assesses its efforts to
create an inclusive, welcoming environment

for all community members, and evaluates its
methods for teaching content and skills related
to making the built environment more universally
accessible. The 2020 Climate and Culture survey
has bolstered YSoA's increased focus on the
foundational experiences underlying community
members’ engagement in architectural education
at Yale. Key topics addressed in the survey
included community and belonging, diversity,
equity and inclusion, and well-being at the
School.

While the results suggest that many YSoA
community members feel well-supported and
included—with 87% agreeing their interactions
with colleagues and peers at YSoA are positive,
and over 75% of participants feel YSoA is
working towards fairness, justice, and equity in
architecture education, representation, instances
of microaggressions, and the issue of class were
raised in relationship to DEI considerations. The
school is in the midst of working through the
results with the faculty and administrative staff,
and will be reporting over the summer and into
the fall about concrete steps that will come from
the survey. There will be continued progress

on DEl efforts in curriculum, faculty hiring, and
admissions next year, much of which has already
been put into place. Ultimately, the aim is to
create an equitable and diverse community where
all members feel welcome.

In addition to broad assessments like the culture
survey, Dean Berke has created many forums
and exchanges for students to express concerns
and contribute ideas to the school. REgular Town
halls are described elsewhere in this report. One
additional example is the open zoom sessions
made available to any first year student at the
end of the fall 2020 term and into early January.
These sessions did not have set agendas and
provided an opportunity for small groups of
students to interact with the dean in a safe and
casual setting. Associate Dean Bald also meets
regularly with student groups, including NOMAS
and Equality in Design, to discuss the School’s
ongoing inclusivity efforts. More information on
the range of formal and informal channels used
to collect feedback can be found in 5.2.4.

Changes Since last Accreditation

Based on these assessment mechanisms, changes
related to issues of social equity and inclusion,
and initiated since the last accreditation, are
described above, particularly in the excerpts from
the Dean’s July 2020 letter.
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3.2 Student Criteria

SC.1 Health, Safety, and Welfare in
the Built Environment

The Master of Architecture Professional Degree
Program curriculum at YSoA is coordinated such
that required courses across the first two years of
the program are highly complementary, in terms
of both content and sequence. Issues related to
health, safety, and welfare are addressed at a
range of scales, and in a number of registers, in
design studios, technology courses, even history
and theory surveys.

Health, safety and welfare are initially introduced
in depth during the Building Project (2016b) in
which students explore the problem of dwelling
and materiality in the context of construction
technology and real-world building practices.
2016b runs parallel to second-semester Core 2:
Design Studio (1012b) in which similar questions
are framed relative to abstract and/or existential
questions pertaining to privacy and publicity, light
and air, domesticity and space. Work in the field
is supported by coursework on the analysis and
design of building structural systems in Structures
| and Il (2011a and 2012b) and through lectures on
professionalism and Health, Safety, and Welfare
in Professional Practice (2031).

Similarly, the third-semester Core 3: Design Studio
(1021a), which involves the design of a medium-
sized public building, is taken concurrently with
Environmental Design (2021a), thus laying the
groundwork Systems Integration (2022b) in
semester four.

Introduction to Urban Design (4011a), likewise
taken in the third semester, surveys the

history, analysis, and design of the urban

built environment, exploring issues related to
sustainability and urban ecology, which are then
addressed in the Core 4: Design Studio (1022b)
the following term.

Courses and Materials in Evidence:

1012b, Core 2: Design Studio

2011q, Structures |

2012b, Structures I

2016b, Building Project

1021a, Core 3: Design Studio

202la, Environmental Design

40l1q, Introduction to Urban Design
1022b, Core 4: Design Studio

Self-Assessment

Direct Assessment

The school evaluates the teaching of Health,
Safety and Welfare at several levels. First,
individual instructors evaluate each student’s
work to ensure understanding and competency,
particularly in the courses mentioned above.
Written evaluations are provided to each
student during the Core studio sequence and
warning letters written to students falling behind.
Evaluations and warning letters are copied to the
registrar’s office so that the administration can
ensure that additional instruction and aid can
be provided and can track student performance
broadly.

Second, the Design Committee reviews a
comprehensive portfolio from every student
moving into their final year of the program.
This portfolio includes all of the work the
student completed over their first 2 years of the
curriculum, allowing the committee to annually
evaluate whether the curriculum is successfully
implementing these skills and whether the
students collectively are learning them.

Third, the curriculum committee, chaired by the
Associate Dean for Curriculum and Admissions,
regularly assesses the success of the curricular
structure and content in conveying these
competencies. In 2017, the Associate Dean and
curriculum committee initiated a broad-based
assessment and revision of the YSoA curriculum.
More on this process can be found in 5.3.

Indirect Assessment

Outside organizations, client groups, and

other consultants involved with specific courses
provide a real-world check on strategies for
innovation developed in an academic setting,
while introducing a range of innovative practices
and techniques developed outside the School.
These include local clients for the Building Project,
community organizations involved in Core 3,
and consultant teams engaged with students for
Systems Integration, among others.

Modifications to the curriculum since the last
review include the following:

The Building Project (2016b), which had
previously been taught as part of the Core
2: Design Studio (1012b), was made its own
course and moved from the Design and
Visualization study area to Technology
and Practice, in part to more thoroughly
emphasize the development of building
systems related to health, safety, and
wellness.

The overall course load in the core curriculum
was reduced in order to give students more
opportunities to engage with problems
related to building technology, and its impact
on human health and wellness, in their
elective coursework.

The scale of projects given in the Core 3:
Design Studio (1021a) were reduced, in order
to allow greater focus on egress, lighting, and
other issues pertaining to health, safety, and
wellness.

In the spring of 2020, in response to the
global Covid 19 pandemic, YSoA moved all of
its courses, including design studios, online,
shifting to a fully remote model of education.
The Building Project (2016b) schedule had

to be adjusted, construction of the Building
Project house postponed, and a new course,
(2239q) Building Project lll, on technological
building systems integration, based in case
study analysis, was added. In 2021, the
Building Project house was again constructed
by students working on an adapted schedule
that was shifted from early to late summer.
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SC.2 Professional Practice

The Master of Architecture Professional Degree
program at YSoA fosters an understanding among
students of the regulatory, professional, and
ethical frameworks underpinning architectural
practice, first by modeling multiple modes of
practice in Core Studios and then building
knowledge around that framework through
additional required courses, including Systems
Integration in the second year and Architectural
Practice and Management in the third. Students
design and test solutions to real-world problems
during the Building Project (2016b), and the Core
3 and Core 4 Design Studios (102la and 1022b).
Each of these courses addresses a problem based
on the needs of local communities and requires
active engagement on the part of students with
a variety of local clients, non-profit organizations,
and other stakeholders. Representatives from
these groups often come to YSoA to present their
work, are involved in formulating and planning
studio project briefs, and play the role of client
throughout the development of student designs.
In some cases, regulatory agencies may even

be engaged as clients, as in the recent Core

3: Design Studio (ARCH 1021a) project for an
immigration center.

The role of consultants and other design
professionals in the design development process
is emphasized throughout the MArch curriculum,
and is a primary focus of both Systems Integration
(2022b) and Environmental Design (2021a). In
the Core 2: Design Studio (1012b), students

are introduced to the regulatory framework of
building codes and zoning ordinances governing
the design and construction of residential
architecture. In the Core 4: Design Studio
(1022b), students often work with consultants on
problems related to water management and
other infrastructural issues, while Architectural
Practice and Management (2031a) addresses
the construction of project teams, the roles and
responsibilities of consultants vis-a-vis various
project delivery models, and the nature of

contractual relationships between consultants and
architects. The important role played by structural
engineering consultants, in particular, and the
division of labor among members of consultant
teams on architectural projects more broadly, are
explored in Structures | and Il (2011a and 2012b).

In Architectural Practice and Management
(2031a), students explore the evolution of
professionalism in architecture, the idea of
architectural ethics, and how the statutory and
ethical frameworks giving shape to the profession
are described and enforced. The course examines
a variety of business processes and project
delivery models, presenting students with a broad
overview of approaches to worker compensation,
contract negotiation, contracts, schedules, and
risk management.

Courses and Materials in Evidence:

203la, Architectural Practice and
Management

1012b, Core 2: Design Studio
1021a, Core 3: Design Studio
1022b, Core 4: Design Studio
2016b, Building Project

202la, Environmental Design
2022b, Systems Integration
2011q, Structures |

2012b, Structures I

Self-Assessment

Direct Assessment

As is the case with other core competencies, the
school evaluates the teaching of Professional
Practice at several levels. First, individual
instructors evaluate each student’s work and
provide written evaluations during the Core studio
sequence, as well as warning letters written to
students falling behind. Evaluations and warning
letters are copied to the registrar’s office so that
the administration can ensure that additional
instruction and aid can be provided and can track
student performance broadly.

Second, the Design Committee reviews a
comprehensive portfolio from every student
moving into their final year of the program.
This portfolio includes all of the work the
student completed over their first 2 years of the
curriculum, allowing the committee to annually

evaluate whether the curriculum is successfully
implementing these skills, and whether the
students collectively are learning them.

Third, the curriculum committee, chaired by the
Associate Dean for Curriculum and Admissions,
regularly assesses the success of the curricular
structure and content in conveying these
competencies. In 2017, the Associate Dean and
curriculum committee initiated a broad-based
assessment and revision of the YSoA curriculum.
More on this process can be found in 5.3.

Indirect Assessment

Many of the faculty practice architecture (81% of
design faculty are licensed) and the faculty and
administration maintain many relationships with
practitioners who provide valuable feedback on
the professional preparedness of students and
graduates. At the annual career fair hosted by the
School of Architecture’s Career Services program,
representatives from a host of professional
offices visit the School, meet with students, and
interview qualified candidates for employment
after graduation. This gives graduating

students intensive exposure to the interview and
hiring process, but also allows faculty to solicit
constructive feedback from outside practitioners
about the state of the curriculum, the relative
preparedness of our students for professional
practice, and the state of the program, more
generally.

Modifications to the curriculum since the last
review include the following:

The Core 3: Design Studio (1021a) curriculum
was revised to emphasize smaller-scale, “real-
world” projects, set in nearby communities
with identifiable — and actively engaged —
stakeholders

The scope of Architectural Practice and
Management (2031a) was expanded to
include a sharper, more broadly defined
critique of the profession, whereby students
engage in a dialectical exploration of
architecture’s fundamental premises, from the
origins of architecture’s identity as an area of
professional expertise, to the vicissitudes of
contracts and compensation models.
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SC.3 Regulatory Context

The regulatory context of architectural practice,
including laws and regulations governing land
use and life safety, is explored throughout the
core curriculum, beginning in the first-year
Building Project (2016b), where students learn the
process of applying for variances in residential
construction, create drawing sets for approval

by municipal permitting authorities, and learn to
evaluate their work relative to building codes and
local zoning ordinances. Courses in Structures
(20110 and 2012b) provide general knowledge of
structural system design and analysis, which is
then deployed in the detailing and construction of
a multi-family house during the summer following
the first year.

Drawing on their experience in Introduction to
Urban Design (4011a), students in the Core 4:
Design Studio (ARCH 1022b) develop a general
knowledge of urban planning codes and
ordinances by way of projects requiring the
exploration and articulation of floor area ratios,
setbacks and building envelopes, and water/
runoff management.

Architectural Practice and Management (2031a)
includes a sequence on regulation in the built
environment from the perspective of licensure,
interrogating the origins and fundamental
premises of building codes, how these have
evolved, and why regulators impose constraints
on the building process.

Courses and Materials in Evidence:

2016b, Building Project

2011q, Structures |

2012b, Structures |

KOlla, Introduction to Urban Design|
1021b, Core 4: Design Studio

203la, Architectural Practice and
Management

Self-Assessment Modifications to the curriculum since the last
review include the following:

Direct Assessment o ] )

The school evaluates the teaching of architecture's  *  The Building Project (2016b), whose split from

regulatory context at several levels. First, the Core 2: Design Studio (1012b) has been
individual instructors evaluate each student’s work described above, was reformed to provide
and provide written evaluations during the Core students more time to develop and produce a
studio sequence and warning letters written to permitting drawing set.
students falling behind. Evaluations and warning
letters are copied to the registrar’s office so that * By shifting focus away from abstract typology
the administration can ensure that additional and emphasizing work with real-world
instruction and aid can be provided and can track client groups on community-based projects,
student performance broadly. students in the Core 3: Design Studio (1021a)
have been brought into closer, more direct
Second, the Design Committee reviews a contact with local regulators and government
comprehensive portfolio from every student officials engaged in the development and
moving into their final year of the program. construction of architectural projects.

This portfolio includes all of the work the
student completed over their first 2 years of the
curriculum allowing the committee to annually
evaluate whether the curriculum is successfully
implementing these skills and whether the
students collectively are learning them.

Third, the curriculum committee, chaired by the
Associate Dean for Curriculum and Admissions,
regularly assesses the success of the curricular
structure and content in conveying these
competencies. In 2017, the Associate Dean and
curriculum committee initiated a broad-based
assessment and revision of the YSoA curriculum.
More on this process can be found in 5.3.

Indirect Assessment

Individuals and organizations external to YSoA
provide valuable feedback on the school ’s
teaching of core competencies. These include city
agencies involved in Core 3 studio and multiple
municipal and regional entities involved in Core
4. Faculty work closely with these organizations
in developing the studio brief, and organization
leaders provide informal feedback on course
structure and student work.

Building Project 2019
Team D
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SC.4 Technical Knowledge

The development of technical knowledge related
to building systems and construction technology
is a primary focus of the MArch program at YSoA,
beginning in Structures | (2011a) and continuing
through Structures Il (2012b) and the first-year
Building Project (2016b) which, since 2019, has
been re-conceived as a design practicum, as
opposed to a specific project in the context of a
standalone design studio. This allows students in
the course to focus more intently on a variety of
innovative building practices and technologies,
which vary from year to year depending on the
specificities and challenges of a given year’s
house.

Recent projects have included experiments

in mass-timber construction and off-site
prefabrication, as well as a more thoroughly
integrative approach to project design and
management facilitated by a move to Revit,

a BIM-based platform. Indeed, training and
instruction in BIM is now a major component

of both Visualization and Computation (1019¢c),
offered in parallel to the summer Building Project
Il (2017c), and Systems Integration (2022b).

Environmental Design (2021a) explores the
fundamental scientific principles underpinning
the environmental performance of buildings,
as well as the various applied technologies
most frequently employed to affect and control
such performance. For advanced students,
Advanced Building Envelopes (2018a), required
for anyone who places out of Environmental
Design, provides students with an overview of
emerging technologies and theories in the areas
of environmental and energy systems.

Finally, Modern Architecture and Society (3011a),
charts the historical evolution of building tectonics
and their relationship to advances in building
technology throughout the modern era.

Courses and Materials in Evidence:

2011q, Structures |

2012b, Structures I

2016aq, Building Project

2017b, Building Project Il

I019¢, Visualization and Computation|
202la, Environmental Design

018a, Advanced Building Envelopes|
2022b, Systems Integration

30lla, Modern Architecture and Society

Self-Assessment

Direct Assessment

As is the case with other core competencies,

the school evaluates the teaching of Technical
Knowledge at several levels. First, individual
instructors evaluate each student’s work and
provide written evaluations during the Core studio
sequence, as well as warning letters written to
students falling behind. Evaluations and warning
letters are copied to the registrar’s office so that
the administration can ensure that additional
instruction and aid can be provided and can track
student performance broadly.

Second, the Design Committee reviews a
comprehensive portfolio from every student
moving into their final year of the program.
This portfolio includes all of the work the
student completed over their first 2 years of the
curriculum allowing the committee to annually
evaluate whether the curriculum is successfully
implementing these skills and whether the
students collectively are learning them.

Third, the curriculum committee, chaired by the
Associate Dean for Curriculum and Admissions,
regularly assesses the success of the curricular
structure and content in conveying these
competencies. In 2017, the Associate Dean and
curriculum committee initiated a broad-based
assessment and revision of the YSoA curriculum.
More on this process can be found in 5.3

Indirect Assessment

As noted with other Student Criteria, the

faculty rely on their research and their roles as
practitioners to frame their evaluation of student
work and keep up to date on innovations in
technical practice. External consultants, designers,
regulators and organizations all provide feedback
on the school’s curriculum related to core
competencies.

Modifications to the curriculum since the last
review include:

+  The Environmental Design (202la) curriculum
has undergone a major overhaul since being
taken over by Professor Anna Dyson in 2018,
and has been supplemented with a course
on Advanced Building Envelopes (2018a),
now required of all students who, based
on undergraduate experience, waive out of
202la.

* A new summer course in computation was
recently added to the curriculum, which
now includes a robust and fully integrated
sequence of classes exploring the application
of BIM within the design and construction
processes: Building Project (2016b),
Visualization and Computation (1019¢),
Building Project Il (2017c), Systems Integration
(2022b)

*  General technology and software-related
instruction is available to students by way
of a growing library of online videos and
tutorials.

* In response to the Covid-19 pandemic,
students, faculty, and School administrators
relied heavily on a variety of tech-intensive
platforms to facilitate this unprecedented shift
to remote learning, and to accommodate
students residing all over the globe. These
lessons are being brought to bear on the
School’s reopening plans for Fall 2021, and
have already begun to impact the way the
YSoA community approaches collaboration
and communication throughout the
curriculum.
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SC.5 Design Synthesis

Throughout the studio curriculum at YSoA,
students engage in the assessment, analysis,
and development of architectural programs

and projects, learning to evaluate client
requirements relative to site conditions, local
building regulations, and community values.

As part of the second-year, integrative studio
sequence, students in the Core 3: Design

Studio (1021a) and Systems Integration (2022b)
explore the design and articulation of a
programmatically and technologically complex
public building, emphasizing the socio-cultural
and environmental contexts (and impacts) of their
work in collaboration with local social-service
organizations. In this way, program, site, client,
and community are shown to find synthesis in
the architectural project. The focus of these

two courses is the exploration of methods used
to incorporate and coordinate the contextual
relationships and technological systems that
ultimately transform design ideas into built form.
Specific, community-oriented programs are
inflected for each individual project, as student
work is informed by specific research on users,
service providers, and site context. Projects are
tailored to community needs, and evolve relative
to existing community resources.

In 2018, the Core 3 studio developed “Community
Justice Centers” designed to accommodate

the processes of Restorative Justice in three
Connecticut towns neighboring Yale and New
Haven. Restorative Justice brings together those
who have harmed, their victims, and affected
community members into voluntary processes
that repair harms. The program was formed in
collaboration with Connecticut based nonprofit
Impact Justice.

In Fall 2019, the studio program involved the
design of a new Center for Immigrant Services
for three Connecticut cities, emphasizing a
variety of needs and program resources specific

to recent immigrant communities: legal clinics
and counseling; language and literacy classes;
vocational instruction and job placement
assistance; citizenship courses; and economic
advising. Students worked with the Yale Law
School Immigrant Rights Clinic New Haven Legal
Assistance; Building One Community (https://
buildinglcommunity.org/StamfordCT); Institute
for Refugees and Immigrants (https:/ /cirict.
org/Hartford); and Junta for Progressive Action
(https:/ /www.juntainc.org/en/New Haven).

In Fall 2020, Core 3 studio focused on the design
of a facility for an educational, mentor-based,
diversionary art program for New Haven youth. It
looked at New Haven's NXTHVN, “a new national
arts model that empowers emerging artists and
curators of color through education and access,”
(www.nxthvn.com) as architectural precedent and
model. Over the course of the semester, students
heard from and collaborated with NXTHVN, as
well as with artists and diversionary practitioners.

The Core 3 program requires a high degree

of sensitivity to the simultaneous public-ness

of community service organizations, and the
concomitant need for privacy on the part of
those seeking such services. In this light, the
development of a highly articulate approach to
site, sequence, views, and social context is critical
to course methodology.

Courses and Materials in Evidence:

102la, Core 3: Design Studio

Core 3 Studio
Student: Araceli Lopez
Faculty: Peter de Bretteville
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SC.5 Design Synthesis

Self-Assessment

Direct Assessment

The school evaluates the teaching of Design
Synthesis at several levels. As with every Core
studio, the Core 3 coordinator and critics
collectively review the presented work of every
student, after both midterm and final reviews.
With the close involvement of the Dean, the
coordinator and critics evaluate the success

of that year's brief, program, and stakeholder
involvement against previous studios and the
goals of the studio. This assessment directly
informs the next year’s brief which deals with new
topics and engages different organizations and
stakeholders.

Work from Core 3 studio plays an important role
in the Design Committee’s evaluation of student
portfolios, receiving particularly close attention
and evaluation as the principle example of design
synthesis. This allows the committee to assess how
successfully Core 3 is performing as the first part
of the integrative studio sequence.

Finally, the curriculum committee, chaired by the
Associate Dean for Curriculum and Admissions,
regularly assesses the success of the curricular
structure and content in conveying these
competencies. More on the recent curriculum re-
assessment process can be found in 5.3.

Indirect Assessment

The studio coordinator and instructors, in
direct consultation with the Dean, collaborate
with multiple organizations and agencies (see
above) to develop the studio brief. Leaders and
representatives of these organizations then
provide valuable feedback on the theme and
structure of the studio.

Modifications to the curriculum since the last
review include the following:

Students in the Core 3: Design Studio
(1021a) now collaborate with a rotating
group of local organizations engaged in
community-based, social-justice work in
New Haven and other Connecticut cities.
Working together with these stakeholders
promotes an understanding among
students of the architectural project’s
synthetic relationship to site, context, and
community. More information on the multi-
year programming of Core 3 can be found
in PC.8.

Core 3 Studio
Student: Scott Simpson
Faculty: Annie Barrett

Core 3 Studio
Student: Rachel Mulder
Faculty: Emily Abruzzo
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SC.6 Building Integration

The integration of building systems and
assemblies within architectural projects is
addressed throughout the Core curriculum, but
is of primary concern in Systems Integration
(2022b), taken in the fourth semester. Groups of
students work closely with “teams” of consultants,
comprising a diverse group of design faculty

and outside professionals. Working on the
articulation of designs developed over the course
of the previous semester’s Core 3: Design Studio
(1021a), students are encouraged to think and
work collaboratively, to embrace the inherent
complexity of project development and delivery,
in terms of both building systems integration and
design team composition.

In doing so, students develop ways of

working which mirror the processes of project
development and management in professional
practice. Students learn to identify and integrate
technologies appropriate to the implementation
of a given architectural scheme. They propose
and develop, as fully as possible, building systems
related to structure, envelope, climate, and light,
the integration of mechanical, environmental
and life-safety system design with that of the
structural system and building envelope being
fundamental to the premise of the course. The
investigation and development of these systems
is based on their respective technological roles
in the building, considered synthetically, and

on their suitability relative to broader issues
related to architectural and designerly intent.
The development of structural form and detail,
the articulation of construction and construction
methods, the compliance with life safety measures
and the control of sound, light, and air are all
approached systematically and technically, as
intrinsic components of the design process.

Student teams are matched with teams of
consultants, composed of an architect, a structural
engineer, and a mechanical engineer. Students
meet with this assigned team on a weekly basis
to review progress and to plot the course of group
work. These critics give assignments intended

to provide a structure within which to pace the
development of each project. Each team begins
with a climatological analysis of their respective
projects and their proposed sites, calculating
probable heating and cooling loads, before
proposing and eventually designing a set of
appropriate building systems. Active and passive
solar control devices, specialty glass products,
and various integrated technologies are explored
as means of developing an energy efficient
envelope.

Architects rely heavily on the expertise of those
trained in such fields as structural, mechanical,
or electrical engineering to propose plausible
systems of structure, climate, and infrastructure.
But ultimately it is the architect who must
coordinate, adjust, modify, advance or abandon
propositions in the interest of resolving the
architectural problem into an efficient, well
performing, and intelligible whole. Students in
Systems Integration (2022b) learn to communicate
this synthesis in the form of documents that
represent a thorough and comprehensive
understanding of every surface, system, and their
interrelatedness.

Courses and Materials in Evidence:

2022b, Systems Integration

Self-Assessment

Direct Assessment

The school evaluates the teaching of building
integration at several levels. The lead course
instructor, together with their co-instructors and
consultants review the presented work of every
student, after the final review. In particular, the
wide array of consultants involved in teaching
the course provide a broad survey of student
knowledge and competency.This allows the
instructor, together with the Associate Dean
for Curriculum and Admissions, to evaluate
the success of the structure and content of the
course and also the preparation provided by

earlier courses. For instance, training in BIM was
introduced earlier in the curricular sequence
based on an assessment of Systems Integration as
described below.

Work from Systems Integration is reviewed during
the Design Committee’s evaluation of student
portfolios, and building integration is part of the
curriculum committee’s regular assessment of the
success of the curricular structure and content.
More on the recent curriculum re-assessment
process can be found in 5.3.

Indirect Assessment

The studio coordinator and consultant-instructors,
as part of the direct evaluation of student work,
also evaluate the theme and structure of the
course. At a more distant level, through informal
interaction and formal platforms such as the 2021
alumni survey and career services programs, the
faculty and administration collect feedback from
practitioners about the relative preparedness of
our students and the state of the curriculum, more
generally.

Modifications to the curriculum since the last
review include the following:

*  Where training in BIM had previously been
part of the Systems Integration (2022b)
curriculum, instruction in Revit was shifted
to the previous summer’s Visualization and
Computation (1019¢), allowing students
to develop these skills earlier in the Core
sequence of courses and, therefore, to
concentrate more closely on course content in
ARCH 2022b.

* In light of changes and advancements in
environmental systems technology, and
the growing body of knowledge regarding
architecture’s relationship to — and mitigation
of — trends in climate change and global
warming, course faculty for Systems
Integration (2022b) have shifted focus to
emphasize the design of building envelopes.
Student projects have likewise been able to
develop more fully, since BIM/Revit has been
addressed earlier in the studio sequence.
This has opened up space in the course for a
renewed focus on aspects of building systems
integration not previously emphasized,
including a new unit on Electrical Lighting.
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4.1 Institutional Accreditation

Every 10 years Yale University undertakes a
comprehensive and wide-ranging self-study to
inform its re-accreditation by the New England
Commission of Higher Education, or NECHE
(formerly the Commission on Institutions of Higher
Education of the New England Association of
Schools and Colleges, NEASC). The most recent
self-study cycle culminated in an evaluation by
a visiting team of faculty and administrators
from peer institutions who came to campus in
November 2019. Related information, including

a copy of the self-study, a statement from Yale
University President, Peter Salovey, and rosters of
the accreditation team and all related university
committees, can be found on the 2019 Yale
NECHE Reaccreditation site:

https:/ /accreditation.yale.edu/2019-
reaccreditation

DAVID QUIGLEY, Chair (2021)

Boston College

GEORGE W. TETLER, Vice Chair (2022)
Worcester, MA

KASSANDRA S. ARDINGER (2020)
Trustee Member, Concord, NH

RUSSELL CAREY (20:
[

RICK DANIELS (2020)
c MA

Cohasset,

DONALD D. DEHAYE:
University of Rhode ls!

PAM Y. EDDINGER

SUSAN D. HUARD (2020)
Community College System of NH

S. SOLOMON (2020)
itechnic Institute

ELEANOR BAKER (2021)
Faimouth, ME

PETER L. EBB (2021)

New England Commission
of Higher Education

l NECHE

March 26, 2020

Dr. Peter Salovey

President

Yale University

105 Wall Street, P.O. Box 208229
New Haven, CT 06520-8229

Dear President Salovey:
I am pleased to inform you that at its meeting on March 6, 2020, the
New England Commission of Higher Education took the following

action with respect to Yale University:

that Yale University be continued in accreditation;

Condition
; that the University submit an interim (fifth-year) report for
4.1 Bartifs Coorndy Catoge consideration in Fall 2024;
H A. SFEIR (2021)
4.2 AEEZJJ‘O”“' that, in addition to the information included in all interim reports,
the University give emphasis to its success in:
4.3

)
Our Lady of the Eims

DANIEL J. MAY (2022)
University of New

JEFFERY
Harvard Un

President of the Commission
ARBARA ITTINGHAM
he.org

jent of the Commission
PATRICIA RIEN, SND
pol

ce President of the C
CAROL L. ANDERSON
canderson @neche.org

Vice President of
LAUR

igambi

Vice President of t
PAULA A. HARBE!

echy

1) updating and evaluating the effectiveness of its Capital
Planning Framework;

2) evaluating the effectiveness of the reorganization of the
decanal structure of its Faculty of Arts and Sciences;

3) assessing student learning outcomes and using the results to
make improvements with emphasis on assuring that expected
learning outcomes are consistent with Yale’s aspiration to be
the research university “most committed to teaching;”

4) achieving its goals for faculty diversity;

that the next comprehensive evaluation be scheduled for Fall
2029.

The Commission gives the following reasons for its action.

3 Burlington Woods Drive, Suite 100, Burlington, MA 01803-4514
Toll Free: 855-886-3272 | Tel: 781-425-7785 | Fax: 781-425-1001

www.neche.org



https://accreditation.yale.edu/2019-reaccreditation
https://accreditation.yale.edu/2019-reaccreditation

4

Condition

4.1
4.2

4.3

4.2 Professional Degree and Curriculum

The Master of Architecture Professional Degree
Program curriculum provides a disciplined
approach to the fundamentals of architecture in
a setting that ensures the flexibility and latitude
necessary for students to develop their individual
talents and skills. This program, leading to a
degree in the Master of Architecture Professional
Degree Program (MArch), is for students holding
undergraduate liberal arts degrees, such as

a BA or BS, who seek their first professional
architectural degree. It typically requires three
years of full-time residency to complete the
degree requirements.

Entering students, with a sound liberal arts
background assumed, are required to follow a
curriculum in which their creative powers are
stimulated through a sequence of problem-
solving exercises involving basic and architectural

design, building technology, drawing, and an Summer Visualization Review

introduction to design methodology, as well as 6th Floor Pit - Image by Hyeree Kwak
courses in architectural theory and the planning,
design, and development of the urban landscape. ~ ; ; =

Architectural design problems in the first year
start in the fall term at limited scale and by

the spring term progress to an investigation of
dwelling. During the spring term of first year and
until mid-June, a community building project is
undertaken, which provides an opportunity for
the design of an affordable house, as well as the
experience of carrying that design through the
construction process.

During the second year, the fall term is dedicated
to the design of a public building, and the
articulation of a public-interest program; while
the spring term is devoted to urbanism. During
the fall and spring terms of third year, students,
through a lottery system, are at liberty to choose
from a variety of advanced design studios, many
of which are led by the profession’s leading
practitioners and theoreticians. A number of
courses in Design and Visualization, Technology
and Practice, History and Theory, Urban Studies,
and visual studies are also required over the
three-year curriculum.
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4.2 Professional Degree and Curriculum

Curricular Framework and Required Second Year (Spring)
Credits Required Credits
MArch | total requirements: 114 credits 1022b, Architectural Design 9
2022b, Systems Integration 3
First Year (Fall) Elective*** 3
Required Credits Elective*** 3
1221a/1000c, Architectural 18
Foundations or Visualization Third Year (Fall)
Elective* 3 Required Credits
1011a, Architectural Design 9 Advanced Design Studio 9
1200, Visualization Elective 3 203la, Architectural Practice 3
20l1q, Structures | 3 and Management 3
30l1a, Modern Architecture 3 Elective™* 3
18 Elective*** 3
18
First Year (Spring) Third Year (Spring)
Required Credits Required Credits
1012b, Architectural Design 9 Advanced Design Studio 9
2012b, Structures Il 3 Elective*** 3
2016b, Building Project 3 Elective*** 3
3012b, Architectural Theory 3 Elective™* 3
18
*This course is required for those students so
First Year (Early Summer) designated by the Admissions Committee.
Required Credits Typically, this course will be required for students
. . who do not have significant pre-architectural
2017¢, Building Project II** 3 training. This five-week course ordinarily begins
1019¢, Visualization and in mid-July and concludes in mid-August. In
Computation 3 2020—2021, this course is being taught during the
p

fall term and replaces the required visualization
6 elective. The first-term visualization elective is
required for those not enrolled in 1221a/1000c.

Second Year (Fall) **This course concludes in late June.

Required Credits . . .
102la. Architectural Desi 9 ***One elective must be a qualified Visualization

a, Architectural Lesign elective (in addition to the required Visualization
2021a, Environmental Design 3 elective taken during the first year of study); two
4011, Introduction to Urban elect_ives must be in History and Th<_aory and must

) require a written paper of at least fifteen pages
Design 3 in length; and one elective must be in Urbanism
Elective*** 3 and Landscape. These required electives may

18

be taken in any term(s). Courses taken outside

of the School may fulfill these requirements
provided they are listed in the appropriate study
areas or they have been approved by the area
coordinators. Students not on academic warning
or probation may substitute independent elective
course work. (See the School's Academic Rules
and Regulations for procedures and restrictions.)

Architectural Design I: Image-Object
Student: Diana Smiljkovic
Faculty: Joyce Hsiang
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4.2.1 Professional Studies

Professional Studies at the Yale School of
Architecture are divided into four broad
categories of inquiry: Design and Visualization,
Technology and Practice, History and Theory, and
Urbanism and Landscape.

Design and Visualization
Brennan Buck and Mark Foster Gage, Study Area
Coordinators

This study area encompasses required studios,
elective advanced studios, and courses that
concentrate on design logic and skills and that
support design thinking and representation.

For the M.Arch. | program, required courses

in this study area include a core sequence of

four design studios, two advanced studios, and
two visualization elective courses; one of these
visualization electives must be completed in

the fall term of the first year. The Core studio
sequence progresses from spatially abstract
exercises to more complex programs that require
integrative thinking at various scales and situated
on sites of increased complexity, while integrating
ecological, landscape, and tectonic demands. The
first course (1000c) is a summer course required
for entering students who have not had significant
prior architectural training. A further visualization
course (1019c)—in the early summer of the first
year—is required of all M.Arch. | students.

Required Design and Visualization courses:

1221a/1000d Architectural Foundations|

(Required of incoming MArch | students

with little or no academic background in
architecture.) In 2020—2021, this course is
offered during the fall term.

1011a, Architectural Design: First MArch | Core
Studio
(Required of first-year MArch | students.)

1012b, Architectural Design: Second MArch |
Core Studio
(Required of first-year MArch | students.)

I019¢, Visualization and Computation
(Required of first-year MArch | students, early
summer. No waivers allowed.)

102la, Architectural Design: Third MArch |
Core Studio
(Required of second-year MArch | students.)

1022b, Architectural Design: Fourth MArch |
Core Studio
(Required of second-year MArch | students.)

Advanced Design Studio
Advanced Design Studio

Technology and Practice
Anna Dyson and Kyoung Sun Moon, Study Area
Coordinators

This study area explores fundamental theories
and methods of building technologies and

the relationships among these technologies,
architectural design, and the larger natural
environment. Courses examine materials,
construction, structural systems, and the
environmental technologies that provide healthy,
productive, sustainable, and comfortable
environments. This area also covers professional
practice and examines the relationship between
methods of construction, procurement, and
management. Advanced courses investigate
specific technical systems in greater detail, survey
emerging methods and technologies, and explore
the relationship between building technologies
and architectural design in current practice and
writings. For the M.Arch. | program, requirements
in this study area include six courses that survey
common technical systems used in buildings and
integrate the consideration of these technical
systems into architectural design through a series
of projects of increasing complexity. In addition,
there is a required course on architectural
practice.

Required Technology and Practice courses:

2011a, Structures |

2012b, Structures Il

2016b, Building Project

2017c¢, Building Project Il

202la, Environmental Design

2022b, Systems Integration and Development
in Design

203la, Architectural Practice and
Management

Architectural Design |: Image-Object
Student: Audrey Hughes

Faculty: Nicholas McDermott

2019

N\

Y

NY

Drawing and Architectural Form
Student: Zack Lenza

Faculty: Victor Agran

2019
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4.2.1 Professional Studies

History and Theory
Keller Easterling and Eeva-Liisa Pelkonen, Study
Area Coordinators

This study area explores the relationship between
design, history, and theory through a broad range
of courses in which the analysis of buildings, cities,
landscapes, and texts supports the articulation
and criticism of fundamental concepts, methods,
and issues. Historical and contemporary projects
and writings are studied in context and as part

of the theoretical discourse of architecture. For
entering MArch | students who have not had
significant prior architectural training, the pre-first-
year visualization course (1000c) includes a broad
survey of Western architectural history to the
nineteenth century. For all MArch | students, there
is a first year required survey course of nineteenth-
and twentieth-century architectural history (3011a)
followed in the second term by a required course
on architectural theory (3012b). In addition, MArch
| students must satisfactorily complete two elective
courses from this study area that require at least
a fifteen-page research paper.

Required History and Theory courses:

3011a, Modern Architecture

3012a, Architectural Theory

History and Theory Electives 1 and 2 (See
4.2.3: Optional Studies)

Urbanism and Landscape
Alan J. Plattus and Elihu Rubin, Study Area
Coordinators

In this study areq, a broad range of courses
explore the aesthetic, economic, social, and
political influences on the spatial form of urban
places and the urban, suburban, and rural
landscapes that form our design ecology. For the
MArch | program, required courses in this study
ared include an introduction to urban design
(4011a) and the satisfactory completion of one of
the elective seminar courses from this study area.
Courses offered outside the School may fulfill this
elective requirement provided permission from the
study area coordinators has been granted.

Required Urbanism and Landscape Courses:

40l1q, Introduction to Urban Design

Urbanism and Landscape Elective 1 (See 4.2.3:

Optional Studies)

The City and Carbon Modernity
Student: Deo Deoparine
Faculty: Elisa lturbe

2019

History of Landscape Architecture
Student: Maya Sorabjee

Faculty: Bryan Fuermann

2019
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4.2.2 General Studies

The School believes that the educational
experience of its program is enriched by students
who have diverse educational backgrounds

and, therefore, embraces students who in their
undergraduate education have majored in a wide
spectrum of disciplines, from architecture to any
of the arts, sciences, or humanities. Applicants

to the MArch | program must hold a bachelor’s
degree, or the equivalent, from an accredited
college or university, and thus have prior
academic experience relative to this requirement.
The following college-level courses are required as
prerequisites to this program, all to be completed
by June 1 of the year matriculating:

1. A studio course such as freehand drawing,
sketching, painting, sculpture, or basic
architectural design. (Ceramics, photography,
graphics, or film will not satisfy this
requirement.)

2. Two courses in the history of art and/or
architecture. It is recommended that one

course be a survey, the other a course in modern
architecture.

Also recommended, but not required, is a course
in classical physics. Advanced standing is rarely
granted to incoming students. Course waivers
may be granted to students whose undergraduate
coursework in these areas is confirmed to have
been especially rigorous. (See also 4.3.3)

Summer Preparation Courses for Incoming
MArch | Students

In the six weeks before the beginning of the fall
term, the School offers four summer preparation
courses that are required for incoming MArch |
students.

1. Architectural Foundations (1000c¢)]

This five-week course is offered at no charge for
those newly admitted students who do not have
significant pre-architectural training. This course
is required only for those students who have
been informed in their acceptance letter that they
must take this course. Students required to take
the summer session must satisfactorily pass this

course before being admitted to the School'’s first-
year MArch | program in the fall. Classes are held
each day, Monday through Friday. The average
day is broken into morning and afternoon
sessions. Students are expected to complete
assignments outside of class.

2. Summer Shops Techniques Course.

This one-week course introduces incoming
students to the School’s fabrication equipment
and shops. The course stresses good and safe
shop techniques. Students are not allowed to use
the School’s shops unless they have satisfactorily
completed this course.

3. Summer Digital Media Orientation Course.

This two-part course, which occurs during the
same week as the Summer Shops Techniques
Course, covers accessing the School’s servers, the
use of the School’s equipment, and the School’s
digital media policies and procedures. This course
is required only for those MArch | students who
did not take Architectural Foundations (1000c);
see paragraph 1 above.

4. Arts Library Research Methods Session.

This ninety-minute session covers various
strategies to answer research questions pertaining
to course curricula and topics by using tools such
as the Yale University online catalog, architecture
databases, image resources, print resources, and
archival resources.

Design and Visualization: Composition and Form
2019

67



4

Condition

4.1
4.2

4.3

4.2.3 Optional Studies

Within the limits of certain required credit
distributions, students are encouraged to explore
elective course options. Courses—falling into the
broad categories of Design and Visualization,
Technology and Practice, History and Theory,
and Urbanism and Landscape — support and
augment the pivotal studio offerings. Courses
offered by other schools and departments within
the University may be taken for credit. Emphasis
throughout the program is on architectural
design and decision-making. Students enrolled
in the MArch | program take at least eight
elective courses, including two electives in the
area of Design and Visualization, two in the
area of History and Theory, and one in the area
of Urbanism and Landscape. The School offers

a wide variety of elective courses in each of its
major study areas, but students are welcome to
take electives in any department or school at Yale
University.

Electives in Design and Visualization:

1219a: Designing Social Equality: The Politics
of Matter

1223a: Formal Analysis |

1233a: Composition

1289a: Space-Time-Form

1225b: Design and Visualization
1225b: Formal Analysis Il

1227b: Drawing Projects

1228b: Ruins and Ruination

1243b: Graphic Inquiry

1245b: Color in Architecture

1246b: Al Aesthetics

1299a or b, Independent Coursework

Electives in Technology and Practice:

P018a Advanced Building Envelopes |

202la Environmental Design Anna Dyson
2211a Technology and Design of Tall Buildings
P222a The Mechanical Eyd

2242a Fighting Slavery in the Building Supply
Chain

2207b Architectural Writing and Journalism
2209b Skin Deep: Envelope as Potential
Energy

2226b Design Computation

2229b Regenerative Building: Horse Island
2230b Exploring New Value in Design Practice

2238b The Mechanical Artifact: Ultra Space
2241b Building Disasters
2299a or b, Independent Coursework

Electives in History and Theory:

0551 Fall 2020 Approaches to Contemporary
Architectural Theory

(The seminar is open to PhD and MED
students and to other advanced students by
permission of the instructor.)

3100a The Plan

310la Textile Architectures

3102a Topics in the History of Architecture
after 1945

B240a Spatial Concepts of Japan: Their|
Prigins and Development in Architecture and |
Urbanism
3267a Semiotics

3280a Medium Design

3290a Body Politics: Designing Equitable
Public Space

3103b Introduction to Islamic Architecture
3256b Renaissance and Modern |l

3272b Exhibitionism: Politics of Display
3283b After the Modern Movement: An Atlas
of Postmodernism

3297b From Shigeru Ban to IKEA: Designing
Refugee Camps

3298b Topics in the History of Architecture
Education

3301b New York as Incubator of Twentieth-
Century Urbanism: Four Urban Thinkers and
the City They Envisioned

3312b Textile Architectures: A Transhistorical
and Global Perspective into Architectural
Historiography

3313b A Critical History of Domestication: The
House

3314b Lightness and Modernity: Architecture,
Design, Energy

Electives in Urbanism and Landscape:

Fall 2020 - Spring 2021

4209a Territorial Cities of Pre-Colonial
America

4222a History of Landscape Architecture:
Antiquity to 1700 in Western Europe

4224a Out of Date: Expired Patents and
Unrealized Histories

1242a Introduction to Planning and|
Developmen{

4246a Introduction to Urban Studies

4247a Difference and the City

1216a Globalization Space: International |
nfrastructure and Extrastatecraft |

4220b Port Cities

4221b Introduction to Commercial Real Estate
4223b History of British Landscape
Architecture: 1600 to 1900

4245b The City Before and After the Tubewell
4249b Urban Landscape and Geographies of
Justice

4250b A Critical History of Domestication:
Environments of Subsistence

4299a or b, Independent Course Work

Electives in the University:

Yale University is home to over 100 departments
and programs, in a wide range of disciplines.
Students at YSoA are free to take elective

courses in any of these, and the structure of

the University makes it very easy for students

to move between schools and departments. In
the 2020-2021 academic year, YSoA students
enrolled in 137 different courses outside the School
of Architecture across 31 departments. These
included everything from basic language courses
to advanced research seminars. Among the most
popular were:

ANTH 415, Culture, History, Power

ART 264, Typography!

ART 575, Going Outside

CPSC 100, Intro Computing & Programming
244, Motion Graphics & Film Production

ENV 573, Urban Ecology for Local and Regional
Decision-Making

ENV 756, Modeling Geographic Objects

ENV 755, Modeling Geographic Space

HSAR 455, Conceptualization of Space

MGT 502, Foundations of Accounting & Valuation
URBN 417, Fugitive Practice

WGSS 712, Readings in the History of Sexuality
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4.2.3 Optional Studies

Dual Degree Programs:

The School of Architecture maintains close ties
with the School of Management and the School
of the Environment through its dual degree
programs, numerous cross-listed courses and joint
faculty appointments.

School of Architecture/School of Management
Phillip Bernstein, Coordinator

The Yale School of Architecture and the Yale
School of Management offer a dual-degree
program in Architecture and Management. This
program is especially oriented to individuals who
wish to integrate the design, urban development,
and management professions in pursuing careers
in government or the private sector.

Dual-degree students in the three-year first
professional MArch program must complete all
requirements for the degree, including six terms
of design studio, with the first four terms taken
consecutively. This is an accredited, professional
degree and specific requirements may not be
bypassed, except when waivers are granted

for course work previously completed at other
institutions. Students in this program will have
their overall number of course credits required
for the MArch degree reduced from the normal
114 credits to 96 credits. This means they will take
18 fewer elective credits (six elective courses)
and may be waived from the History and Theory
and/or Urbanism and Landscape elective
requirements. Normally this adjustment will

allow the student to divide the final (fourth) year
schedule between the two required advanced
studios at the School of Architecture and courses
at the School of Management.

At the conclusion of the required studies, the
dual-degree program awards both a Master of
Business Administration (MBA) and a Master

of Architecture Professional Degree Program
(MArch). Withdrawal or dismissal from the School
of Management will automatically obligate a
student to complete all normal requirements for
the MArch degree (114 credits for first professional
degree; 72 credits for post-professional degree
option). The MArch degree will not be awarded to

dual-degree candidates until they have completed
all requirements for both degrees.

Admissions are determined independently by
the two schools. Students may apply to both
schools at the same time and, if accepted, will
begin their studies at the School of Architecture,
since admission to the School cannot be
deferred; or they may apply to the School of
Management prior to their final year at the
School of Architecture. Students enrolled at the
School of Management may apply to the School
of Architecture during their first year. Those

who apply simultaneously should so indicate on
both applications. Applications to the School of
Architecture must be approved by the Committee
of the dual-degree program.
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4.2.3 Optional Studies

School of Architecture / School of the
Environment
Elisa lturbe, Coordinator

The Yale School of Architecture and the Yale
School of the Environment offer a dual-degree
program in Architecture and Environmental
Management. This program is directed to
individuals who wish to become leaders in
sustainable architecture and ecological design,
with a focus on the integration of ecological
science, energy systems, and global urbanization
patterns with architecture and urbanism.
Capitalizing on the breadth and depth of
expertise at the School of the Environment

in ecosystem ecology, land change science,
environmental economics, industrial ecology, and
ecological anthropology, this program fosters
students who can innovatively merge ecological
science with architecture at the site, city, and
regional scales. The dual-degree program offers

a student to obtain both a Master of Architecture

Yale Center for Collaborative Arts and Media

The Center for Collaborative Arts and Media
(CCAM) is Yale’s media laboratory for everyone.
At CCAM students and faculty investigate
intersections of art, science, and technology
through research, programs, and exhibitions.

Yale Center for Engineering Innovation and
Design

The Center for Engineering Innovation and
Design (CEID) is a hub for collaborative and
interdisciplinary design activity at Yale University.
The 8,700 square foot design lab combines an
open studio, lecture hall, wet lab, and meeting
rooms.

4 a focused and restricted curriculum that enables

(MArch) degree and a Master of Environmental

Management (MEM) degree one year earlier than

would be required if each degree were pursued

independently; that is, in four years if admitted

4.2 to the first professional Master of Architecture
(MArch 1) program.

Condition

4.1

4.3
Individuals seeking admission to this dual-

degree program must apply and be admitted

to one of the two School of Architecture Master
of Architecture programs (MArch | or MArch

Il) and also apply and be admitted separately

to the School of the Environment and Master

of Environmental Management program.
Consequently, applicants must submit all required
admissions materials and prerequisites for
application to each of these programs, indicating
their desire to be, in addition, considered for the
joint program.

Space Time Form

Student: Max Wirsing
Faculty: Eeva Lisa Pelkonen
Fall 2019
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Condition

4.1
4.2

4.3

4.3 Evaluation of Preparatory Education

4.3.1 Prior Academic Coursework
and the Admissions Process

Admissions

Applications are rigorously reviewed by a
committee of 10 faculty and six students. The
committee takes an open and holistic approach,
reviewing transcripts, portfolio, essays, and
recommendations in the context of each
applicants’ background. The committee also
participates in workshops that encourage an
unbiased review and a consequently diverse
student body.

Application to the School is an online process.
While completing the online application form,
students will be asked to supply information
regarding themselves, their education, their

test scores, and their references; upload their
transcripts, personal essay, and curriculum vitae
(résumé); and pay an application fee. In addition,
applicants for the MArch programs will be
required to upload a portfolio. See below for more
detailed information on each required component
of the application process. YSoA’'s admissions
policies and requirements can be found on the
school's website: https://www.architecture.yale.
edu/admissions/requirements.

The online application can be accessed at
https:/ /apply.architecture.yale.edu/apply, when it
is available. Applications for programs beginning
in the 2020—2021 academic year must be
submitted no later than January 2, 2020.

Transcripts

A transcript or academic record indicating
degree earned or anticipated is required from
each college or university attended and listed
in the Academic Record section of the online
application. Applicants upload a scanned copy
of the applicant’s official transcript or academic
record to the application.

Applicants who have attended international
institutions must submit transcripts or certified
attestations of study. If such documents are not
written in English, certified English translations are

required. Once translated, the original transcript
as well as the certified translation should be
uploaded to the online application.

Applicants expecting to graduate this academic
year but still attending their college or university
must upload their current, in-progress college or
university transcript to the application.

Applicants who are offered admission and who
accept that offer will be required to have their
respective institutions directly submit final, hard-
copy official transcripts to the School.

Standardized examinations

All applicants, including international students,
are typically required to take the General Test
(verbal, quantitative, and analytical writing) of the
Graduate Record Examination (GRE) administered
by the Educational Testing Service. Although the
test may be taken at any time, it should be taken
no later than December preceding the application
due date. This requirement was suspended for
applicants applying in 2021.

The Internet-based Test of English as a Foreign
Language (TOEFL iBT) is required of all applicants
whose native language is not English. The
requirement for the TOEFL iBT may be waived
only for applicants who have studied in residence
for at least three @ years at a university or
college where English is the primary language

of instruction and who will have received a
baccalaureate degree, or its foreign equivalent,
from that institution prior to matriculation at Yale.
Final candidates are interviewed by members of
the committee to assess language abilities

Applicants are required to record their
examination scores in the online application for
each test date taken.

Personal essay

Applicants respond to two questions recently
rewritten to garner responses more specific to
each applicant and why they are interested in
YSoA: Question 1. Please describe a significant
experience, idedq, passion, or pursuit that has led
you to apply to the Yale School of Architecture.
Question 2. What excites you about the future of

architecture and what would you like your role

to be in that future? The School of Architecture
seeks to draw students from all racial and ethnic
groups in society. Applicants who wish to identify
themselves as a member of a minority group may
do so in this essay.

Curriculum vitae

A curriculum vitae (résumé of academic and
employment experience) is required and must be
uploaded to the online application.

Letters of recommendation

Three letters of recommendation are required
and must be uploaded by each recommender
no later than the application deadline. Letters of
recommendation should be from individuals with
direct knowledge of the applicant’s professional
potential and/or academic ability.

Portfolio

A digital portfolio (a single pdf document
optimized not to exceed 2GB) must be uploaded
to the online application. The portfolio should

be a well-edited representation of the applicant’s
creative work. Anything submitted that is not
entirely the applicant’s own work must be clearly
identified as such.

For the MArch | program, the portfolio should
demonstrate the applicant’s creative and spatial
sensibilities. Work represented may be wide-
ranging in nature, including drawings, paintings,
sculpture, sketches, furniture and architectural
designs, or other materials.
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4.3.2 & 4.3.3 Course Waivers, Transfer Credits, Time-to-Degree

Advanced Standing:

Advanced standing is rarely granted at YSoA,
and is only considered for students who have
completed at least one year of M Arch education
at a peer institution.

Course Waivers:

If an entering student can demonstrate
competence and passing grades from an
accredited school in the material covered in

any of the program’s required support courses
(except for 2031a), that student may request a
waiver of those courses. A waiver of any required
course, however, does not reduce the number

of course credits required to fulfill the program'’s
degree requirements. Time to degree, even for
those students who waive out of certain required
support courses, remains 3 years.

4 Such waivers are granted by way of a rigorous,
three-stage review process. Requests for a waiver
Condition must be submitted to one of the course’s study
a1 area coordinators within one week of the start
’ of the first term of the student’s enroliment.
4.2 A transcript, course syllabus, and a notebook
or examples of work accomplished must be
4.3 presented to relevant course faculty and study

area coordinators for review. Course waivers are
then reviewed and, if appropriate, approved by
the Curriculum Committee. The Rules Committee
will then review the student’s transcript and
degree checklist and make the final determination
as to whether a waiver will be granted.

Waivers are rarely granted for either the required
History and Theory surveys, or for the required
course in Environmental Design. Any students
granted a waiver from Environmental Design are
required to take ARCH 2018a: Building Envelopes.
Faculty in these areas bring unique and powerful
perspectives to bear on the material, which the
School considers fundamental to a professional
education in architecture.

Final Review
Fourth Floor Pit
Rudolph Hall
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5.1
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5.4
5.5
5.6
5.7
5.8

Bauhaus Symposium
Hastings Hall
2019

Dean Deborah Berke
Learning / Doing/ Thinking Symposium

5.1 Structure and Governance

5.1.1 Administrative Structure
The Yale Corporation & the University President:

The Yale Corporation, or board of trustees, is the
University’s principal governing body.

The Yale Corporation is the governing board
and policy-making body for Yale University.
Yale’s charter of 1701 was amended by the
Connecticut Legislature in 1792 to provide that
the President and Fellows of Yale College would
be known as “The Corporation” and “shall

have the government, care and management
of the college.” Compared to the governing
boards of other educational institutions, the Yale
Corporation is small and plays an unusually
active role in University governance.

As fiduciaries, the trustees ensure that Yale’s
academic and administrative leadership are
guided by sound policies and practices, and
equipped with adequate resources, to further
Yale’s mission. In this work, they balance the
needs of today’s faculty, students, alumni, and
staff with those of future generations.

The Corporation is comprised of the president
and sixteen trustees: ten appointed successor
trustees, each limited to two six-year terms; and
six elected alumni fellows, chosen by alumni for
staggered six-year terms. Successor trustees and
alumni fellows carry the same responsibilities and
duties. In addition, the governor and lieutenant

governor of Connecticut are board members ex
officio. The Corporation has thirteen standing
committees with responsibilities outlined in the
by-laws.

The Corporation convenes in person several times
a year to review and discuss issues with Yale’s
academic and administrative leaders, and to vote
on matters such as faculty and senior leadership
appointments, the conferral of degrees, major
building projects, and operating and capital
budgets. During and between meetings, trustees
consider issues of strategic importance, offer
guidance, and gather information that supports
the stewardship of the University.

While on campus, the trustees meet with
members of the Yale community, including faculty,
staff, and students. Some meet formally, in regular
meetings with student government and faculty;
and others informally, at lunches, university

teas, and campus events. Off campus, trustees
represent the University at events and engage on
issues of importance to Yale and higher education
in general.

In addition to the Yale Corporation, the University
has several advisory boards whose members
are alumni and friends of Yale. These boards
provide advice and counsel to the President on
a number of topics. Some of the boards have

a specific focus, such as the President’s Council
on International Activities, which advises the
President on Yale’s international initiatives, or
advises a Dean about the work of a School.
Others have a broad mandate, such as the
University Council, which studies and makes
recommendations to the President on a range of
topics concerning University life.
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5.1.1 Administrative Structure

Office of the President:

The President, Peter Salovey, is the chief executive
officer of the University and as such is responsible
for the general direction of all its affairs. The
President is ex officio a member of every faculty
and governing board, and of every committee

of the faculty, administration, and Corporation,
except Audit, Compensation, and Trusteeship.
The President will make himself available to these
committees and may attend at the invitation of
the respective Chair. The President may discharge
the duties and exercise the powers of any officer
of the teaching or administrative staff who may
be absent or unable to act, or appoint temporary
officials to discharge such duties and exercise
such powers. The President shall present to the
Corporation recommendations from the faculties
and other units of the University which require
the approval of the Corporation. The President
shall prepare and submit for approval to the
Corporation at or before its final meeting of the
fiscal year a proposed operating budget and a
proposed capital budget for the ensuing fiscal
year. The final budgets shall be adopted by

the Corporation prior to June 30. The President
shall appoint a Chief Investment Officer, who
shall be responsible for recommending and
carrying out investments of University assets in
accordance with the policies of the Investments
Committee. At the request of the President, and
upon nomination by him, the Corporation may
elect such Vice Presidents (one or more of which
may be Senior Vice Presidents) as the President
deems appropriate to carry out responsibilities for
areas of institutional activity as may be assigned,
including but not limited to finance, business
operations, campus development, government
affairs, human resources, communications,
development and alumni affairs, student affairs,
international affairs, and strategic affairs. The
responsibilities and authority of each such Vice
President, including, if applicable, designation as
an officer of the University, may be set forth in
these By-Laws or a resolution of the Corporation.

Office of the Provost:

Provost Scott A. Strobel is Yale’s chief educational
and budget officer after President Peter Salovey.
The Office of the Provost oversees academic
policies and activities university-wide. The provost
is an ex-officio member of every faculty and
governing board and of all committees concerned
with educational policy or faculty appointments.
He has direct oversight of all academic support
units and holds institutional responsibility for the
allocation of resources. In collaboration with the
vice president for finance, the provost presents the
University’s annual operating and capital budgets
to the president and to the Yale Corporation. The
vice, associate, and assistant provosts, together
with the provost’'s administrative and operations
staff, support the provost in carrying out these
responsibilities.

Yale School of Architecture: Administrative
Structure and Key Personnel:

The School of Architecture is one of thirteen
graduate and professional Schools of Yale
University. The Executive Officer of the School

is the Dean, appointed by the Yale Corporation
upon the recommendation of the President. The
Dean reports directly to the Provost and the
President.

The School has two Associate Deans, appointed
by the Dean in consultation with the Provost’s
Office, that report directly to the Dean. One
Associate Dean is responsible for academic
affairs of the School and the other is responsible
for the administration and finance of the
School. The school has Assistant Deans for
Student Affairs; Diversity, Equity and Inclusion;
and Academic Affairs. The School also has a
Director of Undergraduate Studies for both

of the undergraduate majors, responsible for
coordinating the undergraduate program and
acting as liaison between the undergraduate and
graduate programs.

Study Area Coordinators are responsible for
overseeing a particular study area. All Directors
and Coordinators are appointed by the Dean.
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5.1.2 Governance

University Governance:

The students, faculty, and administrators at the
Yale School of Architecture contribute to the
governance of the University by serving on a
variety of institutional committees as well as by
taking a participatory role in campus planning for
Yale University. In addition, students, faculty, and
administrators contribute to the intellectual and
social life of the institution through a variety of
activities and initiatives.

Numerous faculty and staff from the School of
Architecture serve on university-wide committees
or otherwise participate in formal initiatives of the
American academic community. These include
Assistant Dean for Student Affairs Tanial Lowe,
who serves as the School’s Affirmative Action
Deputy and Title IX coordinator; Associate Dean
Phil Bernstein, who serves as ACSA councilor;
serves as ACSA councilor; Associate Dean Sunil
Bald who serves on the University Academic
Affairs Committee; faculty members Alan Plattus
and John Jacobson, who sit on Yale’s University
Tribunal; and Keller Easterling who serves on the
tenure review committee.

Faculty and Staff at the Yale School of
Architecture contribute greatly to both the Yale
and New Haven communities, which they do as
members of Local 34, the University’s clerical

and technical workers’ union; by participating in
the Yale-United Way campaign, which aims to
improve education, financial stability, and health
for local New Haven residents; and by taking part
in Yale’s annual Day of Service every spring.

School of Architecture Governance:

All faculty, staff, and students play a role in
the structure and governance of the School.
Through self-assessment procedures and a
series of committees, all members of the Yale
School of Architecture community are able to
assess the School’s progress and growth and
voice their opinions. One of Yale’s strengths is
the administrative autonomy of the School and
its strong coordinated relationship with the
University. This allows decisions and actions
on architectural education, pedagogy and
accreditation to be made in an considered and
responsive manner.

Faculty:

The faculty of the School is composed of
scholars and professional practitioners. With

the exception of scholarships and fellowships,
teaching and grading of graduate students’
course work for credit in the School is the
exclusive responsibility of the faculty. In addition,
the faculty is responsible for the curriculum, the
awarding of degrees, and establishing the rules
and procedures of the School as allowed by the
university.

The Dean’s Office schedules regular faculty
meetings, chaired by the Dean. Any member of
the student/faculty body may submit items to

be included in the agenda of these meetings to
the Dean’s Office no later than one week prior to
the scheduled faculty meeting. The Dean’s Office
distributes minutes of each meeting to the faculty.
Quorum is established by the presence of one-
third of the members of the faculty with multi-year
and tenure appointments, but all members of

the faculty may vote. Voting is decided by simple
majority of those faculty members in attendance
at the time of the vote.

For more details regarding the faculty, refer to
the Yale University Faculty Handbook. (https://

provost.yale.edu/sites/default/files /files/
Faculty%20Handbook_8-22-19.pdf , https://

provost.yale.edu/faculty-handbook)
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5.1.2 Governance

Standing Committee Structure:

Various standing committees, composed of faculty
members appointed by the Dean and in some
cases elected student representatives, assist the
Dean in the formulation and implementation

of policies governing activities of the School.

The Dean appoints the chairperson of each
committee and also appoints faculty members in
consultation with the respective chairperson. Each
committee’s chairperson is responsible for the
committee’s organization, activities and reports.
For student committees, with the exception

of the Dean’s Advisory Committee on Student
Grievances and the Admissions Committee, the
student body shall elect the designated student
committee members.

In the standing committees, except the Executive
and Design Committees, quorum is established
by the presence of one-half of the appointed and
elected committee members. For the Executive
Committee, quorum is established by the presence
of one-half of the committee members not on
leave. For the Design Committee, quorum is
established by the presence of one-half of the
faculty members hired on a one year or longer
contract and who teach in the design studio. For
all standing committees, except the Executive
Committee, voting is decided by simple majority
of the committee members in attendance at the
time of the vote. For the Executive Committee,
voting is decided by simple majority of the
committee members in attendance at the time

of the vote that are qualified to vote on the
particular issue.

Academic Leadership:

Deborah Berke, Dean

Sunil Bald, Associate Dean for Curriculum
and Admissions

Phil Bernstein, Associate Dean for
Administration

Tanial Lowe, Assistant Dean for Student
Affairs

Bimal Mendis, Assistant Dean for Diversity,
Equity, and Inclusion

Eeva-Liisa Pelkonen, Assistant Dean of
Academic Affairs

Elihu Rubin, Director of Undergraduate
Studies (Urban Studies)

Surry Schlabs, Director of Undergraduate
Studies (Architecture)

Yale School of Architecture

3/21/21 3:37 PM

Stern

Bass Scholars Review

Committee + Facultv Assianment List 2020 - 2021
Executive Admissions Awards Curriculum

tenure + 9 faculty*, 4 students 7 faculty
Berke, chair Bald, chair Finio, chair Bald, chair
Bald Barrett Abruzzo Berke
Bernstein Brooks Benner Des & Viz  Buck
Dyson Caldeira Davies Gage
Easterling Davies Easterling Tech & Pract  Dyson
Gage de Bretteville Gage Moon
Harris Easterling, (MED) Sanders Hist & Theory  Caldeira
Moon Finio Pelkonen
Pelkonen Iturbe Urb & Land  Rubin
Plattus Organschi (or Buck) Plattus
Rubin Sanders (PP)
Sanders

Technology +
3 faculty, 1 staff, 3 stds

(Wrzesniewski, Risvi, Casetti) Caldeira Gage, chair
Sanders Bernstein
Keena
Guerrero
Curriculum Advisory Design Dual Degree Lectures Plus Library Liaison
3 faculty, 4 students all studio faculty 3 faculty, 1 student
Bald, chair Gage, chair Bernstein, chair Artemel, chair Easterling, chair
Pelkonen all design faculty Agron Acciavatti Pelkonen
Shahane Dyson Bald Plattus
Iturbe Brooks, M.
Wrzesniewski (SOM) Easterling
Rubin
Sanders
Szivos
MED Program Ph.D Admissi - HIT |Ph.D Admissi - CEA Gri Undergrad Planning
faculty, 2 students 3 faculty, 1 student
Easterling, chair Ockman, chair Dyson, Chair Plattus, chair Rubin, chair
Plattus Eisenman Organschi? Moon Acciavati
Rubin Forster Pelkonen Barrett
Pelkonen Davies
Rubin Hatfield
Purves
Schlabs
Rules

Administration

Admissions & Curriculum

| Bernstein

[ Baid

Assistant Dean Assistant Dean

4 faculty, 3 students

Moon, chair F
Bald
Pelkonen chair S

Student Affairs Career Development Plattus
| Pelkonen | Mendis | Rubin
Directors
Ph.D. Studies Post Pro Studies MED Studies DUS - Architecture DUS - Urban Studies
| Ockman | Sanders | Easterling | Schlabs | Rubin |
Center for Eco in Arch Building Project Carbon TBD ubw
| Dyson | Hopfner | Organschi | Harwell
Study Area Coordinators
Design & Vi izati Technology & Practice History & Theory Urbanism & Landscay
Buck Dyson Caldeira Rubin
Gage Moon Pelkonen Plattus
Affirmative Action Deputy Title IX Coordinator ACSA Councilor University Tribunal NAAB Coordinator
Lowe Lowe Bernstein Plattus Buck
Jacobson
IDP / NCARB
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5.1.2 Governance

Executive Officers:

Deborah Berke, BFA, BArch, MUP, HDFA.,
Dean

Sunil Bald, BA, MArch, Associate Dean
Phillip G. Bernstein, BA, MArch, Associate
Dean

Tanial Lowe, M.Counseling, Assistant Dean
for Student Affairs

Bimal Mendis, BA, MArch, Assistant Dean
Eeva-Liisa Pelkonen, MArch, MED, PhD,
Assistant Dean

Committee Structure:

The following committees, composed of faculty
members appointed by the Dean and elected
student representatives, assist the Dean in the
formulation and implementation of policies
governing activities of the School:

1. Executive Committee (permanent and other
faculty members). Participates in policy making,
operational decisions, and faculty appointments.

2. Rules Committee (four faculty members, three
students). Reviews, interprets, and implements the
Academic Rules and Regulations of the School;
recommends policy and procedural changes

to the Academic Rules and Regulations of the
School; and oversees the Disciplinary Procedures
of Unacceptable Conduct. Student representatives
are not privy to, nor may they vote on, issues
regarding individual student cases.

3. Admissions Committee (ten faculty

members, six students). Reviews and makes
recommendations on admission policies; reviews
all applications for admission and makes
admission recommendations to the Dean.

4. Curriculum Committee (Dean, assistant Dean
responsible for curricular affairs, and study

area coordinators). Reviews and recommends
curriculum changes; is responsible for the
development of detailed curriculum for each term.

5. Design Committee (design faculty). Discusses
and reviews issues that involve the teaching of
design; evaluates student design performance.

6. MED Program Committee (faculty members,
two students). Acts as directive body for the MED
program and recommends curriculum changes.

7. Undergraduate Planning Committee

(faculty members). Plans and reviews courses
in architecture offered to Yale College
undergraduate students; oversees Yale College
Architecture major.

8. Arts Library Liaison Committee (four faculty
members, one student). Advises the Arts Library
on acquisition and maintenance issues.

9. Dual-Degree Committee (four faculty members).
Recommends to the Rules Committee student
course of study proposals for the dual degrees
with other professional schools of the University.

10. Curriculum Advisory Committee (three faculty
members, four students). Makes curriculum
recommendations to the Dean.

1. Dean’s Advisory Committee on Student
Grievances (two faculty members; two members
who may be faculty, administrators, or other
individuals employed by the University; one
student). Implements General Student Grievance
Procedures of the Grievance Procedures of the
University

12. Awards and Prizes Committee (seven
faculty members). Makes award and prize
recommendations to the faculty.

Administrative Offices:

The Registrar’s and Admissions Office handles
all matters relating to student admissions and
records.

The Financial Aid Office handles all student
financial aid matters.

The Business Office is responsible for dealing with
administration and finances of the School.

The Digital Media Office is responsible for
maintaining the School’'s academic digital
equipment.

Fabrication and Assembly Course- Veil
Mengi Li, Yipeng Cui, Wei-Shih Tsai, Jacob Schaffert
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5.1.2 Governance

Administrative Staff:

Al Artemel, Director of Communications.
Regina Bejnerowicz, Lead Administrator.
Andrew Benner, Director of Exhibitions.
Terence Brown, Senior Administrative
Assistant, Academic Support.

Zelma Brunson, Operations Manager.
Nathan Burnell, Assistant Shop Manager.
Richard DeFlumeri, Senior Administrative
Assistant—Lectures, Exhibitions, Special
Events.

Vincent Guerrero, Director of Advanced
Technology.

Robert Liston, Senior Systems Administrator.
Introducing Deborah Berke Tanial Lowe, Assistant Dean for Student
Fourth Floor, Rudolph Hall Affairs, Title IX Coordinator, and Admissions
Event, 2015 Administrator.

Andre Massiah, Financial Aid Administrator.
Tim Newton, Director of Fabrication.

Adelia Palmieri, Senior Administrative
Assistant to Registrar/Admissions and
Financial

Aid Offices.

Kate Rozen, Executive Assistant to the Dean.
Alison Walsh, Exhibitions Administrator.
Rona Walstra, Senior Administrative
Assistant, Undergraduate Studies and Career
Services and Receptionist.

Rosemary Watts, Senior Administrative
Assistant to Financial Administrator.

Jill Westgard, Senior Director of Development.
Donna Wetmore, Assistant Registrar and
Assistant Admissions Administrator.

Trevor Williams, IT Support Technician.

Center for Ecosystems in Architecture (CEA):
Anna Dyson, Director of the Center for

Ecosystems in Architecture at Yale.
Hind Wildman, Director of Communications

Learning Doing Thinkin
Symposigum ? ? and Research Development.

April 2016 Nick Novelli, Director of Research Engineering

Yale Urban Design Workshop:

Marta Caldeira, Director of Research
Alan Plattus, Founding Director
Andrei Harwell, Director, Design and
Administration

Robert B. Haas Family Arts Library:

Heather Gendron, Director of Robert B. Haas
Family Arts Library

Jennifer Aloi, Senior Administrative Assistant
Dana Eckstein Berkowitz, Library Services
Assistant

Frank Boateng, Team Leader, Evening/
Weekend

Roselyn Cruz, Library Services Assistant
Molly Dotson, Assistant Director for Special
Collections

Lindsay King, Assistant Director for Access
and Research Services

Teresa Mensz, Library Services Assistant
William Richo, Library Services Assistant
Shawana Snell, Team Leader, Daytime
Maria Zapata, Library Services Assistant
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5.2 Planning and Assessment

5.2.1 Strategic Objectives

Strategic Plan

The central tool in YSoA's planning and
assessment process is the School’s Strategic

Plan, the result of a year-long planning process
initiated by Deborah Berke upon becoming Dean
in 2017. It is considered to be a living document
and is continually updated, most recently during
the spring ‘21 semester in order to better reflect
the ongoing growth and evolution of the YsoA
community. In March 2021, a core group of

19 YSoA staff, faculty, and administrators met

to outline updates to the strategic plan. In
preparation for this session, the participants
reviewed three documents as the basis for
discussion: the all-school climate and culture
survey, a survey of all faculty and staff with
feedback on seven specific areas of the strategic
plan, and a more in-depth survey of the session
participants themselves. The session was both an
opportunity to assess the school’s performance
over the previous 3 years based on the goals and

strategies laid out in the original strategic plan
and to revise those goals and strategies for the
future. While small revisions were made to the
school’s values and guiding principles, three new
major goals were articulated:

Address issues of social justice and climate
change in the built environment

Secure funding for all to graduate without
tuition debt

Continue building a culture of belonging

Based on the committee’s input, the revised

2021 Yale School of Architecture strategic plan
was completed and released in June 2021. The
original 2018 Strategic Plan and the updated 2021
Strategic Plan are both included in the appendix
to this report.

Curriculum Review

A general review of the School of Architecture’s
curriculum was initiated the same year, under
the guidance of Associate Dean Sunil Bald,

and in collaboration with an eight-member
board of School faculty. This process set out

to identify areas of friction and redundancy

in the existing School curriculum; to update

and articulate curricular objectives in line with
evolving accreditation requirements from NAAB;
and to develop a road map for curricular reform
consistent with the School of Architecture’s
comprehensive Strategic Plan.

In the short-term, School performance relative

to mid-range curricular reform goals and long-
range strategic planning is assessed by way of
biannual student evaluations of courses, and
through regular consultation with faculty — both
formally, in their capacity as members of School
committees, and more casually, at monthly faculty
meetings convened by the Dean. (See also:
Condition 5.3)

5.2.2 Key Performance Indicators

While the administration gathers feedback from
students, faculty and staff through a range of
formal and informal channels as described in
Section 5.2.4 below, key ongoing performance
indicators include the following:

Course Evaluations

At the end of every semester, students are asked
to submit detailed evaluations of all courses in
which they were enrolled, along with feedback
on the teaching work of associated faculty. These
evaluations are coordinated via a centralized,
online system, and include both numerical
rankings and written responses to specific
questions. The Dean and associate Dean read
these evaluations closely, and while participation
by students is not mandatory, it is typically robust.
These evaluations ensure that the administration
remains sensitive to student expectations and
concerns, even those that don't rise to the level of
formal complaints. They inform decisions about
hiring and promotion, the renewal of short-

term contracts, and the identification of faculty
considered for longer-term appointments.

Annual Design Committee Reviews

The Design Committee conducts portfolio reviews
of the MArch | and MArchll students preceding
promotion into final year(s) of the program

and preceding graduation. By evaluating
student design and technical competence

of every student, the committee annually
evaluates multiple school functions including

the curriculum, admissions, and how the school
provides additional help to students not meeting
expectations. The design committee also plays
an important role in curriculum evaluation and
planning. See 5.3.2.

Culture Survey

In the fall of 2020, YSoA relaunched its first
Climate and Culture Survey of the entire
community of students, staff, and faculty.
Originally launched in February 2020, collection
was paused during the pandemic and resumed
in October. The survey was developed with

help from the Poorvu Center for Teaching and
Learning, which distributed and analyzed the
results. 165 community members responded

to the survey, including 116 students, 23 staff,
and 29 faculty. The data collected bolsters
YSoA's increased focus on understanding the
foundational experiences that underlie community
members’ engagement in architectural education
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at Yale. Topics include community & belonging;
diversity, equity, & inclusion; and well-being

at the School. The school’s objectives are to
gather confidential input from across the YSoA
community and to take an evidence-based
approach to strengthen successes and work
towards resolving challenges. Results of the survey
include the following:

*  Many YSoA community members feel well-
supported and included, with 87% agreeing their
interactions with colleagues and peers at YSoA
are positive.

*  Over 75% of participants feel YSoA is working
towards fairness, justice, and equity in architecture
education, although the community was split on
whether opportunities are equal for all members.

*  Representation, instances of
microaggressions, and the issue of class were
raised in relationship to DEI considerations.

*  Participants are split regarding the promotion
of well-being at YSoA: ~50% feel well-being is
mostly/completely emphasized, ~20% say not at
all/a little, and the remaining ~30% are neutral.

*  Participants desired more transparency

on YSoA policies and procedures, particularly

in relation to budget, evaluation metrics

(e.g., promotions and advancement), and

student teaching opportunities. Streamlined
communication, particularly during remote
education, was also a large theme.

*  Better accommodation for disabilities was
requested. Half of the population felt negative or
neutral towards this aspect.

The school is in the midst of working through the
results with the faculty and administrative staff,
and will be reporting over the summer and into
the fall about concrete steps that will come from
the survey. One project that has already begun
immediately is an examination of the TF/ITF/

TA selection process. In addition, there will be
continued progress on DEI efforts in curriculum,
faculty hiring, and admissions next year, much of
which has already been put into place. Ultimately,
the aim is to create an equitable and diverse
community where all members feel welcome.

Alumni Survey

In Spring 2021, YSoA conducted a survey of
alumni from 1954 through the present. The school
received 1033 responses from approximately 2900,
a 36% response rate. At least one person from 66
of the last 67 graduating classes responded. The
survey included questions on graduates’ careers
and licensure status as well as their thoughts

in retrospect on their education at YSoA. The
findings include:

* 72% of alumni have practiced architecture
during their careers

* 59% are licensed; 66% excluding the classes
of 2017-2020 who are working through AXP

* 42% are in leadership positions (15%

are sole proprietors, 27% are principals or
partners of their firms)

In addition to these initial findings, the survey
gives the school extensive data and a set of
narrative responses from alumni for reference
during future consideration of issues from career
services and teaching professional practice to the
school’s mission and culture.

Assessing Progress
The Administration and the University

Prior to the start of fall semester, the Dean of the
School of Architecture meets with the president
and provost of the University to discuss the
previous academic year and to present goals
and initiatives for the coming year. Data on
fundraising, faculty hiring, and curricular changes
and improvements are weighed against previously
identified goals and expectations. Topics
discussed include fund-raising, faculty hiring,
curricular improvements and development, and
yield.

The Dean then meets every 4-6 weeks with the
president to discuss the School of Architecture’s
mission and its ongoing institutional development,
and monthly with the provost on issues related to
hiring, promotions, budget, and any other areas
of concern requiring immediate input or action
from the University. The Dean also participates

in a weekly working session with the provost

and all of the University’s other fourteen Deans.
The Yale Cabinet — a group including all fifteen
Deans; the president, provost, university secretary,
and senior vice-presidents; and the Yale general
counsel and chief communications officer — also
meets monthly to discuss how operations, budget,
and finance-based initiatives serve to support the
educational mission of the University’s academic
departments and professional programs.

Strategic Plan

The Strategic Plan lays out goals, objectives,
and strategies in six key areas: Pedagogy and
Program, Students, Faculty, External Engagement,
Institutional Resources, and Culture. The original
2018 plan articulated strategies for each area

in both the near term and three to five years
out. The revised 2021 plan is even more specific,
defining a baseline and goals for year | and
year 3 for each strategy. The 35 strategies in the
original plan provided a precise gauge of the
school’s progress during the recent plan update
for all faculty and staff to assess via a survey
and for the core group of YSoA staff, faculty, and
administrators to consider during the planning
session in March. The updated plan articulates a
revised set of objectives that will be specifically
reassessed in 2022 and 2024. The original 2018
Strategic Plan and the updated 202| Strategic
Plan are both included in the appendix to this
report.

Assessing Strengths, Challenges and
Opportunities

Students, Faculty, and Staff provide the School
with feedback and advice through a range

of formal and informal channels. Informally,

the Dean and other members of the YSoA
administration maintain an open-door policy at
the School of Architecture, where the Dean’s office
literally has no door. Staff, faculty, and students
provide input that shapes the School’s long-range
planning goals, and often meet individually with
the Dean and Associate Dean to raise concerns
and discuss issues of more immediate urgency.

In addition, all three groups provide feedback

on the school’s strengths and challenges through
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a number of more structured forums and events
including the following:

Faculty Input
Committees

Faculty are appointed by the Dean to sit

on a number of specific committees, where
they often serve alongside elected student
representatives. These committees meet
regularly to review, revise, and refine the
School curriculum, and to help develop
School policy. Among those playing the
strongest advisory role vis-a-vis the School’s
performance relative to established goals and
objectives are:

The Executive Committee is the governing
board of the School of Architecture and
consists of all members of the faculty with
tenure, as well as others appointed by the
Dean. This committee participates in the
formulation of educational and administrative
policy, and reviews all multi-year faculty
appointments and promotions.

The Design Committee consists of all of

the faculty teaching in the design studios,
discusses and reviews issues that involve the
teaching of design and evaluates student
design performance, through portfolio
reviews of the MArch | and MArch Il students
preceding promotion into final year(s) of the

program and preceding graduation. See 5.3.2.

Faculty Meetings

Faculty meetings at the School of
Architecture provide a collective forum where
faculty discuss issues of special concern to the
School, vote on faculty initiatives, and present
questions to the Dean. These meetings are
held once each month during the academic
year, are attended by 50-60 members of

the faculty — of every rank, from lecturer to
full professor — and are considered to be
active work sessions. The Strategic Plan and
general review and reform of the School
curriculum were developed along similar
lines, demanding a high level of faculty
engagement.

Student Input
Town-hall meetings

A culture of common purpose and mutual
respect is supported by a series of semi-
regular, informal town-hall meetings.

These are student-led affairs, with chairs
and participants arranged in a circle.

While faculty and administrators are not
always invited to attend, both the Dean
and Associate Deans make themselves
available to field questions from students,
and to address student concerns in a spirit
of community and candor. These sessions
have grown into a more regular and
structured exchange between students and
the administration. The Dean held 14 town
hall meetings in 2020, many of which were
focused on smaller groups of students. In
the spring and then again in the summer of
2020, the Dean held individual sessions with
the MArch | classes of 21,22, 23, as well as
MArch |l students, MED, and PhD students
to discuss the school’s preparations amid
Covid-19. Dean Berke also held open Zoom
sessions available to any first year student at
the end of the fall 2020 term and into early
January providing an opportunity for small
group interaction with the Dean.

The Visibility Project

The Visibility Project is an initiative by
concerned students and alumni of the Yale
School of Architecture to analyze the deeply
entrenched prejudices and biases that exist
within architectural institutions, beginning
with our own. By highlighting inequities

in our learning environment, the Visibility
Project helps promote introspection, create
actionable goals, and facilitate the continuing
dialogue between the administration and the
students.

Student Curriculum Committee

The Student Curriculum Committee meets monthly
with the associate Dean to provide input on how
subjects are being taught, and what students

feel can be done to improve or broaden the
curriculum. Members of this committee are
selected each year by way of a student-run
election.

Course Evaluations

Student course evaluations (described in

more detail in 5.2.2 above) ensure that the
administration remains sensitive to student
expectations and concerns and inform decisions
about hiring and promotion, the renewal of short-
term contracts, and the identification of faculty
considered for longer-term appointments.

Input on Visiting Faculty & Speakers

Each year, students are invited to submit lists

of architects, teachers, thinkers, and other
practitioners whom they would like to see invited
to YSoA, either as participants in the School
lecture series, speakers at School-sponsored
conferences and symposia, or as faculty in studios
and other classes. These lists are reviewed by the
Dean and other members of the administration,
and efforts to accommodate student wishes are
considered in the context of concrete curricular
and scheduling demands.

Student Groups

A vital culture of student initiative and
engagement is encouraged by an array of
student groups that maintain a high level of
autonomy and agency, in keeping with the
School’s commitment to academic freedom and
dedication to the principles of democracy and
student empowerment. Representatives from most
student groups meet with the Dean at least once
every semester. Associate Dean Sunil Bald also
meets regularly with NOMAS and Equality in
Design to discuss the school’s inclusivity efforts.
The following students groups are currently active
at YSoA:
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NOMAS - The mission of the Yale National
Organization of Minority Architecture Students
(Yale NOMAS ) is to champion diversity within

the design profession by promoting the academic
excellence, community engagement and
professional development of its student members.
Our chapter strives to foster greater inclusion,
unity and representation of a plurality of voices at
the YSoA by creating spaces and opportunities for
peer-to-peer and alumni mentorship, increased
cultural exposure to and engagement with a more
variegated architectural discourse and meaningful
partnerships with the New Haven community.

Equality in design (EiD) - Equality in Design is a
student led organization that seeks to promote
diverse voices in the design community. EID’s role
strives to look beyond YSoA, to ensure openness
and a will to seek multiple perspectives in design.
We seek to provide a platform that values the
plurality of ideas and conversations through
events, partnerships, talks etc associated or
indirectly related to design.

Equality in Design is a coalition of committed
students from the Yale School of Architecture
seeking equity within the architectural profession
and the built environment.

YSoA East - YSoA East is a student group at
the Yale School of Architecture dedicated to
fostering critical discourse and knowledge of
Eastern architecture. The aim of the group is

to consolidate and drive interest for eastern
architectural and urbanist trends. (https://www.
instagram.com/ysoaeast/)

YSoA Christian Fellowship - The Christian
Fellowship is a community and discussion group
of Yale architecture students that meets weekly
to explore the overlap of ideas relating to the
Christian tradition, our work, and architecture.

OutLines - OutLines is a social and advocacy
group for lesbian, gay, bisexual, transgender,
queer, and allied students in Rudolph Hall.
OutLines functions as a discussion group, support

system and social network focusing on the
exploration of LGBTQ issues within the YSoA,
Yale University at large, and future professional
settings. (https://Igbtq.yale.edu/resources/
outlines-school-architecture)

The Architecture Lobby is an organization of
architectural workers advocating for the value
of architecture in the general public and for
architectural work within the discipline.

Green Action in Architecture is a student
group devoted to addressing sustainability

and environmental health and wellbeing issues
within the school, as well as promoting broader
discussion of environmental considerations as
they pertain to architecture generally.

The Yale Architecture Forum serves as a place for
discussion between Ph.D students from both the
School of Architecture and from the History of Art
Department who share an interest in architectural
history and theory.

Paprika! is a student-edited broadsheet
newspaper, published weekly on issues of concern
to the student body, and serves as a window

into emerging discourse from Yale School of
Architecture and Yale School of Art. Every issue

is student-curated and aims to broadcast diverse
voices in the fields of art, architecture and design.
Founded in 2014, Paprika! is named after the
vibrant orange carpet in Rudolph Hall. Every issue
of Paprika! is designed by a different student from
Yale’s Graphic Design program. No two issues are
alike.

Weather and Its Media
MED Colloquium
Spring 2018
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Ongoing Outside Input

Faculty and students at the Yale School of
Architecture engage with, and solicit feedback
from, a variety of sources, both within and outside
the School community.

Informal Feedback

Formal reviews of work done in the studios at the
Yale School of Architecture are held twice each
semester, and provide an opportunity for faculty
and students alike to engage and converse with
active practitioners in the field, scholars and
consultants working in other disciplines, and
peers from other institutions. Outside jurors and
critics thus play a valuable, if informal, role in the
ongoing review of Yale’s curriculum, student work,
and the general efficacy of School policies relative
to those of other programs. Yale faculty are
likewise regularly invited to participate in midterm
and final reviews at other schools throughout

the region, and across the country, allowing our
faculty to be part of the national conversations
about design pedagogy.

Individual faculty and the school as a whole
gathers feedback from an array of other
organizations and individuals through specific
courses and programs. These include the

clients for Building Project, community-based
organizations involved in Core 3, and consultants
that team with students during Systems
Integration.

At the annual career fair hosted by the School
of Architecture’s Career Services program,
representatives from a host of professional
offices visit the School, meet with students, and
interview qualified candidates for employment
after graduation. This gives graduating
students intensive exposure to the interview and
hiring process, but also allows faculty to solicit
constructive feedback from outside practitioners
about the state of the curriculum, the relative
preparedness of our students for professional
practice, and the state of the program, more
generally.

Peer Review

Faculty at the School of Architecture are actively
engaged in a variety of scholarly research
projects, and publish their work widely in a host
of peer-reviewed journals. The process of peer
review, by which scholarly work is reviewed and
evaluated by other members of the discipline for
quality, originality, and contributions to the field,
thus plays an important role in verifying and
validating the work done by our faculty. Recently
published, peer-reviewed projects include:

“Interactive Visualization for Interdisciplinary
Research” - by Naomi Keena, Mohamed Aly
Etmana, Josh Draper, Paulo Pinheiro and Anna
Dyson by the Society for Imaging Science and
Technology, 2016.

“Timber City: Growing An Urban Carbon Sink
With Glue, Screws, And Cellulose Fiber” - by
Alan Organschi, Andrew Ruff, Chadwick Dearing
Oliver, Christopher Carbone, Erik Herrmann

for the WCTE World Conference on Timber
Engineering, 2016.

“Clark’s Crow: A Design Plugin to Support Energy
Analysis Decision Making Towards Sustainable
Urban Ecologies” — by Naomi Keena, Marco
Raugei, Mohamed Aly Etmana, Daniel Ruan, and
Anna Dysonin Ecological Modelling, 2018.

“New Haven Building Archive: A Database for the
Collection, Study, and Communication of Local
Built Heritage” - By Elihu Rubin, Saima Akhtar,
Benedict Brown, and Holly Rushmeier for the
EUROGRAPHICS Workshop on Graphics and
Cultural Heritage, 2018.

“Built Environment Ecosystems Framework towards
Sustainable Urban Housing Infrastructure” - By
Anna Dyson, Naomi Keena, Alan Organschi, Lisa
Gray, Nick Novelli, Kipp Bradford, Mohamed
Aly-Etman, Matt Gindlesparger, Hind Wildman,
Jonathan Duwyn, Martina Otto, Sophie Loran,
Catherine Beltrandi, and Mark Radka for the

IOP Conference Series: Earth and Environmental
Science, 2020.

“Buildings as a Global Carbon Sink,” Alan
Organschi and others, in Nature Sustainability,
2020.

“Conjoined Towers for Livable and Sustainable
Vertical Urbanism” - By Kyoung Sun Moon

and Miguel Darcy de Oliveira Miranda in the
International Journal of High-Rise Buildings, 2020.

The Architect is In - Yale Day of Service
New York
May 2020
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A broad-based assessment and revision of the
YSoA curriculum was initiated by Associate

Dean Sunil Bald in Fall 2017. This project ran
parallel to the development of the School’'s new
Strategic Plan, initiated in the same year. From
the beginning, this process was understood to
be both reflective and iterative. That is to say,
the School curriculum is considered to be a living
document -- growing, evolving, and renewing
itself through an ongoing process of collective
analysis, critique, and revision. This broad-based
process of reassessment and revision is described
below.

Program Assessment and Curriculum
Development

As a matter of self-assessment, the School’s
evaluation of the curriculum began with a
comprehensive review by members of the
curriculum committee, along with other key
faculty members, of all course syllabi in each of
the School's major study areas — Design and
Visualization, Technology and Practice, History
and Theory, and Urbanism and Landscape.
Each review group met independently to discuss
overlaps and redundancies in existing course
offerings; to explore opportunities for greater
curricular efficiency; to identify “holes” in the
existing curriculum; and to evaluate the general
structure and sequence of required coursework.

Study groups then convened to present their
findings, which were considered relative to both
NAAB’s Conditions for Accreditation and the
curricula of a number of Yale’s peer institutions.
These findings were then presented to the
broader faculty and YSoA executive committee,
who proposed the following changes:

- Limit the number of courses delivered in
traditional lecture format, in favor of more
seminar and discussion-based learning.

- Reduce overall course-load by one in
each of the first four semesters to align
more closely with those of Yale’s peer
institutions.

- Encourage curricular diversity by increasing
the number of elective courses available to
students by 33%

- Increase the number and overall presence/
prominence of courses in the area of
Technology and Practice by treating Building
Project as a Design Practicum.

- Reconceive the sequence of Core studios

to reflect a shift away from typologically-
based projects — wherein students explore
the design of buildings at a range of scales,
from the individual dwelling unit to the urban
district — to those based in the exploration of
conceptually- and methodologically-oriented
issues — from representation, to material, to
context, to systems.

As of the 2019-2020 academic year, these
recommended changes have been fully
implemented.

Ongoing Curriculum Evaluation and
Development

Curriculum review is an ongoing and continuous
process, overseen by an eight-member committee
of senior faculty from across the school’s

four study areas — Design and Visualization,
Technology and Practice, History and Theory,
Urbanism and Landscape — who are charged
with reviewing syllabi for all required and elective
courses offered at YSoA. See the Committee and
Faculty Assignment List.

Each year, the Dean’s office issues an open call
for proposed courses to all YSoA faculty. The
associate Dean then meets with the rest of the
Curriculum Committee to consider whether or

not there exists a need for such courses, and to
determine if these are sufficiently developed to be
offered.

The Dean and associate Dean also meet regularly
to review Core studio programs/options, in order

to guarantee these meet both in-house curricular
goals and NAAB accreditation requirements. To
this end, the associate Dean works directly with
Core studio coordinators and members of the
Curriculum Committee to ensure continuity of
study and NAAB compliance across this four-
semester sequence. Additionally, students in

the Master of Architecture Professional Degree
Program submit to an annual portfolio review,
coordinated by the Design Committee. The
primary intention of this review is to ensure that
every student in the program is developing

core competencies in line with institutional
standards. Secondarily, it provides design faculty
the opportunity to evaluate the curriculum as

a synthetic whole, and to consider the relative
efficacy of individual courses to impart specific
skills and knowledge.

Finally, visiting jurors play an informal, but
important, role in the ongoing process of
curriculum review at YSoA. While internal faculty
or in-house jurors tend to predominate at many
other schools, Yale’'s midterm and final reviews
are characterized, in part, by the wide range of
academics, practitioners, and other stakeholders
from outside the school invited to take part.
These visitors provide important feedback and
input to studio faculty and administrators alike.
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Student Involvement:

Students participate both directly and indirectly in
the curriculum review and planning process. The
Student Curriculum Committee is made up of four
students — one each from years 1-3 in the MArch

| program, plus one from the post-professional
program — and meets monthly with the Associate
Dean to provide input on how subjects are being
taught, and what students feel can be done to
improve or broaden the curriculum. Members of
this committee are selected each year by way of a
student-run election.

At the end of every semester, students are asked
to submit detailed evaluations of all courses in
which they were enrolled, along with feedback on
the teaching work of associated faculty. These
evaluations are coordinated via a centralized,
online system, and include both numerical
rankings and written responses to specific
questions. The Dean and Associate Dean read
these evaluations closely, and while participation
by students is not mandatory, it is generally quite
robust.

This process has prompted a number of
significant changes and improvements to the
YSoA curriculum. These include the reduction
of required credits in the first four semesters
and expansion of elective options mentioned
previously and a recent shift in focus in the Core Introducing Deborah Berke

3 studio from traditional architectural typology to Es::ltch'(:)llgor Pit, Rudolph Hall
more socially-oriented, community-based projects,

as well as the aforementioned increase in

elective coursework and general reduction in the

number of classes required to graduate. Recent

projects in the third semester have included an

Immigration Center and a Center for Restorative

Justice — programs that have challenged students

to reconsider the role of the architect vis-a-vis the

community, and to nourish an understanding of

architectural practice as relevant to problems and

issues pertaining to policy, planning, and social-

scientific research.
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5.4.1 Faculty Achievement

The Yale School of Architecture holds firmly to the
principle that graduate architectural education

is greatly enriched by the diversity of its faculty
members. Accomplished architects, engineers,
historians, theoreticians, planners, developers and
visual artists actively shape the life of the School,
providing students an education in architectural
design conceived as a comprehensively creative
process.

Composition and Structure of the Faculty

The School maintains and develops its mix

of resident and visiting, tenured and adjunct
appointments to ensure that its faculty comprises
those beginning their academic and professional
careers as well as those with greater experience.
All of the faculty—permanent, yearly and visiting,
regardless of rank— are active participants in the
life and administration of the School. For example,
the governance of the School, as represented by
the composition of appointed assistant Deans,
academic directors, study area coordinators, and
committee members, is equally represented by
all types of faculty. The overall goal has been to
build a faculty balanced between faculty who
are committed to the School on an 80% to 100%
basis, and faculty who participate as part-time
or visiting faculty practitioners and scholars. A
full teaching load for a regular faculty member
in architectural design consists of a studio and

a seminar or lecture course each semester.
Non-design faculty typically teach two to three
courses. All regular faculty participate on the
committees of the School, as do many part-time
faculty. The Dean is responsible for all short-term
faculty appointments (one year or less). Dean
Berke recently created the positions of “senior
lecturer” and “senior critic” to provide three-year
appointments to lecturers and critics who have
made significant contributions to the school
through successive one year appointments. Multi-
year appointments are proposed by the Dean or
found through a search, approved by the School’s
Executive Committee, and reviewed and then
approved by the Provost's Office.

Recruitment & Approval Process for Faculty
Appointments at Yale University

(The following is taken from the 2020 Yale
University Faculty Handbook, Section lll. Faculty
Ranks, Appointments, and Policies: University-
Wide pg 9

Recruitment and Approval Process for Faculty
Appointments Faculty positions are announced,
and nominations for them solicited, in ways

that will ensure appointments of the highest
possible quality, and an appointments process
that is consistent with the University’s goals of
open access and affirmative action. Usually
recruitment for initial appointments will include
advertisements, such as announcements in
professional journals and newsletters and at
professional meetings, as well as contact with
representatives of relevant departments and
schools by letter, e-mail, or telephone. When
general announcements are unlikely to be
successful, departments and schools are expected
to undertake recruiting efforts that reflect the
special characteristics of the position and relevant
pool of candidates. In general, new appointments
to the ranks of professor, associate professor,

and assistant professor, including adjunct ranks,
require written documentation of the entire search
process. This documentation is reviewed by the
Office for Equal Opportunity Programs and

must be approved by the Provost’s authorized
representative before an appointment is offered.
Affirmative Action Deputies are appointed in
each of the professional schools, and individuals
are asked to serve on search committees in the
Faculty of Arts and Sciences, to assist search
committees in their schools and departments
with the recruitment of women and members

of minority groups. More detailed information
about appointments procedures can be found

in memoranda prepared and distributed by

the Provost and Deans of the FAS and the
professional schools.

Equal Opportunity

All official Bulletins of Yale University, including
that of the School of Architecture, include the
following statement:

The University is committed to basing

judgments concerning the admission, education,
and employment of individuals upon their
qualifications and abilities and affirmatively
seeks to attract to its faculty, staff, and student
body qualified persons of diverse backgrounds.
In accordance with this policy and as delineated
by federal and Connecticut law, Yale does

not discriminate in admissions, educational
programs, or employment against any individual
on account of that individual’s sex, race, color,
religion, age, disability, status as a protected
veteran, or national or ethnic origin; nor does Yale
discriminate on the basis of sexual orientation or
gender identity or expression. University policy

is committed to affirmative action under law in
employment of women, minority group members,
individuals with disabilities, and protected
veterans. Inquiries concerning these policies
may be referred to Valarie Stanley, Director of
the Office for Equal Opportunity Programs, 221
Whitney Avenue, 4th Floor, 203.432.0849. For
additional information, see.

87


https://provost.yale.edu/sites/default/files/files/Faculty%20Handbook_8-22-19.pdf
https://equalopportunity.yale.edu

5

Condition

5.1
5.2
5.3
5.4
5.5
5.6
5.7
5.8

5.4 Human Resources and Human Resource Development

Faculty at the Yale School of Architecture

(The following is taken from the Yale University
Faculty Handbook, Section V “School of
Architecture” pg 58-63 updated August 22, 2019:

The School of Architecture offers graduate

and post-professional education in the fields

of architecture and environmental design. It

also offers a program that leads to a PhD. and
programs of study to Yale College students

that may lead to an undergraduate major in
architecture. For the School of Architecture,
policies and practices specified in this section take
precedence over conflicting policies and practices
designated in other sections of the Handbook.

Governance: The Executive Committee is the
governing board of the School and consists of all
tenured faculty members holding appointments
in the School and others appointed by the Dean
from the ranks of associate professor on term,
associate professor adjunct, professor adjunct,
and professor in the practice. The Dean may
invite non-voting members from other ranks at
the School to meet with the Executive Committee
in an advisory capacity. The Executive Committee
participates in the formulation of educational
and administrative policies and reviews proposed
faculty appointments and promotions.

Composition and Ranks of Faculty: The faculty in
the School of Architecture is composed of scholars
and professional practitioners. Faculty members
are expected to devote a portion of their time to
research or practice in their areas of professional
interest and expertise. The faculty is composed as
follows:

Ladder Faculty:

The ladder faculty comprises the ranks of
assistant professor, associate professor on

term, associate professor with tenure, and
professor. With modifications as appropriate for
faculty holding appointments in the School of
Architecture or as modified in this section, ladder
faculty appointments in the School of Architecture
follow the definitions, policies, and procedures for
appointment and reappointment of these ranks
as established for the Faculty of Arts and Sciences

under FASTAP 2007 protocol (see Section IV.H.1).
Appointees within this category are considered
members of the reqular faculty; are considered
full-time faculty members; and are responsible for
teaching and other duties, such as participation
in faculty meetings, juries, School committees,
student advising, and other forms of School and
University service.

Term Appointments: Assistant professor and
associate professor on term are non-tenure
appointments made for a stated number

of years. Initial appointments of assistant
professors are normally for four years. No one
may serve in the rank of assistant professor
for more than seven years plus any extensions
as described in Section Ill.F. The cumulative
time on term appointments in the ranks of
assistant professor and associate professor
on term may not exceed nine years plus any
extensions as described in Section III.F

Tenure Appointments: Associate professor
with tenure and professor are tenure
appointments and are made without term.

Learning Doing Thinking
Symposium
April 2016

Non-Ladder Faculty:

The Adjunct Faculty comprises the ranks of
assistant professor adjunct, associate professor
adjunct, and professor adjunct. Appointees
within these ranks are considered members of
the regular faculty. Appointments in these ranks
are given to those who are active as practitioners
in their professional field, and are defined as
requiring less than full-time participation in
teaching and other activities expected of faculty
holding full-time appointments in the School.
Adjunct faculty will not be appointed to less

than half of full-time employment. Appointments
to these ranks are normally for a term of one

to five years and may be renewed one or more
times without either the expectation or the
promise of tenure. Adjunct faculty members are
responsible for teaching and other duties, such
as participation in faculty meetings, juries, School
committees, and student advising.

Learning Doing Thinking
Symposium
April 2016
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Appointments as Instructor, Lecturer, Senior
Lecturer, Critic, and Senior Critic may be offered
to outstanding scholars and distinguished
professionals who may or may not hold a

rank from another academic institution. Such
appointments may be full- or part-time. Faculty
members appointed within these ranks are
responsible for teaching and may be responsible
for other duties, such as participation in faculty
meetings, juries, School committees, and student
advising. The ranks of instructor, lecturer, or
senior lecturer are normally given to those who
are involved in the teaching of non-design studio
courses, such as lecture or seminar courses. The
ranks of critic and senior critic are normally
given to those who are involved in the teaching
of design studio courses or who are involved

in the teaching of both design studio and non-
design studio courses. Faculty appointed as
senior lecturers or senior critics are expected

to hold advanced standing in their fields and
have four or more years of teaching experience
or its equivalent. Appointments to the ranks

of instructor, lecturer, or critic, may be for a

term of one year or less. Appointments and
reappointments at the rank of senior lecturer

or senior critic may be for a term of up to three
years.

Appointments as Endowed Visiting Professor,
Endowed Professor in Practice, and Endowed
Visiting Fellow may be offered to distinguished
professionals who may or may not hold an
academic rank from another academic institution.
Faculty members appointed within these ranks
are responsible for teaching. Although endowed
visiting professors, endowed professors in
practice,endowed visiting fellows normally are
not required to participate in administrative
responsibilities within the School, those appointed
to these ranks may be required to participate in
faculty meetings, juries, School committees, and
student advising. Appointments at the ranks of
endowed visiting professor and endowed visiting
fellow are normally for a term of one year or less.
Appointments at the rank of endowed professor
in practice are normally for a term of up to five
years and may be renewed one or more times
without either the expectation or the promise of
tenure.

Professors in the Practice will be distinguished
practitioners who demonstrate eminence in the
field, sustained accomplishment, and sustained
activity in their area of practice. They will hold
national or international reputations for their
innovative and transformational contributions to
their practice, through creative work, professional
leadership, practice-centered publications,

or other demonstrations of significant
accomplishment. Exceptional contributions as

a practitioner are the basis of evaluation. This
appointment is not intended for those whose
field of practice is primarily that of teaching or
pedagogy. Appointments in this rank are for
terms of up to five years, with the possibility of
reappointment in accordance with applicable
policies and procedures. Initial appointment or
promotion to this rank will require review by the
appropriate Standing Advisory and Appointments
Committee (SAAC), approval of the Provost, and
approval of the Corporation.

Visiting Appointments may be given to
distinguished scholar-professionals who hold an
academic rank from another academic institution.
Their visiting Yale appointment will carry the
same rank as they hold at the other institution.
These appointments normally carry only teaching
responsibilities and are made in lengths of time
varying from one week to nine months. These
appointments are made in accordance with
Section XVI and are subject to benefit limitations
as described in Section XVIII.D.2.

Brunelleschi + Rossi
Colloquium
September 2017
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Appointment, Reappointment, and Promotion
Policy and Procedures:

Open searches are required to fill initial
appointments within the ranks of ladder and
adjunct faculty. Searches are not required

for appointments to any other ranks or for
reappointments or promotions within the ranks of
ladder and adjunct faculty. Ladder positions are
normally open only to persons who hold the Ph.D.
degree, its equivalent, or an appropriate terminal
professional degree. Rules governing ladder
appointments and promotions are consistent with
FAS policies as described in Section IV under the
protocol for FASTAP 2007. Qualifications for an
initial appointment as assistant professor include
promise of success as a teacher and achievement
as a scholar or professional. Reappointment as
assistant professor requires evidence of success
as a teacher and achievement as a scholar or
professional. To be considered for appointment
or promotion as associate professor on term,
candidates must present original significant
creative and professional accomplishments or
published research and scholarship representing
early demonstrations of disciplinary or
interdisciplinary leadership, excellent teaching and
mentoring of students, and engaged university
citizenship. For candidates being considered

for promotion to associate professor on term,
review criteria shall include, if appropriate, a
statement of professional practice together with
documentation of built or design work.

Term Appointments, Reappointments, and
Promotions:

Proposed term appointments, reappointments,
and promotions to the ranks of Non-Tenured
Ladder, Adjunct Faculty, and Professors in

the Practice are presented by the Dean to

the Executive Committee for review and
recommendation. Voting is limited to members
of the Executive Committee at the rank under
consideration or higher without distinction
between ladder and non-ladder status, e.g.,
all professor, professor adjunct, professor in
the practice, associate professor on term, and
associate professor adjunct members of the
Executive Committee may vote on appointment
or reappointment for an associate professor

on term. The Dean forwards appointments,
reappointments, and promotions recommended
by the Executive Committee to the Provost. If the
Provost approves an appointment, reappointment,
or promotion, in consultation with the Provost’s
Standing Advisory and Appointments Committee
(SAAC) when appropriate, the recommendation is
forwarded to the Corporation for final approval.
Proposed term appointments and reappointments
of one year or less to Other Term Faculty are
made by the Dean and forwarded to the Provost
for approval. Those appointments longer than
one year are proposed by the Dean for approval
by the Executive Committee, with voting as
described in the above section, and then
forwarded to the Provost for approval.

Tenure Appointments and Promotions:

A candidate for appointment or promotion to a
tenure position, whether at the rank of professor
or associate professor, must have attained
distinction of a high quality in scholarly, creative,
or professional accomplishment as demonstrated
by both (i) written or professional work and (ii)
teaching. Candidates for the rank of associate
professor with tenure will be expected to have
produced a substantial body of significant
professional work or have published or have
accepted for publication a substantial work or
body of scholarship. Criteria for promotion shall
include, if appropriate, documentation of built or
design work. Proposed appointments to tenure
as well as proposed promotions from associate
professor with tenure to professor are presented
by the Dean to the Executive Committee for
review and recommendation. Only tenured
members of the Executive Committee at the rank
under consideration or higher may vote. The
Dean forwards appointments and promotions
recommended by the Executive Committee to the
Provost. If the Provost approves an appointment
or promotion, with the advice of the Provost’s
Standing Advisory and Appointments Committee
(SAAC), the recommendation is forwarded to

the Corporation for final approval. Associate
professors with tenure are expected to be
reviewed for promotion to professor within five
year of hire or promotion to that rank. At any time
after seven years have passed from the date of
appointment or promotion to associate professor

with tenure, the Provost, in consultation with the
Dean, may recommend that individual directly to
the Corporation for promotion to professor.

Non-reappointment Notification Policy for Term
Appointments:

Faculty members in the Ladder, Adjunct,

and Professor in the Practice ranks holding
appointments of three or more years shall

receive written notice of non-reappointment at
least one year before the terminal date of the
appointment.Appointments for terms of fewer
than three academic years shall receive notice of
non reappointment at least six months before the
expiration of the appointment. Failure to provide
such notice does not create any right to extension
or reappointment.

For Other Full-Time Faculty in the fifth or

any subsequent year of successive years of
appointment in the non-ladder and non-adjunct
ranks, notice of non-reappointment normally
will be given by December 31 of the final year
of appointment. There is no requirement of
notification of non-reappointment for any ranks
not mentioned above.
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Leave Policy and Procedures:

Leave policies for the School of Architecture
conform in general to those set forth in Section
XVII and Section lll.l. Tenured faculty are eligible
for Triennial Leaves of Absence, Sabbatical Leaves
of Absence, and Senior Faculty Fellowships.
Adjunct faculty and professors in the practice are
eligible for Sabbatical Leaves of Absence after
having taught in those ranks at Yale for twelve
semesters without a paid leave.

Assistant Professors are eligible for a one-
year leave at full pay in the second, third, or
fourth year of teaching at that rank at Yale,
provided they return to Yale for a full year

of teaching. Such leaves are awarded to
assistant professors who present, in the fall of
the previous academic year, a leave proposal
that is evaluated by a subcommittee of the
Executive Committee and then approved by
the Dean and the Office of the Provost. The
leave proposal shall consist of a five-page
single-spaced explanation of the scope and
significance of the proposed research or
professional practice and the opportunities
for publication and realization. It shall
include a detailed plan to achieve the stated
intention regarding research, publication, or
professional practice.

Assistant Professors who are appointed or
promoted to the rank of associate professor
on term are eligible for a one-year leave at
full pay provided that at least two semesters
of full-time teaching in residence have
elapsed since their last leave and that they
return to Yale after the leave for a full year
of teaching. Such leaves follow the same
application process and criteria as leaves
afforded assistant professors.

Research/Travel Funds:

Faculty members may apply to the Dean for
research or travel funds. Over the past 4 years,
these funds have supported faculty projects at
the 2017 and 2020 Venice Biennale and the 2019
Seoul Biennale, as well as faculty work on the
Dreamer Institute in Afghanistan, Stalled!, and

MIXMuseum, a partnership with museums in the
US, UK and Europe to meet the needs of ‘non-
compliant bodies’ organized by Professor Joel
Sanders.

5.4.2 Architect Licensing Advisor

The School of Architecture’s Architect Licensing
Advisor is Phil Bernstein (FAIA), Associate Dean
and Professor, Adjunct. Professor Bernstein

also advises the Career Services Program,
teaches both required and elective courses in
Architectural Practice, and interacts directly with
all students in the MArch program in their third
year. He is knowledgeable and trained in all
issues pertaining to AXP requirements, NCARB
and licensure. He is a regular attendant at the
biannual NCARB Licensing Advisor Summit, and
organizes numerous AXP information sessions
each year, as part of both his required course
on Architectural Practice and the School of
Architecture Career Services Program.

5.4.3 Professional Development on the Faculty

The School of Architecture proudly sustains this
dynamic learning environment by maintaining

an accomplished faculty body experienced in
both academic and professional practice. This
faculty composition reflects the School’s view that
architecture is an intellectual discipline, both an
art and a profession. In addition to teaching,
research and scholarship, many of the regular
faculty maintain independent practices in various
fields, including architecture and urban planning.
The Yale School of Architecture studio tradition is
strengthened by this roster of regular faculty who
are active practitioners in the field of architecture,
equally committed to teaching and practice. In
addition, many of the School’s practicing faculty
are also principals of their own practices, highly
invested in the School, and strengthening the
quality of the School’s education through their
experiences.

The School offers several resources supporting
professional development and continuing
education for faculty. As part of their continuing
education, faculty members are encouraged to
attend all lectures and symposia held at the
School. The School is a registered provider with
the American Institute of Architects Continuing
Education Systems and credit earned by attending

any of the School’s symposia can be reported
to CED Records for AIA members. Certificates
of Completion for non-AlA members are also
available upon request.

The School’s public lecture series also provides
the opportunity for the regular faculty to share
their work with an expanded audience outside
the School. Videos of these well-attended events
are also streamed or available online, expanding
the outreach of faculty work. A number of
Faculty including Anna Dyson, Kyle Dugdale,
Robot A.M. Stern, Stella Betts, and Justin Garrett
Moore have lectured in recent years. The School’s
symposia are also organized by the faculty and
students and provide an important forum for

the School’s faculty to hear and discuss ideas
with the entire architecture community outside
the School. In addition, many self-initiated and
School-supported opportunities abound. Recent
faculty-Initiated symposia include My Bauhaus:
Transmedial Encounters, Natures of Ornament,
and Clouds, Bubbles and Waves.

Faculty of the School are encouraged and
partially supported to participate in scholarly

and professional conferences, such as the Society
of Architectural Historians Annual Meeting and
national and regional ACSA meetings. For eligible
ladder faculty, the Provost’s Office will provide
funds for travel to professional meetings where
the individual is reading a paper or chairing a
session. For tenured faculty, the maximum amount
of reimbursement is $600 per academic year; for
non-tenured faculty, the maximum is $1,200 each
academic year. For non-ladder faculty, travel and
participation is also available and supported at
the discretion of the Dean, see above.

Yale School of Architecture periodical publications
such as Constructs and Perspecta offer faculty
members opportunities to publish scholarly
articles, exhibition reviews, and academic
resedrch. In addition, each year the Yale School of
Architecture publishes several books authored or
edited by faculty members.

The School of Architecture’s Exhibitions program
provides the faculty opportunities to curate shows
and/or display work. These exhibitions enable
the School and the faculty to not only create

new knowledge, but also disseminate it to other

schools and institutions. ol
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Many of the School’s design faculty maintain
significant professional practices locally, in Boston,
and in New York City. Appointments and class
schedules are structured to ensure both quality
teaching and encourage independent practice
and research. The long list of awards won by the
collective faculty testifies to the level of aspiration
expected of the design faculty and communicated
to the students. Sabbatical and leave policies
permit faculty to take time for professional
development, academic development, or public
service. The resumes of the faculty show the
range of their individual achievements in practice,
resedrch and scholarship, critical and theoretical
publications, community and professional service
and academic and professional recognition and
awards. In addition, the faculty is supported by a
strong administrative staff.

The Dean provides funding to faculty for

research and travel. Over the past 4 years, these
funds have supported faculty projects at the

2017 and 2020 Venice Biennale and the 2019

Soul Biennale, as well as faculty work on the
Dreamer Institute in Afghanistan, Stalled!, and
MIXMuseum projects. The University also provides
faculty with opportunities for funding through
such organizations as the Whitney Humanities
Center, which awards the A. Whitney Griswold
Faculty Research Fund and the Frederick W. Hilles
Publication Fund.

The School also awards the Professor King-

lui Wu Teaching Award each year to a faculty
member who combines architectural practice with
outstanding teaching. Recipients are selected by
the vote of graduating students.

The School’s fabrication facilities, digital resources,
and presentation equipment are unparalleled and
provide some of the most advanced technologies
available. These resources are primarily
designated for the School’s academic programs.
Faculty may, however, use these facilities and
equipment for purposes beyond the scope of
course activities upon prior approval of the Dean.
Proposals are evaluated for the projects’ relevance
to the activities of the School, as well as resource
availability and management.

5.4.4 Student Advising and Support

Student Advising and Support are led by the
school’s three Assistant Deans. Assistant Dean
Tanial Lowe is responsibile for offering advice
and guidance related to diversity and inclusion,
discrimination and harassment, and equal
opportunity as YSoA’s Dean’s Designee. Bimal
Mendis, coordinates and leads efforts within the
School of Architecture to shape a more diverse,
equitable and inclusive culture, environment and
pedagogy as Assistant Dean for Diversity, Equity
and Inclusion. Eeva-Liisa Pelkonin coordinates
academic advising (both peer to peer, and
faculty-student) as Assistant Dean of Academic
Affairs. She advises students on how to meet their
individual academic goals on an individual basis
and attends to students’ overall wellbeing on both
individual and collective level.

The three-year MArch degree curriculum is
specifically structured to provide students coming
from a variety of backgrounds with thorough and
rigorous preparation for careers as architects.
Goals concerning intellectual and personal
growth are integral to this process.

The School emphasizes the importance of being
educated by leading practitioners who maintain
active practices and the School maintains a
constant debate and dialogue on the state of
architectural practice from the studio critiques to
the lecture series.

It is the stated goal of most entering students at
the School of Architecture to become independent
practitioners, and a high percentage of the
School’s graduates have achieved that goal via
professional education and registration. According
to the 2021 Alumni survey, 72% of alumni have
practiced in the field of Architecture. The structure
of organizations that control licensure, including
NCARB and AXP, and the legal and ethical

issues concerning the profession, are covered in
the required course Architectural Practice and
Management (2031a).

The Yale School of Architecture is a tight-knit
community, and the School strives to maintain

a close relationship between faculty and
students. Nothing is more critical to fostering this
environment, an important benchmark of the

School's approach to architectural education,
than the size of the School and its classes. In each
design studio, regardless of level, the average
faculty to student ratio is 1:10. Seminars are
capped at 12 students to ensure that discussion
and participation is fruitful and stimulating.

All faculty are required to maintain office hours,
attend faculty meetings and other events as
specified in their appointment letters. Faculty

at every level are likewise expected to advise
students, in addition to their other responsibilities.

Teaching assistantships and fellowships allow
faculty and students to interact in other ways.
Students gain important teaching experience
and/or more advanced knowledge, under the
guidance of faculty. The one-on-one working
relationships fostered by these collaborations
are mutually beneficial for both students and
faculty members. In addition to the teaching
assistantships for graduate courses in the School
of Architecture, Yale has the distinct benefit of
supporting a liberal arts undergraduate major.
Undergraduate architecture courses are taught
by the same faculty as the graduate school, and
offer highly competitive teaching fellowships.
Student Teaching Fellows have the opportunity
to work with faculty to lead sections and
workshops, give presentations, provide design
instruction, and discuss curriculum. YSoA typically
lists approximately 80 TA and TF positions each
semester.
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Mental Health:

In the Spring 2021 semester, Krista Dobson was
hired as a full-time non-clinical counselor for the
Schools of Art, Architecture, and Drama.

This new position supports students with short
term mental health and wellness needs including,
but not limited to, development of strategies
related to time and stress management, conflict
resolution, social and cultural belonging, and
self-care. As a non-clinical counselor, she partners
both with Yale Mental Health to refer students
with immediate and long-term clinical needs, as
well as each School’s Title IX Coordinator to refer
students to the appropriate Yale resources for
these concerns.

Yale Health provides all students enrolled at least
half time in a degree program with counseling
and other mental health-related services
completely free of charge, regardless of whether
they have waived Yale Health coverage. The Yale
Health website states:

“Yale Health Mental Health & Counseling provides
free, confidential mental health treatment

to members of the Yale student community.

We offer a wide range of services including
individual therapy, group therapy, and medication
consultations and management.... We have a
long history of providing quality treatment to

Yale students and understand the challenges
facing students today. We partner with you to
understand the issues you are facing and to
develop a plan for treatment that will help you
gain the insight and skills to thrive at Yale.”

Career Services:

The career services program organizes a series
of workshops, panels, lectures, recruiting events
and online resources to help prepare students
for career opportunities after Yale. The schedule
is reviewed and tailored each year, responding
to student needs and general market conditions.
Due to the extraordinary circumstances of
COVID-19, the 2020-2021 calendar was adjusted
to be done remotely. Additional programming
was added to respond to the abrupt changes
students were facing including the development

of an Alumni/Student mentorship program. Events
and workshop for the 2020-2021 academic year
included:

Fall 2020

Documentation Workshop with Luke
Bulman

Presentation which outlines tools and
tactics for documenting work effectively and
prepping it for portfolio use

Formatting Materials with Luke Bulman
Presentation which outlines book formatting,
page layout techniques and typography for
student portfolios

Changes in Office Functionality & Work
Culture Panel

Discussion with alumni about work culture
during the pandemic and forecasting a post-
covid workplace

Yale Women in Architecture Panel Discussion
Part of a larger series, this panel explored
alternative Careers to Architecture in the
Visual Arts

Spring 2021

Resume and Cover Letter Presentation with
Luke Bulman

Presentation and discussion on resume, work
sample and cover letter layout and content

Employment Strategy and Opportunities in
Today’s Market with Phil Bernstein

Zoom Interview & Networking Etiquette
Panel with alumni in different office settings/
current students about how to present work
digitally and what has worked best for them

Salary Negotiation Presentation with Nancy
Alexander

Presentation on contract negotiation, ins

and outs of contracts for different roles /
internships

Virtual Career Fair

Historically a 1.5 day event held at the

school in New Haven, this year’s Career

Fair was held virtually with 49 participating
architecture firms. Firms were asked to give
brief presentations allowing students to

ask questions and “meet” them informally.
Students then submitted resumes and work
samples to the YSoA career services team
which compiled and sent them to the 49
participating firms. Interview dates and
format were determined by firms. The fair was
open to last year's graduating class since they
missed out on the Career Fair in Spring 2020.

Perspecta 50 Launch Party
Van Alen Institute
Event, 2017
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5.5 Social Equity, Diversity, and Inclusion

In July 2020, Dean Deborah Berke described

the Yale School of Architecture’s commitment to
social equity, diversity, and inclusion in a letter
addressed to the entire School community, and
published on the School website. Penned in the
context of widespread nationwide protests against
police brutality stemming from the murder of
George Floyd by officers of the Minneapolis police
department, and in response to demands on the
part of students and alumni that the School of
Architecture address its ongoing complicity in the
perpetuation of structural racism in the American
university -- and in the field of Architecture,
specifically -- Dean Berke’s letter lays out a
pointed strategy for addressing the inequities

still endemic to the architecture profession and
architectural education, addressing the need for
clear-eyed analysis, critique, and reform of the
School’s approach to faculty hiring, curriculum
development, and student support. The following
is excerpted and adapted, in part, from this
document.

5.5.1] Commitment to Diversity, Equity, and
Inclusion

The complicity of the built environment in
reinforcing the racial injustices in our culture
requires structural change. We must challenge
and dismantle racism through action.

Consequently, the school administration is
working together with faculty to develop more
inclusive teaching methods, more expansive
topics, and more diverse sources to draw from
in scholarship and design. We are working

in partnership with students to move forward
with curricular change, as well as increasing

our support for their organizations. We have
been listening to alumni and learning from

their experiences while at the school and in

the profession since graduating. And we will be
asking the University Administration to increase
the financial support they provide for the urgent
work we need to do, including the re-opening of
our faculty searches and the hiring of an Equity
and Diversity Officer. We have engaged Michelle
Wonsley-Ford of the Center for Racial Justice in
Education as an advisor.

This work is ongoing, but begins with a
commitment to dismantling inequities in the
school’s culture and curriculum, and to increasing
access for BIPOC students. It continues by
expanding our collective engagement on issues
of race and inequity in the areas of architectural
education and professional practice, thereby
contributing to the construction of a more
equitable, inclusive, and fundamentally just built
environment.

This work was coordinated by Associate Dean
Sunil Bald, working closely with faculty curricular
teams and students from the Yale chapter of the
National Organization of Minority Architecture
Students (NOMAS) and Equality in Design (EID)
who have energetically coordinated town halls to
collect student input and ideas.

5.5.2 Faculty and Curriculum

Broadly speaking, in terms of the curriculum and
faculty, we will:

+  expand the number of courses that
explore inequalities of the built
environment

* commit to diversity in lecturers, jurors,
visiting faculty

*  ensure that our academic environment
aligns with our values

* expand and strengthen our efforts to hire,
promote, and retain a diverse faculty

*  continue to hire and support faculty
with expertise in urban inequality,
environmental injustice, accessibility, non-
western and non-colonial architectural
history and theory, and community
engagement

5.5.3 Student Support
For our students, we will:

*  continue to increase the funds available
for financial aid

+  continue and expand our efforts to
diversify the student body

* actively recruit students from Historically
Black Colleges and Universities and
public universities with diverse student
bodies

* grow funding for student groups including
NOMAS and EID and increase targeted
recruitment efforts by creating a new
annual fund donation option dedicated
to Diversity | Equity | Inclusion

* do more to foster a more equitable,
supportive, and inclusive learning
environment with classes and discourse
with relevance to people of all
backgrounds

For our educational environment, we will:

*  recognize the narrow focus of the models,
drawings and artifacts in our building
and expand and diversify it

+ diversify our exhibitions

* address the non-neutral nature of
iconography specific to the representation
of architecture and architectural
education

School of Architecture Strategic Plan

The Strategic Plan lays out a number of goals
and actions prioritizing the construction and
maintenance of a diverse and equitable culture at
the School of Architecture. These include:

*  Address issues of social justice and
climate change in the built environment

*  Secure funding for all to graduate without
tuition debt

*  Continue building a culture of belonging

*  Attract and support a diverse community
of students who will be prepared to lead
and influence the future of the discipline.

*  Attract, support, and develop a diverse
body of leading architectural educators.
To this end, appoint more junior
faculty, diversify high-visibility senior
appointments, and work to improve
retention among faculty of color.

*  Model a culture that sets the standard
for contemporary architectural education,
practice, and research.

*  Model a culture characterized by
diversity, engagement, and supportive
climate, setting the standard for
contemporary architectural education
and practice.

94



5

Condition

5.1
5.2
5.3
5.4
5.5
5.6
5.7
5.8

5.5 Social Equity, Diversity, and Inclusion

Student and Faculty Demographic Change

YSoA is striving to improve the representation

in its student ranks. Between the 2015-2016 and
2020-2021 school years, the share of international
students has increased from 28% to 53%. Last
year, international students hailed from 27
different countries and joined a community of
over 6,000 international students and scholars
working across the University. Among YSoA
students who are US. Citizens, 6% identified as
Black or African American last year (up from

1% in 2015-2016), 7% as Hispanic (11%), 17% as
Asian (11%), and 6% as multi-racial (4%). Detailed
statistics on student enrollment by race/ethnicity,
gender, and nationality from 2014-202I can be
found here. While complete statistics for the 202I-
2022 school year are not yet available, the 2021-
2022 incoming MArch | class of 76 students is 62%
International and 38% are US Citizens. Among
these two groups combined, 9% identify as Black,
8% as Hispanic, 46% as Asian, and 31% as White.

Given the presence of tenured professorships,
turnover on the faculty is a slower process,
however the percentage of women has increased
from 29% to 40% since 2016. In 2020-2021, Visiting
Professors were nearly evenly split with 13 men
and 12 women joining the school with short-term
appointments. In 2016, the faculty was 89% White,
9% Asian, 1% Black or African American, and

1% Hispanic/Latinx. This past year, the faculty
was 78% White, 11% Asian, 4% Black or African
American, and 7% Hispanic/Latinx. The school
has made significant strides in several areas over
the last two years, including hiring five Black
faculty and initiating new collaboratively taught
shared seminars - with Morgan State University
each fall, taught by Justin G Moore, and with
Howard University each spring taught by Jerome
Haferd and Curry Hackett.

5.5.4 Equity and Access at Yale University

A list of the expansive set of University Wide
resources and the role they play in relation

to YSoA is included in PC.8 Social Equity and
Inclusion. In addition, YSoA and Yale’s policies and
planning support the goal of providing equity and
access in a number of ways.

Yale University Faculty Excellence and Diversity
Initiative (FEDI)

In November 2015, President Peter Salovey

and then Provost Ben Polak announced that

Yale would contribute more than $50 million in
resources to build on the excellence and diversity
of our faculty, university-wide. In December 2019,
President Salovey announced that he and the
Provost are extending this initiative for another
five years. In the Office of the Provost, the Faculty
Development and Diversity team is responsible
for implementing this initiative, which includes the
following components:

Recruiting exceptional faculty to Yale:

As the cornerstone of this initiative, the Provost’s
Faculty Development Fund will provide support
for select ladder faculty and presidential visiting
fellows who would enrich diversity or contribute
on another dimension of strategic importance to
the University.

Faculty Development Guidelines:

To support best practices in faculty searches,
tenure and promotion processes, and to cultivate
faculty leadership, the Faculty Development and
Diversity team continues to expand resources and
programmatic offerings, including:

*  Workshops for faculty search committees
on best practices for faculty searches

*  Guidelines for generating diverse and
inclusive candidate pools

*  Workshops for tenure and appointments
committees on inclusion and implicit bias

*  Workshops for decanal search
committees on inclusion and implicit bias

*  Resources on implicit bias

*  Poorvu Center for Teaching and Learning
Diversity and Education Series

*  Workshops on negotiation skills for
women academics and work-life balance

Support the pipeline to faculty excellence and
diversity through new and enhanced programs
for PhD students:

We are committed to expanding and developing
the pool of young scholars who will contribute to
the excellence and diversity of future generations
of faculty. Yale sponsors a number of “pipeline
programs” that help our students and alumni
transition into graduate programs and into the
academy, including the Edward A. Bouchet
Fellowship, the Mellon Mays Undergraduate
Fellowship Program, the James and Mary
Pinchot Fellowship at the School of Forestry &
Environmental Studies, and the Diversity Fellows
program in the Graduate School’s Office for
Graduate Student Development & Diversity.

Still Facing Infinity: The Tectonic Sculptures of Erwin Hauer
Exhibition
August 2019
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To expand on these efforts, the Faculty
Development and Diversity team has partnered
with the Graduate School of Arts and Sciences to
create the Emerging Scholars Initiative supporting
recruitment and retention of outstanding
graduate students who demonstrate outstanding
academic promise and achievement and whose
backgrounds and/or research interests contribute
to this pipeline:

* 15 Dean’s Emerging Scholars Fellowships,
providing renewable supplemental funding to
incoming PhD students

* 10 competitive Dean’s Emerging Scholars
Research Awards, providing one-time awards
to support conference and/or field work
expenses for current PhD students

* 6 Dean's Emerging Scholars post-
baccalaureate pre-PhD fellows who pursue a
one-year research education program

University-wide Participation:

Diversity and inclusion are shared responsibilities,
and this initiative builds on many effective
programs already under way in schools and
departments across the University.

For information on the demographics of Yale
faculty, see here.

Yale University Equal Opportunity Statement

The University is committed to basing

judgments concerning the admission, education,
and employment of individuals upon their
qualifications and abilities and affirmatively
seeks to attract to its faculty, staff, and student
body qualified persons of diverse backgrounds.

In accordance with this policy and as delineated
by federal and Connecticut law, Yale does not
discriminate in admissions, educational programs,
or employment against any individual on account
of that individual’s sex, race, color, religion, age,
disability, status as a special disabled veteran,
veteran of the Vietnam era or other covered
veteran, or national or ethnic origin; nor does Yale
discriminate on the basis of sexual orientation or
gender identity or expression.

University policy is committed to affirmative
action under law in employment of women,
minority group members, individuals with
disabilities, special disabled veterans, veterans of
the Vietnam era, and other covered veterans.

Inquiries concerning these policies may be
referred to Valarie Stanley, Director of the Office
of Institutional Equity and Access, 221 Whitney
Avenue; 3rd Floor, 203-432-0849.

Title IX of the Education Amendments of 1972
protects people from sex discrimination in
educational programs and activities at institutions
that receive federal financial assistance.
Questions regarding Title IX may be referred to
the University’s Title IX Coordinator, Stephanie
Spangler, at 203.432.4446 or at titleix@yale.

edu, or to the U.S. Department of Education,
Office for Civil Rights, 8th Floor, 5 Post Office
Square, Boston MA 02109-392I; tel. 617.289.0111, fax
617.289.0150, TDD 800.877.8339, or ocr.boston@
ed.gov.

Students Posing on Roof with Apples
Rudolph Hall

5.5.5 Adaptic Environments and Different
Abilities

Student Accessibility Services (SAS, formerly the
Resource Office on Disabilities) is a University-
wide resource that facilitates individual
accommodations for all students with disabilities
throughout the entire University, and by so

doing, works to remove physical and attitudinal
barriers, which may prevent their full participation
in the University community. Section 504 of the
Rehabilitation Act of 1973 and the Americans with
Disabilities Act guide much of our work.

In addition, the needs and rights of those with
different physical and/or mental abilities is
explored in the curriculum in courses including
Body Politics: Designing Equitable Public Space
(ARCH 3290a) and the symposium, Non-
Compliant Bodies: Social Equity and Public Space,
which was convened by Joel Sanders and Susan
Stryker, who assembled a cross-disciplinary
group of designers and scholars to explore

the relationship between architecture and the
demands for social justice voiced by people who
have been marginalized and oppressed on the
basis of race, gender and disability.

Advanced Design Studio - Walter Hood Midterm
Student: Gabriel Gutierrez Huerta
Spring 2020
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5.6.1 Rudolph Haill: Studios

The School’s activities are centered in its landmark
building, Paul Rudolph Hall (formerly the Art &
Architecture Building), designed between 1958
and 1963 by Paul Rudolph, who was then the
chairman of the Department of Architecture.

In 2007-2008, Paul Rudolph Hall underwent an
extensive renovation overseen by Gwathmey
Siegel and Associates Architects.

The design of this landmark building fosters the
open and collaborative environment of discussion
and discourse that is vital to the School’s learning
culture. The design studios take advantage

of light-filled, loft-like open floors. Students’
individual workstations surround common areas
where group discussions and reviews take

place. Studios are located on the top four floors
(fourth, fifth, sixth, and seventh floors). Graduate
studios occupy all of these spaces, except for a
portion of the seventh floor occupied by the Yale
College undergraduate architecture majors. Each
graduate student is provided with a workstation
comprised of two worktables, a 3-drawer
cabinet, a drawing drawer, a rolling desk chair, a
computer, twin monitors, and desk lamps.

5.6.2 and 5.6.3 Rudolph Hall: Learning and
Working Environments

Floors four and six each have a large jury review
space in the center; the seventh floor has two
jury review spaces. These review spaces are
reserved for pin-ups, discussions, and juries, but
are also used, formally and informally, almost
continuously. These open review spaces, centered
in the midst of open studio spaces, enable

Yale'’s pluralistic approach to the teaching of
architecture to flourish and shine. The School’s
objective of providing students the opportunities
to become well acquainted with a wide range

of contemporary design approaches is on daily
display for all, faculty and students alike, to learn
from. The School’s Gallery and Hastings Hall,
support the School's packed exhibitions, lectures,
symposia and events calendar. In addition to the
formal academic learning environment,

accommodated for and encouraged by the
building’s spaces, review “pits” are frequently
appropriated by students and faculty alike for
informal extracurricular activities, including panel
discussions, screenings, informal exhibitions, and
social interaction. These all contribute to the
unique collegial environment at Yale School of
Architecture.

The third floor consists of a conference room
and administrative and faculty offices. There
are additional faculty offices on the fifth, sixth,
and seventh floors. The second floor includes
our Exhibitions Gallery and Exhibitions Office.
The School has two large classrooms, one on
the second floor and one on the sixth floor; two
seminar rooms, one on the second floor and
one on the seventh floor; a drawing studio in
the basement; two computer labs, one in the
basement and one on the sixth floor; and the
main lecture hall, Hastings Hall, located on
both the basement and sub-basement floors. In
addition, when needed, the School has access
to the classrooms in the Loria Center next door,
home to Yale’s History of Art department. The
Robert B. Haas Family Arts Library is located on
the basement and first floors of the complex,
spanning both Rudolph Hall and Loria.

All of the School’s eight classrooms and labs
are outfitted with a digital projector, motorized
screen, a school workstation, a DVD player
and a touch screen Creston control system.
The classrooms also have the ability to allow a
laptop to be connected to the projector. Most
classrooms also have a document camera
(digital version of an overhead projector) and
video conferencing equipment. In addition, the
School has nine 50” and 60” LCD presentation
monitors located throughout the studio floors.
These presentation screens are connected to a
school workstation and are also equipped with

various video conferencing technologies. They are
available for student use 24-7. In 2020, the School

also overhauled its audio and visual systems in
Hastings Hall, the main lecture hall, including an
enlarged projection system, two high definition
video projectors, and a new microphone system.

The School’s Fabrication Labs and Imaging

Lab are located in the sub-basement. In the

last decade, a huge explosion of technologies

in digital drawing and digital fabrication has
revolutionized the way architecture schools and
offices operate. The School has made it a priority
to bring these new and exciting technologies
into the School and to place them directly in the
hands of the students. Under the leadership of
Timothy Newton and Nathan Burnell, the Yale
School of Architecture has become the standard
by which many other schools of architecture
evaluate their facilities. However, as technologies
mature and become commonplace in architecture
schools and architecture offices across the world,
the School has shifted its emphasis from simply
attaining new software and equipment to finding
ways to better fold these technologies into the
curriculum and culture. The School continues

to invest heavily in digital media technology,

but now with more focus on providing the right
technology to meet the ever more specific
demands placed on it by students and faculty.

As part of the budgeting process, the University
requires the School to put aside money and, by
extension, create an endowment for renovation
and modifications that will inevitably be required.
These funds guarantee that the building, as

one of the school's most crucial assets, will be
maintained in excellent condition on a continuing
basis. Recent projects paid for in this manor
include maintenance to the roof, upgrading the
dust collection system and re-carpeting the entire
building.
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Fabrication Labs:

Graduate and undergraduate students use the
School’s fabrication shops in support of studio
and course work assignments, as well as for
independent projects. They include fully equipped
facilities for building models, fabricating furniture,
sculpting, and exploring building systems.
Students work with a wide variety of materials,
including wood and wood products, plastics, and
ferrous and nonferrous metals. Beyond the normal
fabricating equipment and tools usually found in
wood and metal shops, the School’s equipment
includes laser cutters, a waterjet cutter, three-

axis CNC mills, a five-axis robotic-arm CNC mill
with a six-foot reach, a digitally controlled foam
cutter, and plastic 3-D printers. Students with shop
experience may apply to the fabrication shop’s
coordinator for positions as shop monitors.

In addition to these facilities in the School of
Architecture, Yale has a machine shop in the
Chemistry Lab that offers a course on machining.
Gibbs Lab offers machining services to students
at reasonable rates and sells a range of industrial
materials. The New Haven area boasts a large
number of suppliers of all types of materials.

All incoming students take the Summer Shops
Techniques Course during the week before classes
begin. This intensive course teaches students how
to work safely in the shop while exposing them to
a wide range of tools and procedures. During the
year, staff is available to assist students with their
projects. Individual instruction is always available
from the staff and monitors. First-year MArch |
students use the fabrication shops to fabricate
elements for the Building Project.

5.6.4.2 Fabrication Equipment:

Analog items:

Saw stop table saw

16” joiner

24" helical planer

24" Thickness Sander

4 — drill presses

2 — chop saws

5 - bench sanders

1 spindle sander bench

1 spindle sander

1 vertical belt sander 1”

1 horizontal belt sander 6”

1 mortise

2 scroll saw

1 clamp rack (60 Bar Clamps various sizes)
1 lamination vacuum bag

Hand tools (wide variety)

1 wood lathe

1 panel saw

2 large SCMI band saws
Formech vacuum thermoformer
1 TIG welder

2 MIG welders

1 arc welder

2 oxy/acetylene torches

TOS testing machine

1 Clausing metal lathe

1 Acer Bridgeport mill

2 horizontal bandsaws

1 Baliegh tube bender

1 solid linear bender

1 electromagnetic brake

1 3inl sheer?brake/metal sheet roller
1 Scotchman ironworker 50 ton, 5 station
brake/sheer/punch

1 44" sandblasting cabinet

1 Metal Ace English wheel

1 metal bandsaw (upright)

3 grinders bench

Multiple abrasive cut off wheels
1 walk in spray booth

1 hand plasma cutter

Acorn Table

Shop Orientation for Incoming Students
Fabrication Lab
Summer 2018

Shop Orientation for Incoming Students
Fabrication Lab
Summer 2018
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CNC driven:

2 Roland MDX 540 bed mills, 3 axis

2 Patriot 4'x 8 x 10" 3 axis bed mill

1 water jet cutter (20"x40”)

1 Kuka robot (6axis), 7th axis via turntable
Kern Coherent laser cutter, 50"x52" bed, 34"
capacity cut

Foam cutter 12'x10’x10’

Digital Media Facilities:

Digital media and integrated information systems
are an integral part of the School’s curriculum.
The School provides students with a high-quality
and robust information infrastructure, including
roaming server space. The School has its own
proprietary digital media facilities that consist

of a centralized server-pool for high-quality
distributed information systems, two advanced
computer labs, dedicated printing rooms

and plotting clusters throughout the School,
architectural software solutions, and integrated
design tools. All students are provided with

a high-end computer workstation, equipped
with all of the school’s software, and dual LCD
monitors. The School also provides facilities

and resources for students’ design, research,
computational, communication, and fabrication
needs. In addition, wireless access points are
located throughout the studios and classrooms to
allow students, if they desire, to supplement their
school-supplied computer with their own laptop.
The School provides large mobile LCD screens
with workstations, digital cameras, large-format
plotters, 2-D and 3-D printers, and scanners for
individual student use. These facilities are open
to all students and faculty of the Yale School of
Architecture.

The digital media department supports all
aspects of the design and fabrication process

to allow students to explore design in various
phases and in different representational means.
Personal interaction between students and faculty
at the studio desk and in the lab encourages
experimentation through all forms of study and
representation through studio and all courses.

In addition to the individual student workstations,
the School has a digital media lab located in

the sub-basement. The lab is used for general
software instruction. It is equipped with 35
workstations, each installed with all of the
School’s software. In addition to bringing in new
technologies, the school actively replaces and
expands its existing digital media infrastructure
on a constant basis to ensure that the School and
the students are always on the leading edge of
technology. The School has provided a computer
at each student’s desk installed with all the
School’s software.

Despite these significant resources, the School is
constantly monitoring usage, particularly during
peak demand periods before reviews. As a case
in point, the School has recently replaced its older
print tracking system with PaperCut. This system
not only makes it easier for students to track their
printing costs, it reports on the equivalent number
of trees that have been used by a student’s
printing activities, hopefully encouraging students
to print only what they really need.

Shop Orientation for Incoming Students
Fabrication Lab
Summer 2018

~uy7y

Student Operates 5-Axis CNC Mill
Fabrication Lab
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5.6.4.4 Advanced Technology Equipment:

Workstations:

Students, studio, classrooms, labs, presentation

(pits), equipment

HP Z240 Workstation: Quantity 350
Processor: Intel Core i7 6700 @ 3.40Ghz
RAM: 32GB DDR4

Video Card: NVidia Quadro M2000
Hard Drive: 1TB SSD

Faculty, staff, signage, equipment

Intel NUC Workstation: Quantity 105
Processor: Intel Core i5 8259U @ 2.30GHz
RAM: 32GB DDR4

Video Card: Intel Iris Plus 655

Hard Drive: 1TB SSD

Faculty, clusters, virtual workstations,
equipment

Dell T3600 Workstation: Quantity 65
Processor: Intel Xeon E5 1620 @ 3.60GHz
RAM: 16GB DDR3

Video Card: NVidia Quadro 2000

Hard Drive: 500GB SSD

Monitors:

Students (studio graduate)
2 x Dell 23" 1080P monitors

Students (studio undergraduate)
1 x Dell 20” 1080P monitor

Labs, equipment, faculty, staff, signage,
clusters
Various monitor types and sizes: 1080P, 4K

Printers and Plotters:

2 HP Designlet Z6800 plotters with 60” wide

roll capacity (bond)

4 HP Designlet T7200 plotters with 42” wide
roll capacity (bond)

4 HP Designlet T7200 plotters with 24” wide
roll capacity (Bristol)

4 HP Designlet T1700 plotters with 44" wide
roll capacity (manual feed)

1 HP Designlet T795 plotter with 42” wide roll
capacity (clear mylar)

1 HP Designlet T795 plotter with 42" wide roll
capacity (semi-gloss)

1 HP Pagewide XL 5000 with 36" wide roll
capacity (draft bond)

4 Kyocera CS 555Ici KX BW and color (up to
11x17 with color scanner)

2 HP Laserlet M750 11X17 (clear and frosted
Mylar)

1 HP 5200 BW (up to 11x17, PHD)

2 HP Office Jet Pro 7720 (up to 11X17 manual
feed)

Various desktop printers for faculty and staff
4 Rotatrim 60" paper cutters

3D Scanners:

1 Artec Eva

1 Artec Spider

1 HP Sprout with built-in 3D scanner

1 HP Z 3D scanner

1 HP Pro S3 structured light scanner

2 Occipital Structure sensors with iPad Pro

3D Printers:

1 3D Systems Prolet 360 powder printer

1 Stratasys Dimension SST 768 plastic printer
1 Stratasys Fortus 250 plastic printer

1 3D Potter Micro 8 clay printer

1 Prusa i3-MK3S plastic printer

1 Photocentric LC Pro resin printer

4 Lulzbot Taz 6 infused plastic printer

1 Lulzbot Taz 6 bring your own filament printer
2 Ultimaker S5 dual extrusion plastic printer
37 Ultimaker 2 plastic printer

10 Ultimaker 2 Extended plastic printer

Cameras: Checkout equipment for students

16 Nikon D5600 SLR cameras with 28-55mm
lens and 55-200mm lens

4 Sony 4K Handycam camcorders

1 Panasonic Professional AVCHD camcorder
2 GoPro Fusion 5K

1 Osmo Pocket

1 Kodak PixPro SP 360 4K

4 Kodak PixPro SP 360

1 Ricoh Theta S

1 Ricoh Theta V

6 Microsoft Kinect cameras

1 Telephoto Zoom lens

1 Sigma lens

2 52mm wide angle lens

6 Logitech 1080P webcams

8 tripods

2 IKAN smartphone/GoPro gimbals

Other checkout equipment for students:

17 Microsoft Surface Pro tablets

1 mobile VR kit with Oculus setup and high
powered laptop

3 mobile VR kit with HTC Vive Pro setup and
high powered laptop

3 backlit drawing boards

1 Hisonic portable PA system

15 Wacom Bamboo drawing tablets

2 Wacom Cintiq 13HD tablets

3 DBPower T20 portable mini projectors

1 Optoma GT1080 projector

1 portable projector screen

7 voice recorders

6 portable DVD writers

2 portable BluRay writers

10 portable remote presenters

16 Sunnypeak VR headsets

6 portable adjustable stands

3 portable multifunction USB card readers
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Fabrication Equipment:

4 Universal PLS laser cutters with 4" lenses
4 Universal PLS laser cutters with 2" lenses
and air assist

1 Kern Industrial Laser Cutter

2 Roland MDX 540 3-axis CNC Mills

2 Patriot freedom 4X8 3-Axis CNC Mills

1 Flow Bengal Waterjet

1 Croma foam cutter

1 Kuka 5-axis robot and turntable

1 Mimaki CF2 digital cutter

Mobile Presentation Screens:

12 85” 4K LCD monitors on adjustable mobile

carts
Scanners:

2 Epson Expression 12000 XL 11X17 flatbed
Wide Format Scanners:

1 HP Designjet HD Pro 42"
1 Contex SD 3600 36”

1 HP Pagewide XL 5000 plotter (functions as a

36" scanner)

Software: (All software listed below is installed

on every student-facing workstation):
Operating System: Windows 10
2D software:

Autodesk Autocad
Autodesk Sketchbook
Pepakura Designer

3D Modeling software:

AutoCAD Map 3D
Autodesk 3D Studio Max
Autodesk Design Assistant
Autodesk Maya

Autodesk Motion Builder
Autodesk Mudbox
Autodesk Recap
Autodesk Revit

FreeCAD

Rhinoceros
Sculptris
Sketchup

Z Brush

Business and Productivity software:

Adobe Acrobat
Adobe Bridge
Adobe InCopy
Microsoft Access
Microsoft Excel
Microsoft OneNote
Microsoft Outlook
Microsoft Powerpoint
Microsoft Publisher
Microsoft Word
Skype

Engineering and Sustainability software:

SAP2000

3D Printing and Fabrication software:
3D Print

Autodesk PowerMill

Codebreaker

Flow Cut and Flow Path

MadCAM for Rhinoceros

Slic3r

Graphics and Web Design Software:

Adobe Animate
Adobe Dreamweaver
Adobe lllustrator
Adobe InDesign
Adobe Lightroom
Adobe Photoshop
Gimp

Inkscape

Scribus

Rendering and Video Software:

Adobe After Effects
Adobe Audition
Adobe Media Encoder
Adobe Prelude

Adobe Premiere Pro
Brazil for Rhino

Camtasia Studio
Enscape

Keyshot

Lumion

Maxwell

V-Ray for 3D Studio Max
V-Ray for Rhino

VLC

Utility Software:

7zip

Arduino IDE
Ghostscript
Infrarecorder
Papercut client
Processing
TreeSize

Web Browsers and FTP Software:

Chrome

Edge

Firefox

Internet Explorer
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Yale Center for Ecosystems in Architecture

The Center of Ecosystems in Architecture (CEA)

is a joint academic initiative between the Yale
School of Architecture and The Yale School

of the Environment. CEA unites researchers
across multiple fields in the development of
transformative systems for the Built Environment,
purposefully prioritizing the requirements of
living ecosystems towards the development of
innovative methods for buildings and cities that
support biodiversity with clean energy, water,
and materials. Led by Professor Anna Dyson, the
center’s goal is to leverage the ongoing explosion
of knowledge in life sciences and information
technology to fundamentally re-inform the built
environment process, which is currently the sector
responsible for the largest consumption of toxic,
non-renewable resources and greenhouse gas
emissions globally.

Together with partners in the Architecture,
Engineering, and Construction (AEC) Industry,
YALE CEA seeks to address the complexity of
transitioning global construction patterns by
uniting deep expertise of current practices with
radically new socio-economic and technical
approaches. YALE CEA is purposely putting the
scientific inquiry of living ecosystems behaviors at
the forefront of the research and development of
transformative Built Environment Systems.

The Yale Urban Design Workshop

The Yale Urban Design Workshop (YUDW) is

a community design center based at the Yale
School of Architecture. Students and faculty from
the School work with communities all across the
state of Connecticut, and even internationally. The
program provides planning and design assistance
on projects ranging from comprehensive

plans, economic development strategies, and
community visions to the design of public spaces,
streetscapes, and individual community facilities.
Clients include small towns, city neighborhoods,
planning departments, Chambers of Commerce,
community development corporations, citizen
groups, and private developers. Students are
encouraged to become involved with the YUDW
during the academic year or as paid employees

during the summers. Recent projects include
“Resilient Bridgeport,” a prospective study of
coastal resilience strategies for Bridgeport, CT,
developed in collaboration with Waggoner & Ball
Architecture/Environment, of New Orleans, LA;

a study of the area around Union Station in New
Haven'’s Hill neighborhood; and the “Thames River
Heritage Park Plan” for the cities of Groton and
New London.

University Resources and Facilities

Finally, students at the School also have access to
a number of university facilities listed below.

The Center for Collaborative Arts and Media
(CCAM) is a media laboratory, open to all
members of the Yale community, exploring
intersections of art, science, and technology
through research, programs, and exhibitions.

A unit of Yale College Arts, CCAM focuses on
guiding students, faculty, and collaborators in
expanding and exploring all manner of projects.

Located at 149 York Street in New Haven, just
down the street from YSoA, the 5,000 square foot
space boasts state-of-the-art facilities, including a
motion capture studio, immersive media research,
projection mapping system, creative suites,
computerized audio and light systems, video
studio, equipment lending library, wide-format
printers, open workspace labs, and exhibition
gallery.

CCAM creates opportunities and room to

play with ideas. There is an open door policy:
resources are available to all Yale students,
faculty, and staff. The projects brought in can

be in development or in progress, or completed
and shared. Programming is free and open to
the Yale community with select programs open
to the public. Beyond the Yale campus, CCAM
also holds special events and partner exhibitions
nationally and abroad.

Dana Karwas, the director of CCAM, is trained
as an architect, and teaches two courses in the
School of Architecture:

2222a The Mechanical Eye

2238b The Mechanical Artifact

Yale Center for Engineering Innovation and
Design

The Center for Engineering Innovation and

Design (CEID) is a hub for collaborative and
interdisciplinary design activity at Yale University.
Since opening in 2012, its goal has been to enable
the design, development, and actualization of
ideas, from the whiteboard to the real world.
Students, staff, and faculty from across Yale have
access to CEID resources, participate in courses
and events, and collaborate with CEID staff on a
wide range of projects. The CEID acts as both an
educational resource as well as a focal point for
design and engineering at Yale. The 8,700 square
foot design lab combines an open studio, lecture
hall, wet lab, and meeting rooms. The studio is
equipped with 3-D printers, sewing stations, hand-
tools, electronics work stations, and a variety of
materials for our members to use. Members have
24/7 access to the studio space, as well as to a
state of-the-art machine shop, wood + plastics
shop, and wet lab while CEID staff are present.

Digital Humanities Lab

The Digital Humanities Laboratory (DHLab), a unit
of Yale University Library, offers space, community,
and resources for Yale scholars who are using
computational methods to pursue research
questions in the arts, humanities, and humanistic
social sciences. Located inside Sterling Memorial
Library, the Franke Family Digital Humanities
Laboratory is a hub for consultations, training,
and opportunities that support Yale students,
faculty, and cultural heritage professionals in their
engagement with digital tools and techniques.
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Poorvu Center for Teaching and Learning

The Poorvu Center for Teaching and Learning
was established at Yale in 2014 to support
students and faculty across the campus. It
supports effective course design and promotes
evidence-based teaching methods for instructors
from across the University, including faculty and

teaching fellows at the Yale School of Architecture.

As part of a world-class research institution, The
Poorvu Center provides training, consultations,
and resources designed to make teaching and
learning more public and collaborative, so that
every Yale instructor experiences the satisfaction
that results from teaching well, and every student
develops the critical reflection that marks deep
and independent learning.

The Center provides resources including writing
workshops and tutorials, as well as seminars and
professional development sessions. Advanced
teaching and course planning workshops are
held throughout the year, and one-on-one
consultations are likewise available to faculty
seeking feedback on syllabi and overall course
design. Associate Dean Phillip Bernstein sits on
the advisory boards of both the Poorvu Center
for Teaching and Learning and the Center for
Collaborative Arts and Media.

Yale West Campus

In 2007 Yale purchased the 136-acre Bayer
Pharmaceutical facility increasing its real estate
by one third. Only a few miles from New Haven,
the West Campusfacility provides state-of-the-
art research facilities and expansive indoor and
outdoor working space and storage. The Building
Project and Regenerative Building Lab are among
the YSoA programs that have taken advantage
of these facilities, building full scale mock-ups
and prefabricating building components on West
Campus.

TSAI Center

The Tsai Center for Innovative Thinking at Yale
(Tsai CITY) has a mission to inspire students from
diverse backgrounds and disciplines to seek
innovative ways to solve real-world problems.
Launched in 2017, Tsai CITY serves students from
across Yale’s campus through programs, funding,
and mentorship. We're building a new kind of
innovation center, one rooted in inclusivity: here,
students from all backgrounds tackle issues like
climate change and civic engagement, develop
creative projects from documentary films to digital
platforms, and launch high-growth ventures and
movements.

Tsai CITY is a transformative addition to the Yale
campus landscape, dedicated to advancing the
University's goal of creating an interdisciplinary
learning environment that cultivates innovators,
leaders, creators, and entrepreneurs in all fields
and for all sectors of society. We aim to draw
existing university resources into closer partnership
with each other, to complement curricular
programs, and to provide new and effective
avenues for students to develop the skills crucial
to an innovative mindset.
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5.7 Financial Resources

The School of Architecture has continued

to develop its financial resources since its

last accreditation and is financially strong.

Yale University is in the quiet phase of a
comprehensive campaign. One of four top
priorities for the campaign is building financial
aid at the graduate and professional schools,
including the School of Architecture. Since the
arrival of Dean Berke, the School has raised

$42 million in gifts and pledges, and the Yale
Campaign began in July 2018, two years after her
appointment; $34.2 million is counted toward the
campaign goal, which Yale has yet to establish.
The School of Architecture now has 151 individual
endowments whose total value is $283 million.
The fundraising priorities for the school are:

1) Financial Aid towards the goal of debt-free
education: Toward this end, the school has
increased its Annual financial Aid Budget
from $3.6M in 2017 to $5.6M in response

to focused outreach by Dean Berke. 18

new endowment funds have been created
since July 2016 representing $34.2 million in
endowments for financial aid. In 2019-2020,
the School gave scholarship aid to 84% of

its student body. Recent growth in financial
aid has cut the average student’s tuition debt
in half and enabled the school to increase
enrollment by historically underrepresented
groups.

2) Faculty Support towards the goal of
recruiting and retaining the most talented
and diverse teaching staff: Increased
financial resources have allowed the

school to create two new endowed faculty
positions, one existing and one incremental,
representing $9 million in endowment. In
addition, the school has also formalized joint
teaching relationships with the schools of
Management, Environment, and Law. The
school achieved gender parity among studio
faculty and students.

3) Research and Technology towards the goal

of expanding the body of knowledge and the
school's impact on the profession: The school

has launched YSoA's Center for Ecosystems in
Architecture and Regenerative Building Lab for
advanced design-build and sustainable materials

resedrch. In 2020, the school engaged students
to work with local nonprofits on pro-bono design
projects that address COVID-19 problems.

Development staff and Infrastructure

The Yale School of Architecture’s development
efforts are directed by Jill Westgard, Director

of Development and Alumni Relations for the
Yale Schools of Architecture and Art. The school
receives resource support from the Yale Office

of Development, including shared database,
research team, and gift processing. The Director
of Development collaborates with Yale colleagues
in Principal, Major, International, Parents,
Planned, and Reunion Giving areas to cultivate
and steward donors. The school does an Annual
Fund campaign yearly and solicits major gifts and
planned gifts for endowment and capital needs.

Yale School of Architecture Dean’s Council

The Yale School of Architecture Dean’s Council
brings together a distinguished group of
architects and friends of the School from around
the world with an interest in architecture. Council
is led by co-chairs John Carrafiell of London and
Philadelphia, Pennsylvania, and lan Gilchrist of
Dallas, Texas, and New York. The Council has 65
members and is focused on increasing support
for the objectives and goals of the School of
Architecture in order to ensure the School’s ability
to realize its full potential in educating the next
generation of leading practitioners. Council
members form the core of the School’s continuing
development activities, serving as advocates for
excellence in architecture education, assisting
with key introductions and helping to host events.
Council meetings combine in-depth reporting on
the School’s fiscal health, short and long-range
plans, as well as presentations of initiatives

by the School and the University dealing

with environmental, master plan and physical
planning issues and opportunities to experience
architecturally significant sites. The Council meets
at least twice a year. One meeting always occurs
in New Haven.

The School of Architecture Annual Fund

The Annual Fund is a yearly gift drive to

seek support from all alumni of the School of
Architecture in order to provide unrestricted
current use dollars to be used at the discretion
of the School. The Alumni Fund is co-chaired

by Elisabeth Martin (MArch 1983) and Michael
Duddy (MArch 1984), who leads a group of 3l
volunteer class agents. Alumni are solicited by
a combination of communications including

an annual letter from Dean Berke, personal
letters from class agents, a letter from co-chairs
Elisabeth Martin and Michael Duddy, calls from
students in the University’s Phone Program, and
an email program to keep in touch with donors
who give yearly. Top donors to the Alumni Fund
are identified for individual strategies to maximize
their annual gifts. In 2019-2020, the Annual Fund
raised $364,254 with a participation rate of 16%.
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Robert B. Haas Family Arts Library
Rudolph Hall

5.8 Information Resources

The Yale University Library, as one of the world’s
leading research libraries, collects, organizes,
preserves, and provides access to and services
for a rich and unique record of human thought
and creativity. It fosters intellectual growth and
supports the teaching and research missions

of Yale University and scholarly communities
worldwide.

Its collection of nearly 15 million print and
electronic volumes is housed in 15 libraries,
including Sterling Memorial, Beinecke, and Bass
libraries, the Marx Science and Social Science
Library, the Haas Family Arts Library, as well as
many other school and departmental libraries.
Yale’s collections range from ancient papyri and
early printed books to digital collections and
electronic databases; and they transcend a wide
array of formats including text, photographs,
video, audio, data, maps, and ephemera. The
Yale Library employs a dynamic, diverse, and
innovative staff of over 500 who have the
opportunity to work with the highest caliber of
faculty and students, participate on committees,
and are involved in other areas of staff
development.

Robert B. Haas Family Arts Library

The Haas Family Arts Library opened in 2008. Its
origination was as the Arts Library in the 1860’s
when the School of Fine Arts was established.
Since the completion of the Art & Architecture
building (now Paul Rudolph Hall) in 1963, the Arts
& Architecture Library was housed in the same
building as the School of Architecture. With the
completion of the Paul Rudolph Hall and the
Jeffrey Loria Center for the History of Art, the
University opened the Robert B. Haas Family Arts
Library, which bridges these two buildings.

The Arts Library serves the following Yale
academic, museum, and professional programs:
History of Art Department, the Yale University Art
Galllery, and the Schools of Architecture, Art, and
Drama. Its collections also act as a supplemental
resource to the Yale Center for British Art research
library. Onsite, the Haas Arts Library contains
more than 120,000 volumes on architecture,

the visual arts, and drama. This includes basic
reference works, monographs, exhibition

catalogues, and periodicals in both print and
digital formats. Additional volumes in art and
architecture fields may be found in related
collections and in the Library Shelving Facility.
The Yale University Library System contains a
combined collection of over 450,000 volumes in
architecture and the visual arts.

The Haas Arts Library also includes Arts Library
Special Collections (ALSC) which features 18th-
and 19th-century works on artists and architecture,
a broad selection of fine press and artists’ books,
rare research materials in support of these subject
areas, and the Faber Birren Collection of Books
on Color. In addition, ALSC has manuscript

and archival holdings in book arts, art history,
and drama. An important related collection is

the Architectural Records Collection, which is
managed by Yale’s Manuscripts and Archives
Department, located at Sterling Memorial Library.
An architectural records archivist oversees a
collection featuring the papers of many prominent
figures in the field. Among its holdings are

the papers of Eero Saarinen, Pelli Clarke Pelli
Associates, Robert A.M. Stern Architects, Vincent
Scully, and Balmori Associates.

The Haas Arts Library is conveniently located in
close proximity to the School’s studios, classrooms,
and faculty offices within the same building.

Haas Arts Library is staffed by five librarians and
ten library staff charged with helping students
and faculty navigate and access the university’s
rich collection of library resources. Outreach,
instructional, and exhibition programs created by
library staff teach, inform, and inspire on topics
related to architecture, the visual arts, and drama.
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5.8 Information Resources

Arts Library Collections

Yale University Library’s written collection
development policies and statements adhere
closely to the research and teaching needs of the
Yale community. The Haas Family Arts Library’s
collection development policies and practices
follow Yale’s long-standing approach of investing
in historic collection strengths while advancing
new collecting initiatives in response to the
evolution of curricular and research programs,
but also in response to unique collecting
opportunities. “Request for purchase” forms are
readily available electronically on the library’s
webpage and nearly all recommended purchases
are approved. Typically, the annual budget for
Arts Library collections is over $800,000.

The collection is international in scope and
grows at a rate of 5,000-6,000 volumes annually.
Among the many available e-resources that
include architecture content are the Avery

Index, Art & Architecture Source, and Design
and Applied Arts Index, Building Types Online,
MADCAD, MaterialConneXion, and the Building
Green Suite. Over ninety percent of the serials in
the Association of Architecture School Librarians
2019 Core Fundamental list are currently

being received, as well as the majority of its
Recommended titles. The Arts Library’s digital
image teaching collection is comprised of over
300,000 images accessible via JSTOR Forum and
supplemented by the ARTstor and Archivision
image collections.

The Arts Library’s special collections are
comprised of standard original editions of books
on architectural history from antiquity to the
present, the Birren Collection on color (which
includes treatises on color theory and materials
samples), as well as design archives (e.g., Paul
Rand, Keneth D. Love).

Arts Library Services: Access, Reference, and
Research Education

Yale University Library provides robust access
services programs that conveniently connect
students and faculty with collections across
campus and beyond. Through Scan and Deliver

and Interlibrary Loan services, scans are emailed
and books delivered to locations across campus.
Through Borrow Direct, patrons have access to
the circulating collections of twelve other partner
libraries (Brown, Columbia, Cornell, Dartmouth,
Duke, Harvard, Johns Hopkins, Massachusetts,
Princeton, Stanford, University of Chicago, and
University of Pennsylvania). The Arts Library at
Yale circulates its collection to these partner
institutions in a reciprocal lending/borrowing
arrangement.

Research education reaches Robert B. Haas
Family Arts Library’s patrons in a variety of

forms, namely: library Orientation, course-
related Instruction, and workshops. Since 2002,
the School of Architecture has mandated that
library research-based orientation sessions be
required for all incoming graduate students. In
2019, we reintroduced these sessions for incoming
architecture undergraduate students. Faculty
frequently request course-related sessions with a
librarian to support research conducted in their
classes. Our Arts Librarian for Research Services
serves as the library liaison to the School of
Architecture and conducts reference and research
consults, and teaches research skills courses to
students in the program. She often collaborates
with the Architectural Records Archivist and the
librarian for Environmental Sciences to support
student learning and research. A GIS librarian
and Statistical Support Services are also available
through the Marx Science and Social Science
Library. A regularly updated architecture research
guide points researchers to these services and to
our growing resources in architecture (https://
guides.library.yale.edu/architecture).

In the 2018/19 school year, students in nearly

20 courses and orientation groups were taught
architecture research skills at the library. A typical
session includes tips on navigating the library’s
vast print and digital collections while assessing
and selecting resources appropriate to their
particular research interests. Complementing
these courses are online resource guides, which
are posted to the Robert B. Haas Family Arts
Library and Yale University Library Subject Guides
website.

Reference service is delivered remotely by email,
text, or telephone via Yale University Library’s Ask
Yale Library (@askyale), which is a centralized
service. During the academic year, this service

is available weekdays from 9:00am to 5:00pm.
Access Services staff members address most
directional and informational questions at

point of need but routinely refer readers to the
reference librarians for professional assistance.

Finally, a regular program of exhibits at the Arts
Library draws upon special collections at Arts
and other collections at Yale. Exhibits of artists’
books during 2018/19 featured themes on text
and textile, numbers, and scientific topics. Recent
exhibits have included a celebration of the Yale
School of Art’s 100th year anniversary, Women in
Theater at Yale (for Yale’s 50/150 celebration).
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Other University Library Resources
Sterling Memorial Library:

Housing approximately 4 million volumes, Sterling
Memorial Library is the largest library on the Yale
campus and serves as the center of the library
system. Designed by James Gamble Rogers, the
library was built to house these volumes in a
book stack tower, intended to be the dominating
feature of the facade. Although technically seven
stories high, the book tower and library actually
contains sixteen levels of stacks and eight floors
of reading rooms, offices, and work areas. The
collections, devoted primarily to the humanities
and social sciences, are housed mainly in the
book stacks, which are open to those with a valid
Yale picture identification card or a special visitor's
access pass. Sterling’s main public services and
reading rooms are on the first and basement
floors. Also on the basement level are a lounge
and the entrance to the tunnel that connects
Sterling to the Bass Library. A major renovation of
the book stacks and several reading rooms was
completed in 1998, as was the Irving S. Gilmore
Music Library, whose entrance is on Sterling's first
floor.

Bass Library:

Connected to Sterling Memorial Library via an
underground tunnel, Bass Library houses the
intensive-use collection. It accommodates a
150,000-volume core collection and a variety of
study areas in a two-story, 60,000-square-foot
underground structure. The library underwent
reconstruction in 2004, generously funded by
Anne T. and Robert M. Bass '71 and designed
by former Dean of the School of Architecture,
Tom Beeby, and was completed in fall of 2007.
The new design included the introduction of

an above-ground entrance and a naturally
day-lit lounge near the entry, creating a focal
point for both Bass and Sterling libraries and
encouraging student movement between the two.
The renovation dramatically improved available
facilities, creating new classrooms and group
study areas in the remodeled portion of Sterling.
In addition to creating a handsome, light-filled
environment, the Bass Library introduced a new
concept of study space specifically designed

for the types of learning and research activities
typical of today’s students. The library features
areas for independent study, group study, and
interaction with librarians and faculty, as well as
flexible gathering spaces where the most up-to-
date technology is available for collaborative
study. The renovation also added a new library
Café, a collaboration between Yale Dining
Services and the Yale Sustainable Food Project;
and the ‘Collaborative Learning Center,’ a place
where faculty and students are able to co-
explore pedagogical techniques, instructional
technologies, and library resources with librarians,
curators, and other experts from around campus.
(http:/ /www.library.yale.edu/bass/)

Beinecke Rare Book and Manuscript Library:

The Beinecke Rare Book & Manuscript Library is
Yale University’s principal repository for literary
papers and for early manuscripts and rare books
in the fields of literature, theology, history, and
the natural sciences. In addition to its general
collection of rare books and manuscripts, the
library houses the papers of significant architects
including Peter Eisenman and a growing collection
of books, journals, and other items related to
post-war modernism and aesthetic culture.

The Beinecke collections afford opportunities

for interdisciplinary research in such fields as
medieval, Renaissance, and eighteenth-century
studies, art history, photography, American
studies, the history of printing, and modernism

in art and literature. Books and manuscripts at
Yale have been extensively described since 1926
in the “Yale University Library Gazette,” which is
available in many libraries.

One of the largest buildings in the world devoted
entirely to rare books and manuscripts, the
library has room in the central tower for 180,000
volumes and in the underground book stacks

for over 600,000 volumes; it now contains about
500,000 volumes and several million manuscripts.
Temperature and humidity controls ensure

that stored materials are protected for future
generations.

The building, constructed of Vermont marble
and granite, bronze and glass, was designed
by Gordon Bunshaft, of the firm of Skidmore,

Owings and Merrill and completed in 1963. The
white, gray-veined marble panes of the exterior
are one and one-quarter inches thick and are
framed by shaped light gray Vermont Woodbury
granite. These marble panels filter light so that
rare materials can be displayed without damage.
From the exterior, however, the building’s powerful
stone geometry serves to dominate the space it
occupies in Hewitt University Quadrangle, amidst
neo-Classical and neo-Gothic neighbors. Also
visible across the plaza is Alexander Calder’s
“Gallows and Lollipops”.
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Sterling Memorial Library
Yale University
Credit: Shah Alam
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Manuscripts and Archives:

The resources held by Manuscripts and Archives
include over 1700 collections of personal and
family papers and organizational records that
document a variety of areas, including the

Yale University Archives. The department also
holds and makes available a multitude of Yale
publications and many microfilm collections.

Manuscripts and Archives collects broadly in
the areas of public policy and administration;
diplomacy and international affairs; political
and social thought and commentary; science,
medicine, and the environment; legal and
judicial history; the visual and performing arts;
urban planning and architecture; environmental
policy and affairs; psychology and psychiatry;
and lesbian, gay, bisexual, transgender history
and culture. In addition, the department has
extensive holdings on New Haven, Connecticut,
and New England history. The collections held
by Manuscripts and Archives document a wide
array of persons, institutions, and subject areas.
Most of these areas have a strong link to Yale,
either to the institution itself; to the faculty,
students, alumni, and other members of the Yale
community; or to areas in which Yale has had
strong teaching and research interests.

In order to guarantee that future students and
scholars have access to the rich publication
tradition of the University and its history, the
University archives acquires and preserves
permanent record copies of Yale publications. As
with current practices for other archival records,
all publications are non-circulating and must be
used during the normal reading room hours in
Manuscripts and Archives. (http:/ /www.library.
yale.edu/mssa/)

Visual Resource Collection:

The Visual Resources Collection (VRC) is charged
with collection development for digital visual
media in the fine arts and architecture and
provides digital images in all areas of visual
culture in the Arts and Humanities. Located in
the Robert B. Haas Family Arts Library, the Visual
Resources Collection offers a Digital Library of
more than 250,000 images reflecting faculty
teaching and research interests. The historic
collections of 35mm slides, lantern slides, and
study photographs are archived in the Library

Shelving Facility. The staff is available to assist the |

Yale community with their image needs.
The Map Collection:

The Map Collection, a department of Sterling
Memorial Library housed on the 7th floor of
Sterling, has the largest collection of maps in
Connecticut and one of the largest university
collections in the United States. Its collections
are geographically comprehensive and consist of
over 200,000 map sheets, 3,000 atlases, and 900
reference books. The Collection receives maps
and charts on deposit from the U.S. government
agencies, and through gift and purchase. The
Collection also houses approximately 15,000
rare (pre-1850) sheet maps. Though these cover
many areas of the world, most pertain to North
America, the United States, and New England.
There is also a sizeable reference collection and
a small, selective serials collection. The Map
Collection has recently obtained geographical
information system (GIS) software for general

use. These packages include ArcView, Census CD,

Maptitude, and StreetAtlas USA.

Yale University Campus
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Art Galleries and Museums of Yale University

Yale’'s museums and collections—the Yale
University Art Gallery, the Yale Center for British
Art (YCBA), the Peabody Museum of Natural
History, the Yale Collection of Musical Instruments,
and the special collections held in the University
Library—are primary resources for teaching and
research. The Art Gallery and YCBA are open to
all without cost, and the Peabody Museum is free
one afternoon a week, with reduced rates for the
many groups of visitors.

Yale University Art Gallery:

The Yale University Art Gallery is the oldest
college art museum in the United States, having
been founded in 1832 when the patriot-artist

John Trumbull gave more than one hundred

of his paintings to Yale College. Since then its
collections have grown to more than 200,000
objects ranging in date from ancient times to

the present. In addition to its world-renowned
collections of American paintings and decorative
arts, the gallery is noted for outstanding
collections of Greek and Roman art, including

the artifacts excavated at the ancient Roman

city of Dura-Europos; the Jarves, Griggs, and
Rabinowitz collections of early Italian paintings;
the Société Anonyme Collection of early-twentieth
century European and American art; Impressionist,
modern, and contemporary works; Asian art;
African art; art of the ancient Americas; and
Indo-Pacific art. Ten to twelve special exhibitions,
organized by the gallery staff, Yale faculty and
graduate students, and occasional guest curators,
are on view each year, in addition to several small
teaching exhibitions. While focusing on its role

as a center for scholarly research in the history

of art and museum training for graduate and
undergraduate students at Yale, the gallery also
maintains an active schedule of public education
programming.

The museum occupies three adjacent structures.
Completed in 1953, the main building is across
York Street from the School of Architecture. It
was designed by Louis I. Kahn while he was

a member of the architecture faculty. His first
important public commission, and the first of four
art museums he would design, the building has

been acclaimed for its significance to the history
of contemporary American architecture. Although
it was the first modern-style building on the Yale
campus, the Louis Kahn building harmonizes with
older structures, including Egerton Swartwout’s
ltalian gothic Old Yale Art Gallery of 1928, to
which it is directly connected. The gallery recently
completed the final phase of a comprehensive
expansion project that began with the restoration
and renovation of the Kahn building, completed
in 2006, and continued with the restoration of
the Swartwout building and Street Hall (1866).
The latest phase of construction united all three
buildings into a cohesive whole and opened in
December 2012.

Yale Center for British Art:

The Yale Center for British Art, designed by
architect Louis I. Kahn, and a qift of the late Paul
Mellon '29, houses the largest collection of British
paintings, sculpture, prints, drawings, and rare
books outside the United Kingdom. The collection
presents a survey of English art, life, and thought
from the sixteenth century through the twentieth.
The particular strength of this collection lies in
the holdings from the period between the birth of
Hogarth (1697) and the death of Turner (1851). In
addition to the normal functions of a public art
museum and rare book library, the center provides
classrooms for teaching, a reference library for
specialized research, a complete photographic
archive of British art, offices for visiting fellows,
and other research facilities. The building was

completed, posthumously, by the architectural Material Light - Light Material
firm of Pellecchia and Meyers according to Kahn's  Yale Center for British Art

design. Marshall Meyers (MArch1957) was a April 2017
student and then a collaborator of Mr. Kahn’s.

The YCBA is Kahn's final work and is located

diagonally from the School of Architecture and

across Chapel Street from Kahn'’s first important

building, the Yale University Art Gallery.
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Yale Peabody Museum of Natural History:

The collections of the Yale Peabody Museum

of Natural History comprise more than twelve
million specimens and artifacts in thirteen
curatorial divisions: anthropology, archives,
botany, cryo facility, entomology, historical
scientific instruments, invertebrate and vertebrate
paleontology, meteorites and planetary science,
mineralogy, paleobotany, and invertebrate and
vertebrate zoology. The mission of the Peabody
Museum is to serve Yale University by advancing
understanding of earth’s history through
geological, biological, and anthropological
research, and by communicating the results of this
research to the widest possible audience through

publication, exhibition, and educational programs.

Fundamental to this mission is stewardship of
the Museum’s rich collections, which provide a
remarkable record of the history of the earth, its
life, and its cultures. Conservation, augmentation
and use of these collections become increasingly
urgent as modern threats to the diversity of life
and culture continue to intensify.

Collection of Musical Instruments:

One of the foremost institutions of its kind, the
Collection acquires, preserves, and exhibits
musical instruments from antiquity to the present,
featuring restored examples in demonstration
and live performance. It provides access to and
disseminates information about its holdings to
Yale students, faculty, and staff; to scholars,
musicians, and instrument makers; and to the
broader public.

An important resource for the music curricula

of the University, the Collection serves as a
laboratory for courses in the history of musical
instruments and as a supplemental archive for
courses taught in the arts and sciences. The
Collection maintains regular public visiting hours
and presents an annual series of concerts as well
as lectures, demonstrations, gallery talks, and
other special events.

Wourtele Study Center:

Located in the Collection Studies Center at Yale
West Campus, in West Haven, Connecticut,

the Wurtele Study Center is designed to inspire
and accommodate object-based teaching and
learning. It features several classrooms and
spaces with large seminar tables that allow for
the close study of collection material. The Wurtele
Study Center is optimally positioned to foster
collaboration; the Collection Studies Center is also
home to the Gallery’s conservation laboratory
and the Leslie P. and George H. Hume American
Furniture Study Center, as well as the Institute for
the Preservation of Cultural Heritage and storage
facilities for the Yale Peabody Museum of Natural

History, the Yale Collection of Musical Instruments, {

and the Yale Center for British Art.

Yale Peabody Museum of Natural History

Yale University Art Gallery
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Lectures

Throughout the year, nationally and
internationally known architects, architectural
scholars, and artists are invited to participate in
the School's weekly lecture series, and to present
their work as part of the School's ongoing series
of conferences and symposia. As a group, these
speakers bring a wide range of perspectives to
bear on the problems of architectural practice,
embodying the myriad ways architectural thinking
can be applied in the world at large. All lectures
and symposia at YSoA are free and open to the
public.

Lectures offered during the 2020-2021 academic
year included:

Thursday, August 27 - Dean Deborah Berke:
Everyday 2020

Thursday, September 10 - Mindy Thompson
Fullilove: The Social and Ecological Aspects of
the Psychology of Place

Thursday, October 8 - Jennifer Newsom and
Tom Carruthers

Wednesday, October 28 - Christopher
Flavelle: Climate Adaptation: America’s
growing struggle to live with global warming

Thursday, October 29 - Kate Wagner:
Embracing the Discourse: New Horizons in
Architectural Criticism

Monday, November 2 - Tod Williams and
Billie Tsien

Thursday, November 5 - Abby Hamlin:
Creative Collaboration—A Strategy For
Impactful Change

Monday, November 9 - Deborah Saunt

Thursday, November 12 - Walter Hood: Recent
Work

Thursday, November 19 - Ronald Rael and
Virginia San Fratello: Unbounded

Monday, November 30 - Luis Callejas and
Charlotte Hansson

Monday, February 1 - Marlon Blackwell
Thursday, February 11 - Jing Liu
Thursday, February 18 - Chris T. Cornelius
Thursday, February 25 - Alberto Veiga
Thursday, March 25 - Fiona Raby
Thursday, April 1 - Olalekan Jeyifous
Thursday, April 22 - Sarah Lewis
Tuesday, April 13 - Adrienne Brown
Monday, April 12 - Justin Garrett Moore
Thursday, April 8 - Kate Orff

The oficial YSoA lecture series is only one of
multiple parallel lecture and event series at the
school. Others include the Yale Architecture Forum
organized by PhD students, the MED Working
Group on Anit-Racism organized by Master of
Environmental Design Students, talks organized
by Equality in Design, a student group, panels
organized by the Career services program, Gallery
Talks related to shows in the YSoA gallery and
Launches, events organized around the release of
school-affiliated publications.

The Emblem as Image and Storyteller
Lecture
October 2017

DEMO Exhibition
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Symposia

“Natures of Ornament,” a one-day symposium

on February 23, 2019, convened by Sunil Bald,
examined the role of ornament in contemporary
architecture discourse as well as the ornament
theory and architectural work of Kent C. Bloomer,
faculty member at Yale since 1966.

“Clouds, Bubbles, and Waves,” a three-day J. Irwin
Miller symposium on April 4—6, 2019, convened

by Sunil Bald, explored Japan'’s spatial and
aesthetic responses to natural disasters and other
catastrophes.

“My Bauhaus: Transmedial Encounters,” convened
in 2019 by Eeva-Lisa Pelkonen and Trattie Davies,
which brought together historians, artists,
architects, and educators from around the world
for a two-day celebration of the Bauhaus'’s recent
centennial;

“Noncompliant Bodies: Social Equity and Public
Space,” which explored the relationship between
architecture and the demands for social justice
voiced by people who have been marginalized
and oppressed on the basis of race, gender and
disability, and

Beyond the Visible: Space, Place and Power in
Mental Health,” conceived and organized by
YSoA students to make designers and architects
aware of their capacity to improve access to and
perceptions of mental health.

Retrofuturisms, conceived and organized by

the MArch Il 2] class as a means of exploring
speculative design methodologies and alternative
forms of engagement with architecture’s past and
future.

Exhibitions

Since its founding in 1979, the Exhibitions program
at YSoA has evolved into a critical space for the
exploration of architectural ideas and discourse
in New Haven and beyond. Today, the Yale
Architecture Gallery — situated at the very heart
of Rudolph Hall — hosts four exhibitions per year,
including the annual year-end show of student
work. Recent shows include:

“Models, Media, and Methods: Frei Otto’s
Architectural Research,” an exhibition of
experimental work by celebrated German
architect, Frei Otto. (Spring 2020)

“Two Sides of the Border: Redefining the Region,”
featuring the student work of thirteen studios from
the U.S. and Mexico, examining regional issues
across the two countries at a time when migration
across the border is at the forefront of political
discourse. (Spring 2018)

“Japan: Archipelago of the House,” featuring
projects by fifty-eight architects, and re-
contextualizing their work relative to modern
Japan's historical and cultural lineage. (Spring
2019)

Additionally, since 2019, the School’s “North
Gallery” has hosted small exhibitions initiated,
curated, and designed by students. Recent
projects include:

“Making Space For Resistance: Past, Present
and Future,” commemorating the 50th
anniversary of the occupation of Alcatraz
Island by Native American activists in 1969

“In Memoriam,” a collection of self-designed
tombs for architects (Spring 2020)
“Stepwells of Ahmedabad,” a photo-
documentary of Indian stepwells

Clouds, Bubbles, and Waves - Sou Fujimoto
Symposium
April 2019
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Publications

In addition to Perspecta, a peer-reviewed
academic journal published annually by the
School of Architecture and distributed by MIT
Press, YSoA is also home to Retrospecta, an
annual journal of student work; Constructs, a
bi-annual news magazine highlighting events
and activities at the School of Architecture;

and a number of books documenting the work
of advanced studios. Recent additions to this
series include The Diamonds of American Cities,
an investigation of baseball parks and their
urban ramifications, documenting the work of
an advanced studio led by Janet Marie Smith,
Alan Plattus, and Andrei Harwell; Mexican Social
Housing: Promises Revisited, a compilation of
projects developed in the advanced studio led by
Tatiana Bilbao, in conjunction with INFONAVIT
(the Mexican Institute of the National Fund

for Worker's Housing); and Harlem: Mart 125,
documenting student proposals for a new
residential and cultural center on Harlem's 125th
Street, developed as part of an advanced studio
led by Everardo Jefferson, Sara Caples, and
Jonathan Rose.

TERSPECTA S0
HEGHRS MohLSTER. R, Shoghid
e

e

URBAN DIVID S

URBAN DIVIDES

Perspecta 50 : Urban Divides
Launch Party
November 2017

In Memoriam
Exhibition
February 2020
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6.1 Statement on NAAB-
Accredited Degrees

In the United States, most registration boards
require a degree from an accredited professional
degree program as a prerequisite for licensure.
The National Architectural Accrediting Board
(NAAB), which is the sole agency authorized

to accredit professional degree programs in
architecture offered by institutions with U.S.
regional accreditation, recognizes three types of
degrees: the Bachelor of Architecture, the Master
of Architecture, and the Doctor of Architecture.

A program may be granted an eight-year term,
an eight-year term with conditions, or a two-year
term of continuing accreditation, or a three-

year term of initial accreditation, depending on
the extent of its conformance with established
education standards.

Doctor of Architecture and Master of Architecture
degree programs may require a non-accredited
undergraduate degree in architecture for
admission. However, the non-accredited degree is
not, by itself, recognized as an accredited degree.

Yale University, School of Architecture offers the
following NAAB-accredited degree programs:

M.Arch. (pre-professional degree + 114 credits)
M.Arch. (non-pre-professional degree + 114
credits)

Next accreditation visit: 2022

https:/ /www.architecture.yale.edu/academics/
programs/1-m-arch-i

https:/ /www.architecture.yale.edu/academics

https:/ /www.architecture.yale.edu/academics/
joint-degree-program

https:/ /www.architecture.yale.edu/naab-
information

6.2 Access to NAAB Conditions &
Procedures

The program must make the following documents
available to all students, faculty, and the public,
via the program’s website:

https:/ /www.architecture.yale.edu/naab-
information

Conditions for Accreditation, 2020 Edition :
https:/ /www.naab.org /wp-content/

uploads/2020-NAAB-Conditions-for-
Accreditation.pdf

Conditions for Accreditation, 2009 Edition :
https:/ /www.naab.org/wp-content/
uploads/2009-Procedures-for-Accreditation.
pdf

Procedures for Accreditation, 2020 Edition:
https:/ /www.naab.org/wp-content/
uploads/2020-NAAB-Procedures-for-
Accreditation.pdf

Procedures for Accreditation, 2012:
https:/ /www.naab.org/wp-content/

uploads/2012-NAAB-Procedures_Amended_
Final-for-Publication-072413.pdf

6.3 Access to Career Development
Information

The career services program organizes a series
of workshops, panels, lectures, recruiting events
and online resources to help prepare students for
career opportunities after Yale.

https:/ /www.architecture.yale.edu/alumni/
career-development
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6.4 Public Access to Accreditation
Reports and Related Documents

a. All Interim Progress Reports and Program
Annual Reports since last visit

https:/ /www.architecture.yale.edu/naab-
information

b. All NAAB responses to any Plan to Correct/
NAAB responses to Program Annual Reports

https:/ /www.architecture.yale.edu/naab-
information

c. Most recent NAAB decision letter

https:/ /www.architecture.yale.edu/naab-
information

d. Architecture Program Report submitted for
last visit

https:/ /www.architecture.yale.edu/naab-
information

e. Final edition of most recent Visiting Team
Report

https:/ /www.architecture.yale.edu/naab-
information

f. Optional response to Visiting Team Report

https:/ /www.architecture.yale.edu/naab-
information

g. Plan to Correct (if applicable)

https:/ /www.architecture.yale.edu/naab-
information

h. NCARB ARE pass rates

https:/ /www.architecture.yale.edu/naab-
information

i. Statements/policies on learning and teaching
culture

https:/ /www.architecture.yale.edu/
academics/bulletin/learning-and-teaching-
policy

j.  Statements/policies on DEI:
https:/ /www.architecture.yale.edu/about-the-

school/diversity-equity-inclusion

6.5 Admissions and Advising

a. Application Forms and Instructions:
https:/ /www.architecture.yale.edu/admissions
b. Admissions Requirements and Procedures:

https:/ /www.architecture.yale.edu/
admissions/requirements

c. Forms and a description of the process for
evaluating the content of a non-accredited
degree:

https:/ /www.architecture.yale.edu/
admissions/requirements

d. Requirements and forms for applying for
financial aid and scholarships:

https:/ /www.architecture.yale.edu/
admissions/financial-aid

e. Explanation of how student diversity goals
affect admission procedures:

https:/ /www.architecture.yale.edu/
admissions/requirements#mmi-626

6.6 Student Financial Information

The program must demonstrate that students
have access to current resources and advice for
making decisions about financial aid:

https:/ /www.architecture.yale.edu/
admissions/financial-aid

https:/ /www.architecture.yale.edu/forms-
resources#mmi-619

The program must demonstrate that students
have access to an initial estimate for all tuition,
fees, books, general supplies, and specialized
materials that may be required during the full
course of study for completing the NAAB-
accredited degree program:

https:/ /www.architecture.yale.edu/
admissions/tuition
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Statement on COVID-19-Related Operations

The School of Architecture’s response to Covid-19
beginning in early 2020 and continuing through
the present day was formulated and continually
updated in consultation and with the approval
of the University following State of Connecticut
regulations and guidelines. This Architecture
Program Report addresses a much longer period,
so while the school’s response to the pandemic is
mentioned occasionally, it is more fully described
here.

On campus activity and Use of the Rudolph Hall

In the spring of 2020, YSoA moved all of its
courses, including design studios, online, shifting
to a fully remote model of education. While this
had no immediate impact on the content of the
curriculum, students and faculty were forced to
be both flexible and nimble, learning the basics
of various remote technologies and software
platforms in order to sustain the school’s socially
intensive, collaborative environment, even in
conditions of social isolation.

During the 2020-2021 school year, YSoA, following
the University’s lead, moved to a hybrid model.
Neither students nor faculty were required to
be present in person for any course sessions or
events, but approximately 90% of the student
body returned to New Haven and had access
to Rudolph Hall. The school collaborated with
a local firm, Apicella+Bunton (where several
members of the staff were also YSoA faculty
and graduates) to study how to open the
building while conforming to social distancing
requirements, and a schedule was developed
allowing students in the building during limited,
alternating hours to limit capacity.

Maintaining Community

Maintaining the school’s intimate community was
a priority throughout this period. The dean held
14 town hall meetings in 2020, many of which
were focused on smaller groups of students. In the
spring and then again in the summer of 2020, the
Dean held individual sessions with the MArch |
classes of 21,22, 23, as well as MArchll students,
M.E.D., and PhD students to discuss the school’s
preparations amid Covid-19. Dean Berke also held
open Zoom sessions available to any first year

student at the end of the fall 2020 term and into
early January providing an opportunity for small
group interaction with the dean.

In advance of the fall 20 semester, a new Open
Access Platform was developed to enable the
sharing of materials, events and resources. The
presentations faculty typically give during course
‘shopping week’ were pre-recorded and made
accessible online. A newsletter, The Weekly
Sketch, documenting that week’s news, events and
opportunities was circulated, beginning in the
Spring of 2021.

Meetings and Events

Course meetings as well as meetings of faculty
committees, the executive committee, student
groups meetings continued at generally the same
frequency in a remote format. The university
provided Zoom accounts to all faculty and reviews
were held via zoom and other platforms including
Miro, Mozilla Hubs, and Sketchfab. Most school
events including the lecture series were cancelled
in Spring 2020, but resumed at a regular schedule
via Zoom throughout the 2020-2021 school year.
Attendance was strong.

School travel and In-person Programs

The school’s summer travel programs to Rome,
Gothenburg, and Madrid were cancelled in

both 2020 and 202I. In-person, local programs
were adapted or continued to be offered. The
Building Project (2016b) schedule had to be
adjusted in 2020. Construction of the Building
Project house was postponed, and a new course,
(2239q) Building Project lll, on technological
building systems integration, based in case study
analysis, was added. In place of the construction
component of the Building Project, students and
the administration worked together to form the
Design Brigade in collaboration with Atelier

Cho Thompson in New Haven and Yale’s Center
for Collaborative Arts and Media. In 2021, the
Building Project was offered on a shifted schedule
in July and August to allow students to participate,
once again, in the construction of a house in New
Haven.

The school of architecture’s Regenerative Building

Lab’s inaugural project, the design, fabrication,
and construction of a new Coastal Research
Station at Horse Island ran as scheduled.
Fabrication took place at Yale’s West Campus,
and the building was erected over a 10-week
period on Horse Island that summer.

Admissions

The admissions process was completed on
schedule in both 2020 and 2021. Extended
deadlines for deferrals were offered in 2021. The
school’'s open Houses were held virtually and the
faculty produced a series of videos introducing
the curriculum and other aspects of the school
including a virtual tour of Rudolph Hall.

Career Services

The 2020-2021 calendar of workshops, panels,
lectures, recruiting events and online resources
to help prepare students for career opportunities
after Yale was adjusted to be done remotely.
Additional programming was added to respond
to the abrupt changes students were facing
including the development of an Alumni/Student
mentorship program. The annual career fair was
held remotely.
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YSoA Strategic Plan

2018

Yale School of
Architecture:
A Plan

for the Future

February 2018

University Mission

Yale is committed to improving the world today and for future
generations through outstanding research and scholarship,
education, preservation, and practice. Yale educates aspiring
leaders worldwide who serve dll sectors of society.

Yale School of Architecture Mission

The mission of the Yale School of Architecture is to educate
architects, scholars, teachers, and leaders who will shape the
future through design.

Vision
A world in which architecture matters, and architecture in which
the world matters.

Guiding Frameworks

The work of the Yale School of Architecture ranges across the
entire spectrum of architecture, from the broadest questions of
the discipline to the particulars of project design, founded on
pedagogy, research, and outreach.

OUTWARD
Discipline ™ Profession M Practice ™ Project
INWARD
PEDAGOGY
RESEARCH
OUTREACH

We encourage each student to undertake the essential roles that
comprise the architect’s identity.

Tools

Thinkers

Engagement

Makers

Ideas

Citizens

2 Guiding Frameworks
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YSoA Strategic Plan
Guiding Principles

We foster creativity and innovation, stretching our modes of
study by drawing upon the forward-thinking, future-focused,
scholarly ethos of the larger University in which we are situated.

We commit to a culture of collaboration and inclusion that
welcomes many perspectives and backgrounds and integrates
architecture with other disciplines.

We act on our intellectual curiosity and spirit of inquiry to
explore, research, experiment, and invent solutions to real design
challenges and opportunities.

We engage with the world beyond the academy to create
an ethical, relevant architecture that supports a sustainable,
resilient planet.

Key Strategies

We will achieve our mission by prioritizing three key strategies:

1 Revitalize the curriculum to promote excellent and relevant
teaching and research.

2 Deepen the School’s relationship with the University and
the wider discipline.

3 Establish the resources, climate, and culture that welcome
and support a more diverse pool of students and faculty.

These strategies will be augmented by focusing on six broad goal
areas, each of which encompasses a range of School pursuits:

Goals

Pedagogy and Program

Curriculum, research, diversity, technology, coordination, lectures,
exhibitions, publications

Offer an integrated curriculum and programming that respond
to the needs and conditions of designing and building in

the 2lst century.

Students

Funding, diversity, research, recruitment, experience, quality,
admissions, success, employment

Attract and support a diverse community of creative intellectuals
who will be prepared to lead and influence the future of

the discipline.

Faculty

Structure, recruitment, hiring, assessment, contracts, retention,
development, research, promotion & tenure

Attract, support, and develop a diverse body of leading
architectural educators.

External Engagement

Positioning, leadership, influence, community involvement, service,
alumni relations

Be fully engaged with and lead in communities and issues beyond
the school, in the field, the university, and the wider world.

Institutional Resources

Staffing, technology, facilities, administration, funding, donor
cultivation and stewardship, funding sources, case statement/
reasons to give

Provide the operational infrastructure and funding necessary
to support the school’'s mission.

Culture
Climate, workload, diversity, engagement, leadership &

rAllnhArAatinn Accacemant avnliintinne AicqAarirca
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YSoA Strategic Plan

oONOUAWN—

Pedagogx and Progrum

Goal
Offer an integrated curriculum and programming that respond to the needs and conditions of
building in the 2lst century.

Objectives

Increase the number of applicants and yield rate.

Enhance the success and fulfillment of the School's graduates.

Enhance the School’s influence in the world of architectural education and beyond.

Strategies
Near-term Three to five years
Redesign M Arch | Curriculum Appoint core coordinator Implement new structure to
Implement new curriculum increase research and
within existing cross-disciplinary opportunity
Reconceive M Arch Il program Appoint new director, identify Consider distinct tracks of study
participating faculty and research component
Rebrand
Recruit applicants
Reconceive MED program Appoint new director to build Integrate with M Arch |I
on the program’s legacy research tracks
and interdisciplinary approach
Reconceive PhD program Identify new director Ensconce parallel H/T and
Rebrand program Tech research tracks
Expand choice and diversity Establish review process for Diversify new YSOA requirements
within curriculum syllabi, existing and proposed in concert with new structure
Formulate new menu of YSOA
elective offerings
Expand choice and diversity Identify potential partners at Implement at least two new
beyond YSOA Yale and beyond certificate/joint degree
Increase cross-listed courses at programs
least three-fold
Increase innovation Appoint research/technology/ Implement faculty/student
opportunities facilities committee research units

Implement DM facility
long-range plan

Relevant actions

Establish review committee.

Define program goals and objectives.

Identify annex spaces and facilities to support research and curricular goals.
Offer support to develop new courses.

Increase integration of design and technology.

Increase outreach to diversify lecturers /ritics.

Cultivate institutional relationships beyond YSOA.

Reimagine accreditation compliance.

ONOUVIAWN

Students

Goal

Attract and support a diverse community of creative intellectuals who will be prepared to lead and
influence the future of the discipline.

Objectives

Improve yield in terms of numbers and diversity.

Reduce student debt.

Expand graduate career paths.

Strategies
Near-term Three to five years
Increase diversity Establish targeted recruiting Triple matriculation rate of
strategy underrepresented minorities
Triple applicant pool of
underrepresented minorities
Enhance and diversify Formulate faculty advising Double number of graduates
definition of student success infrastructure pursuing teaching or research
Reduce by half number of careers
LP and F grades received after
first year
Reduce student debt to zero Formulate strategy to Reduce student debt by
involve more stakeholders in 25 percent
fundraising efforts
Reduce student debt by
10 percent
Improve applicant yield Formulate a strategy for Increase percentage of applicants
expanded and targeted matriculating by 50 percent

post-acceptance recruitment
Increase percentage of
applicants matriculating by
20 percent

Relevant actions

Provide funding to support faculty activity (recruiting, reviews, lectures) at targeted
undergraduate programs.

Increase faculty diversity.

Expose students to alternative practice models.

Broaden the curriculum.

Establish metrics of student success and implement ongoing tracking methods.
Initiate tracking system to follow and measure alumni achievement.

Increase range of revenue sources (professional education, grants, etc.).

Recruit in new locations through alumni network.
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VONOURAWN—

Fucultx

Goal
Attract, support, and develop a diverse body of leading architectural educators.

Objectives

Increase diversity of visiting professors and endowed chairs.
Expand number of professors in practice and ladder appointments.
Expand subject areas.

Increase external acknowledgment of achievements of all faculty.

Strategies

Near-term Three to five years

Appoint more junior faculty Map out goals in conjunction
with curricular development
Hire new junior

history/theory faculty

Create two new multi-year
contract design positions

Diversify high-visibility senior
appointments

Map out goals in conjunction
with curricular development
Hire new PhD director

Create two endowed positions
in conjunction with curricular
development (technology, social
justice, etc.)

Solicit individual
practice/research goal reports
Increase faculty design awards

Enhance faculty success Increase scholarly publication rate

Double the number of
underrepresented minorities
at YSOA

Establish ways of increasing
diversity

Work with University to support
YSOA diversity

Secure funding for at least one
yearly or ladder position

Create a second externally
funded research lab

Increase research funding Establish modest seed grant
program

Implement faculty/student
asst. research model

for proposed projects

Improve faculty retention;
decrease unwanted losses

Create promotion roadmap
for non-l